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Foreign Language Teaching Journal

Foreign Languages Open Doors
to New Horizons

Les langues étrangeres vous ouvrent
de nouveaux horizons

Fremdsprachen offnen das
Tor zu neuen Horizonten
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1. Unité didactique
2. Objectifs d’enseignement
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4. Erreurs
5. Fautes
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8. enseignement collectif
9. Probleme
10. Problématique
11. Problématisation
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e While / Whereas English has just five vowel sounds, some languages have 30 or more.
e There are just five vowel sounds in English. On the other hand, some languages have 30 or more.
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1. Some scientists think the world is getting
warmer, while others disagree.
2. Some people think a lot about their health, while
others do not.
3.1 am a teacher while you aren’t.
4. My sister is black whereas I'm blonde.
5. Ali likes classical music whereas his brother
enjoys pop music.
6. Farid is a very quiet boy whereas his brother is
very talkative.
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3. Mary is a teacher. Leila is a student.
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1. Some scientists think the world is getting
warmer, but others disagree.
2. Some people think a lot about their health, but
others do not.

Butis a coordinating conjunction used to con-
nect ideas that contrast. Coordinating conjunctions
connect items which are the same grammatical
type.
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1.1am a teacher. You are not a teacher.
2.Tom was not there. His brother was there.
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1.1am a teacher, but you aren't.
2. Mary is single, but Leila is not.
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3. Tom was not there, but his brother was.
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1. Ali likes classical music; however;
his brother enjoys pop music.(among
different kinds of music)
2. Farid is a very quiet boy; however, his brother
is very talkative.
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1. Mary is single. Leila is not single.
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2.Mary is single. Leila is married.
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1. Ali likes classical music; whereas, his brother
enjoys pop music.(among different kinds of

1. Some scientists think
the world is getting
warmer, while others

disagree.

2. Some people think a

lot about their health,
while others do not.

5. Ali likes classical
music whereas his
brother enjoys pop
music.
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| am a teacher, however, you are a student.
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1. Some scientists think the world is getting
warmer, while others disagree. (It means others
don’t think the world is getting warmer.)

2. Some people think a lot about their health, while
others do not. (It means others don’t think a lot
about their health.)

3.1 am a teacher while you aren’t.(It means | un-
derstand you are not a teacher. Maybe you are
anurse, a tailor, an engineer,....... )
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music like Rap , Rock , Punk....) It means his
brother doesn't like not only classical music but
also doesn't like Rap, Rock ... .

2. Farid is a very quiet boy; whereas, his brother is

very talkative.(among being naughty, noisy,
active)

3. My sister’s hair is black whereas mine is
blonde.(not only my hair is not black but also it
is not bluish-green , not gre(a)y,.....
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Following a theoretical introduction to
these ideas, there are case studies
(from the UK, Australia, New Zealand,
South Africa and Norway) at the national,
institutional, departmental and individual
levels, illustrating the argument that
enhancement is best achieved when

it works with social practices in real
institutional and organizational settings.
In a final section, the authors link the case
examples and theoretical frameworks,
inviting readers to consider their own
enhancement situations and apply the
‘frameworks for action' offered in earlier
sections of the book. The book doesn't
offer quick-fix solutions but aims to
support change with practical examples,
conceptual tools and reflexive questions
for those involved in change at all levels.
It is key reading for higher education
lecturers, managers, educational
developers and policy makers.

Veronica Bamber is Director of the
Centre for Academic Practice at Queen
Margaret University, Edinburgh, UK.
Paul Trowler is Professor of Higher
Education at Lancaster University, UK.
Murray Saunders is Director of the
Centre for the Study of Education and
Training (CSET) and Chair of Evaluation
in Education and Work at Lancaster
University, UK.

