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on L2 learning; therefore,  investigating  
the factors enhancing these orientations 
can play an important role in pedagogical 
studies. The results of correlation analyses 
in the present study showed a significant  
relationship between support from parents 
and teachers and LLOs such as job, travel, 
personal knowledge, and school achieve-
ment. Deci and Ryan (1985) assert that 
a supportive learning situation has three 
features: autonomy, relatedness, and com-
petence, all of which are associated with 
motivational orientations. Reeve (1996) 
defined relatedness as feeling of belong-
ingness, security, support, and value. 

EFL teachers and parents are recom-
mended to encourage EFL learners to learn 
English by notifying them of the benefit of 
learning English such as finding a well-paid 
job, gaining good scores in English cours-
es, traveling to English speaking countries, 
studying abroad, and increasing their per-
sonal knowledge by learning English and 
using English sources. As Larsen-Free-
man and Anderson (2011, p. 186) argue, in 
learning an L2 teachers can provide situa-
tions in which “learners interact with other 
persons or use affective control to assist 
learning”. They add that “creating situa-
tions to practice the target language with 
others, using self talk, and cooperating or 

working with others to share information, 
obtain feedback, and complete a task” are 
examples of strategies a teacher can use 
in the L2 classroom to help learners learn 
the L2 efficiently.
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English speaking countries for education 
or business, and school achievement. 

Having different orientations for learning 
English may compensate for the lack of 
language ability and learning among EFL 
learners because motivational orientations 
have been broadly accepted by teachers 

and researchers as a key factor in suc-
cessful language learning (e.g., Dörnyei, 
2003; Dörnyei & Csizer, 2005; Gardner & 
Tremblay, 1994). It can also compensate 
for insufficiency in language aptitude and 
learning (e.g., Oxford & Shearin, 1996, 
cited in Oxford, 1996; Williams & Burden, 
1997). 

The results of this study might be helpful 
for the EFL learners’ parents, too. Gaining 
awareness of what motivates EFL learners 
to learn English is invaluable. Consequent-
ly, being aware of their role in motivating 
and supporting their children learning Eng-
lish as an L2 parents can facilitate their 
children’s English by buying books, CDs, 
or magazines and newspapers to value 
English.  

Conclusion
The aim of the present study was to 

find the relationship between social sup-
port and LLOs. Orientations of language 
learning may have a cumulative impact 

In the L2 classroom, 
supportive EFL 
teachers may create a 
competence-supportive 
class environment for 
EFL learners to learn 
English efficiently



learners and their motivation to learn Eng-
lish. It can also be suggested that favorable 
attitudes of others toward the importance 
of English function as an inspiring factor for 
Iranian EFL learners. Iranian EFL parents 
may be instrumental in communicating the 
benefits of learning English to their children 
and in this way motivating them to gain 
their goal orientations. Lack of parental 
support might lead learners to negative be-
havior, such as not valuing learning English 
as an L2. Moreover, with reference to the 
influence of family members on students’ 
motivation to learn English, Phan (2010) 
stated that support from parents in terms 
of monetary help, verbal and concrete en-
couragement, and approval of their goals 
influenced learners’ motivation to learn 
English well. the result of the present study 
supports this view. It might be concluded 
that parents’ encouragement and advice 
can motivate Iranian EFL learners to set 
goals for learning English. Through valuing 
the pragmatic benefits of knowing English 
such as gaining a well-paid job, traveling 
abroad for the sake of having fun or study-
ing, and increasing personal knowledge, 
parents can praise and support their chil-
dren in their efforts to learn English. Parents 
who are aware of merits of English learning 
may make EFL learners more motivated to 
learn English. 

 Results also show that teachers’ support 
and orientations of language learning are 
significantly correlated among Iranian EFL 
learners. Another feature of the support-
ive learning situation is autonomy which 
is defined as “the amount of freedom a 
teacher gives to a student so the student 
can connect his or her behavior to per-
sonal goals, interests, and values” (Reeve, 
1996, p. 206). Sakai and Kikuchi (2009) in 
their studies concluded that EFL teach-

ers have a unique opportunity to enhance 
EFL learners’ motivation through nurtur-
ing desirable learner goals. Therefore, it 
might be suggested that in FFL contexts 
like ours a teacher can be considered as 
a helper who leads EFL learners to shape 
their orientations toward learning English. 
Teachers’ constructive guidelines might 
motivate Iranian EFL learners to work to-
ward their goals of learning English. In 
the L2 classroom, supportive EFL teach-
ers may create a competence-supportive 
class environment for EFL learners to learn 
English efficiently. Learning English might 
help them be admited in foreign universi-
ties they have applied for and, in this way 
pursue their studies to the highest levels. It 
may also help them to use English sources 
to increase their knowledge on different 
subjects. 