Peter Knight late of the Open University's
Institute for Educational Technology.
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ENHANCING
LEARNING,
TEACHING,
ASSESSMENT
AND
CURRICULUM
IN HIGHER
EDUCATION
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Enhancing Leaming,
Teaching, Assessment
and Curriculum in
Higher Edocation

Higher education is a particularly complex
site for enhancement initiatives. This book
offers those involved in change a coherent

conceptual overview of enhancement

approaches, of the change context, and of

the probable interactions between them.
The book sets enhancement within a
particular type of change dynamic which
focuses on social practices. The aim

is to base innovation and change on

the probabilities of desired outcomes
materializing, rather than on the

romanticism of policies that underestimate
the sheer difficulty of making a difference.
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récents dans lesquels les explications
grammaticales se réduisent et qui
considérent la langue comme un outil
au service de la communication, les
enseignants suivent la démarche explicite.
lIs ne respectent pas I'instruction de
linstitut qui a demandé aux enseignants
de rester dans le cadre du guide
pédagogique du manuel. Les enseignants,
méme ceux qui ont fait leurs études en
didactique du FLE, expliquent tous les
détails grammaticaux. lls utilisent les
suppléments pour que les apprenants
arrivent a s’exprimer et a appliquer les
regles dans les différents contextes. Les
démarches inductive et explicite sont les
démarches dominantes dans les discours
des enseignants.

On a également constaté un
changement de paradigme dans
les pratiques des enseignants de la
grammaire dans le contexte universitaire
ainsi que dans le contexte institutionnel.
Les changements dans les pratiques des

enseignants sont plus évolués et plus
adaptés aux connaissances scientifiques
que dans les représentations sociales
que se forgent ces enseignants de

la grammaire francaise et de son
enseignement.
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directement dans la grammaire et leurs
parcours est un mélange des démarches
inductive et explicite : d’une part, ils
commencent par des exemples ou par

un document authentique dans le but de
familiariser les apprenants avec la notion
grammaticale et de les faire réfléchir,
d’autre part, elles donnent une explication
compléte et claire de la regle, de ses
usages et de ses emplois.

Conclusion

Cette étude s’est fixé comme but
d’exploiter, d’analyser et de comparer les
représentations sociales des enseignants
du FLE, dans le cadre universitaire et
institutionnel, par rapport a la grammaire
et a son enseignement.

Plusieurs propos dans les discours
des enseignants ont montré 'importance
de la grammaire comme la base de
la communication pour
les enseignants de
luniversité et
pour les

enseignants de linstitut. Nous avons
constaté que malgré que le curriculum
universitaire considere la langue comme
un objet de savoir et que les professeurs
de l'université sont obligés de rester dans
le cadre de l'instruction proposée par le
département, les professeurs, méme ceux
qui suivent les démarches traditionnelle et
explicite, essaient de transformer le cours
de grammaire en cours de grammaire et
de communication pour que les régles
grammaticales sortent du cadre théorique
et que les apprenants arrivent a les
appliquer dans divers contextes. Les
démarches dominantes a l'université sont
actuellement les démarches explicite et
inductive dans les cours spécifiques de
grammaire.

A l'institut, bien qu’on utilise les
manuels plus
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enquétés approuvent une relation directe
entre la vision des apprenants de la
grammaire et son apprentissage. D’aprés
enquété n’1: «Les apprenants sont
encadrés dans leurs images faisant parties
des facteurs affectifs influant directement
sur la cognition des apprenants». A
linstitut, les enquétés n’6 et n° 7 estiment
le r6le de I'enseignant comme décisif
pour créer des images positives de la
grammaire chez ses apprenants.

d’apreés eux, I'objectif final
de 'apprentissage d’une
langue est de communiquer

tandis que dans les cours de
grammaire, ’aspect pratique
a moins d’importance

e Les représentations sociales de
I'enseignement / apprentissage de la
grammaire en Iran

Les images des enseignants de
université montrent qu’ils sont
insatisfaits de la situation actuelle
car, d’aprés eux, 'objectif
final de 'apprentissage d’'une
langue est de communiquer
tandis que dans les cours de
grammaire, I'aspect pratique
a moins d’importance. Les
apprenants ne font que de la
théorie, selon I'enquété n’1,
les enseignants enseignent

la grammaire de la méme

maniére qu’ils 'ont apprise

dans «un cercle vicieux» car

ils n’ont pas de formation.

[l croit que les enseignants

sont obligés d’enseigner la

grammaire dans le cadre des

HD FLT | Vol. 32, No. 3, Spring 2018

disciplines universitaires et I'exigence

du département, il trouve également

les attitudes traditionnelles face a
'enseignement de la grammaire. Parmi
les enseignants de l'institut, 'enquété n°6
croit qu’on a besoin des cours spécifiques
de grammaire a l'institut; il a également
impression que les apprenants iraniens
ne peuvent pas s’adapter aux manuels
actionnels car en Iran, on a I'habitude

de faire beaucoup d’exercices pour
comprendre des choses et de ne pas
commettre des erreurs, avec une maniére
implicite, «c’est normal qu’on fasse des
erreurs».

e Les pratiques des enseignants
exprimées dans leurs discours

On a constaté que les enseignants
de l'université qui ont fait leurs études
en didactique des langues préférent la
méthode implicite, bien que parfois le
reglement et le curriculum universitaire les
empéchent de suivre parfaitement cette
méthode pour enseigner la grammaire,
tandis que les enseignants qui ont fait
leurs études en littérature ont tendance
vers la méthode explicite.

Les enquétés n’1 et n"2 essaient
d’enseigner les concepts grammaticaux
d’une fagon indirecte et implicite, selon
enquété n°2 :«C’est intégré dans les
objectifs communicatifs de la classe », «on
ne doit pas passer beaucoup de temps
pour enseigner la grammaire». Lenquété
n°1 trouve la démarche inductive inutile
pour le niveau avanceé mais efficace pour
le niveau débutant dans les instituts de
langue. Il pense qu’a l'université, «il faut
apprendre d’'une maniére académique».

On a constaté que, méme les
enseignants qui préférent suivre la
méthode traditionnelle, n’entrent pas



qui influence toute une phrase, le mode

et le registre de la phrase en font partie».
Lenquété n’3 trouve que la grammaire
frangaise ressemble un peu a la grammaire
persane. Tous les enquétés, a l'université
et a l'institut, comparent inconsciemment
la grammaire francaise avec celle de
langlais, ils la considerent comme «plus
compliquée».

La majorité des enseignants
de l'université et de l'institut
apprécient plus la démarche
explicite pour les cours

spécifiques de grammaire
ainsi que pour les cours du
FLE de l'institut

e Les représentations sociales de
la meilleure fagon d’enseigner la
grammaire
Concernant la meilleure maniére
d’enseigner la grammaire, les visions des
enseignants sont variées: La majorité
des enseignants de 'université et de
linstitut apprécient plus la démarche
explicite pour les cours spécifiques de
grammaire ainsi que pour les cours du
FLE de l'institut. Lenquété n°4 considére la
démarche déductive comme plus efficace
: «aprés avoir parlé de cette grammaire,
il faut parler de 'emploi, de 'usage, il faut
catégoriser d’abord pour que les étudiants
aient une idée de différents usages,
de différentes notions, de différentes
dimensions de cette grammaire, aprés,
il faut appliquer les régles ». Tous les
enquétés préfere la démarche inductive.
Dans ce cadre, Il semble que les
enseignants prennent en compte les
habitudes de 'apprentissage de la
premiére langue étrangére, anglais

a I'école dans notre contexte, qui

sont calquées en grande partie sur
'apprentissage d’autres langues
étrangeéres. lls ont implicitement recours
a cette culture éducative traditionnelle
qui influence a la fois les démarches des
enseignants et les comportements des
apprenants dans la classe de langue.

e La vision des apprenants iraniens de
la grammaire

En ce qui concerne la vision des
apprenants iraniens de la grammaire,
les points de vue des enseignants de
I'université sont variés : pour les enquétés
n°3 et n°4, au début, les apprenants
pensent que la grammaire frangaise est
«trés difficile a apprendre»; d’aprés eux,
I'enseignant joue un réle important pour
«simplifier des choses». Les enquétés n’1
et n°2 croient que les apprenants iraniens
«apprécient beaucoup la grammaire»
car ils ont 'impression qu’ils ne vont pas
pouvoir parler sans maitriser la grammaire.
Selon I'enquété n’1, les apprenants
iraniens sont «normalement insatisfaits»
car «les manuels qui se trouvent
actuellement sur le marché n’accordent
pas tellement d’importance a I'explication
grammaticale». Parmi les enseignants
de l'institut, les enquétés n°5 et n°7
pensent que les apprenants trouvent
la grammaire «trés difficile»; selon
'enquété n°5, «ils ont peur de la
grammaire, c’est pourquoi ils ont
une image compliquée de la
grammaire».