Findings of the present study demonstrat-
ed that supports from the best friend and 
other friends were significantly correlated 
with EFL learners’ school achievement. 
Wilkinson, Hattie, Parr, and Townsend 
(2000) found systems and procedures in 
which peers influenced students’ learning. 
They argued that some of these processes 
provide social facilitation through which 
students can work better under the sup-
port of peers. It might also be suggested 
that Iranian EFL learners may work to-
gether to practice their oral topics and help 
one another before the final exam. Shar-
ing their English materials such as books 
might contribute to their English achieve-
ment. As a result, friends’ support plays a 
role in school achievement. Taken collec-
tively, support from important others 
make EFL learners aware of 
merits of learning Eng-
lish including getting a 
well-paid job, traveling to 
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to provide a reasech-based answer to the 
following research question:     

1. Is there any relationship between social 
support and LLOs, namely job, travel, friend-
ship, personal knowledge, and school 
achievement?  

Method
● Participants
The participants of this study were 60 Ira-

nian EFL learners, both males and females, 
who were selected from among EFL learn-
ers. Their age range was between12-17. 
They had been enrolled for the summer 
2012 English courses of intermediate and 
upper intermediate levels.

The data for the present study were col-
lected through a two-part questionnaire 
that was adapted from MacIntyre et al. 
(2001). It consisted of 20 items which re-
ferred to the reasons for learning English, 
namely job, travel, personal knowledge, 
friendship, and school achievement. Five 
items were added to explore who encour-
aged them to learn English, that is to say 
parents, siblings, best friend, other friends, 
or teachers.  

First, the questionnaire was piloted on 5 
EFL learners with similar characteristics in 
order to uncover any problems and remove 
them and estimate the time needed for the 
administration of the questionnaire. Then, 
with the permission of the administrators 
and teachers, the questionnaire was given 
to be completed by the participants. Partic-
ipants’ privacy and information confidenti-
ality were secured.

Then, the collected data were analyzed 
using the Statistical Package for Social 
Sciences (SPSS, 18). The reliability and 
validity of the questionnaire turned out to 
be .90 and .70, respectively. 

Results and Discussion
    To examine the relationship between 

support and encouragement from others 
for language learning and LLOs, a series of 
point-biserial correlations were computed. 
Table 1 shows the results of the correla-
tions between social support and LLOs.

Findings indicate that among 25 corre-
lations only 10 hypothesized correlations 
were significant. Both parents and teach-
ers’ support was significantly associated 
with increased orientations for travel, job, 
personal knowledge, and school achieve-
ment. On the other hand, there was no sig-
nificant correlation between social support 
from parents and teachers and friendship 
with English speaking people. No signifi-
cant relationship was found between so-
cial support from siblings and LLOs. So-
cial support from the best friend and other 
friends was significantly associated only 
with school achievement. 

As it is evident from the table, parents’ 
and teachers’ support was significantly 
correlated with higher levels of language 
orientations such as job, travel, person-
al knowledge, and school achievement 
among Iranian EFL learners. Wentzel, 
(1998) examined parental support in learn-
ing situations and found that it predicated 
students’ mastery goal orientations and 
willingness to learn. Consequently, it may 
be claimed that social support from par-
ents is intermediary between Iranian EFL 

 Table 1: Point-Biserial Correlations Between
Orientations and Sources of Social Support

Support Travel Job Friendship Knowledge School
Parents .25* .29* .19 .22* .30*

Siblings .10 .00 .11 .10 .12

Best Friend .13 .08 .00 .11 .22*

Other Friends .18 .13 .06 .05 .24*

Teachers .26* .30* .19 .24* .30*
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Introduction
Along with the research on motivation, 

research on the reasons for language 
learning has been taken into considera-
tion. Gardner and Lambert (1959) referred 
to these reasons as orientations. Most 
researchers and educators agree that 
motivation “is a very important, if not the 
most important factor in language learn-
ing” (Lier, 1996, p. 98), without which 
even the most gifted learners cannot 
achieve their goals, whatever the curricula 

and whoever the teachers are. Based on 
Gardner and Lambert (1959), orientations 
of language learning are categorized into: 
integrative and instrumental orientations. 
Integrative orientations refer to having a 
desire to interact with the L2 community 
and become a member of that group. How-
ever, practical purposes of learning an L2 
such as finding a job or increasing one′s 
salary are related to instrumental orienta-
tions.

Researchers who carried out studies in 

FL contexts have confirmed the importance 
of the support in motivation and LLOs and, 
consequently, in language learning. For 
example, Lamb (2004a) suggested that a 
teacher is considered motivating when he/
she offers EFL learners with practice op-
portunities, lets them to share the informa-
tion, and encourages them to speak Eng-
lish. In a study conducted by Wong (2008) 
in Hong Kong, it was revealed that peers 
influenced learners’ motivation more than 
teachers or parents. For example, they 
enjoyed learning English with their class-
mates. Moreover, Heitzmann (2009) found 
that peers were helpful in improving Eng-
lish.

With regard to social support, family 
members, especially parents play an im-
portant role in giving support to students’ 
learning. The main focus of support from 
parents in both ESL and EFL contexts is 
on how parental attitudes control children’s 
reasons to learn (e.g., Gao, 2006; Gardner, 
1985; Lamb, 2007). 

The Study 
MacIntyre et al. (2001, p. 373) argued 

that “a behavior is more likely to be per-
formed when a person perceives that sa-
lient referents approve of the behavior.” 
Therefore, it can be claimed that those who 
are encouraged and supported by impor-
tant referents are to be more interested in 
learning an L2. The relationship between 
social support and LLOs in language learn-
ing among Iranian EFL learners has gone 
rather unnoticed.  Due to the significance 
of orientations of language learning as im-
portant variables in L2 learning, studies 
have focused on the factors affecting those 
variables among EFL learners. The pre-
sent study was an attempt in this direction 

EFL teachers and parents are 
recommended to encourage 
EFL learners to learn English 
by notifying them of the 
benefit of learning English 
such as finding a well-paid 
job, gaining good scores in 
English courses, traveling to 
English speaking countries, 
studying abroad, and 
increasing their personal 
knowledge by learning 
English and using English 
sources
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چكيده
حمايت اجتماعى در يادگيرى زبان دوم بسيار حائز اهميت است. زبان آموزانى كه مورد حمايت و تشويق ديگران قرار مى گيرند، 
ــوى اعضاى خانواده، معلمان زبان  ــوند. عالئق زبان آموزى با حمايت اجتماعى مانند حمايت از س به فراگيرى زبان دوم عالقه مند مى ش
ــى براى مطالعة ارتباط بين حمايت اجتماعى و عالئق زبان آموزى  ــت. مقالة حاضر حاصل تالش ــتان  در ارتباط اس ــى، و دوس انگليس
ــة زبان در اصفهان در اين تحقيق شركت كردند. به منظور تعيين ميزان رابطة  ــت. 60 نفر زبا ن آموز از دو مؤسس زبان آموزان ايرانى اس
حمايت اجتماعى با عالئق زبان آموزى (شغل، سفر، دوستى با انگليسى زبانان، دانش شخصى، و موفقيت تحصيلى) از يك پرسش نامه 
استفاده شد. نتايج به دست آمده حاكى از آن است كه حمايت والدين و معلمان با داليل يادگيرى زبان دوم همبستگى دارد. در پايان، 
به والدين و معلمان زبان توصيه مى گردد كه نقش خود را در برانگيختن زبان آموزان به يادگيرى زبان مورد توجه قرار دهند و آنان را 

در يادگيرى هر چه بهتر زبان يارى كنند.

كليدواژه ها: حمايت اجتماعى، عالئق زبان آموزى، انگيزه

Abstract
Social support plays a significant role in learning English as a foreign or second 

language (EFL / ESL). Foreign/second language learners are motivated and inspired 
by encouragement and support from others. Language learning orientations (LLOs) 
are associated with social support such as support from parents and EFL teachers. 
This study aimed at exploring the effect of social support on orientations of L2 learning 
among 60 Iranian EFL male and female learners with the age range of 12 to 17. Using a 
questionnaire, the current study measured the relationship between social support and 
orientations of L2 learning, namely travel, job, school achievement, personal knowledge, 
and friendship. Results revealed that social support, mostly from parents and teachers, 
was correlated with orientations of L2 learning. Finally, it is suggested that parents and 
L2 teachers exercise their support in L2 learning in a way that it will motivate L2 learners 
and will help them learn English more efficiently.     

Key Words: LLOs, Social Support, motivation
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