e La relation entre les
visions de la grammaire
et son apprentissage
Les points de vue sont
identiques a l'université
et a l'institut: les
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langue pour s’exprimer correctement

et qui influe sur d’autres dimensions

de la langue mais qui ne suffit pas

pour apprendre une langue. A ce sujet,
enquété n’1 indique: «La grammaire
est trés importante pour s’exprimer avec
exactitude». Lenquété n°2 considére

la grammaire comme un outil dans

I'enseignement de la communication alors

que I'enseignant des cours spécifiques
de grammaire, 'enquété n°4, croit que
«la réussite dans la langue dépend de la

maitrise de la grammaire». On a constaté

gue les enseignants qui font leurs études
en didactique des langues ont les

représentations sociales assez
différentes que ceux qui ont fait
leurs études en littérature. Pour

le premier groupe, il faut que la
grammaire soit intégrée dans les
objectifs communicatifs tandis que
le deuxiéme groupe considére la
grammaire comme la partie la plus
importante pour maitriser la langue.

e Les représentations sociales
des spécificités de la grammaire
francaise
Les enseignants de l'université

et de l'institut soulignent
que le genre du nom, les
exceptions et 'accord
de I'adjectif sont
les spécificités de
la grammaire
frangaise.
Lenquété n’6 a
indiqué que:
«le genre

des mots

Ay



regles sans les expliciter en les plagant
dans les pratiques de la langue, sans
nommer les formes de la langue» (Vigner,
2004, 108); autrement dit, faire en sorte
que la classe de francais reste une classe
de langue, sans la transformer en classe
de grammaire.

Des images de la grammaire
correspondent d’un coté

a la vision négative d’'une
composante difficile de la
langue avec un apprentissage
incomplet, de 'autre a la

vision positive qui permet de
développer des stratégies pour
apprendre mieux la langue
dans toutes ses dimensions et
qui sert particulierement d’'un
outil dans 'enseignement de la
communication

Contrairement a la grammaire implicite,
la grammaire explicite constitue la
description des formes d’une langue,
c’est-a-dire «passer d’'un savoir procédural
(je sais faire) a un savoir déclaratif (je
sais dire ce que je sais)» (Vigner, 2004,
115). Cet enseignement ne vise pas
normalement a installer une grammaire
intériorisée. Cette approche est souvent
de nature déductive, une approche qui est
parfois comparatiste entre les régles du
francais avec celles de la langue d’origine
des apprenants.

La relation entre la regle et son usage
ameéne également les enseignants a
appliquer deux autres démarches pour
enseigner la grammaire: la démarche
inductive, directive et contraignante,
va des pratiques régulieres a la regle

explicitée, demandant aux apprenants

de retrouver la régle qui figure dans les
énonces sélectionnés par I'enseignant;

la démarche déductive va de la régle
exposée a son application dans différents
contextes d’utilisation.

Méthodologie de recherche

Cette étude, de type analytique et
descriptif, a été menée par 7 entretiens
semi-directifs, ayant lieu au mois de Tir
1395, avec 4 enseignants de l'université
de Téhéran et 3 enseignants de l'institut
de Ghotbe Ravandi. Les entretiens
sont fondés sur un guide d’entretien
semi-directif comprenant dix questions
ouvertes. Elles sont axées sur 5 themes
principaux, a savoir: les représentations
sociales de la place et des spécificités
de la grammaire dans I'enseignement
du francgais, la meilleure fagon de
’enseignement de la grammaire,
la vision des apprenants iraniens
de la grammaire, sa relation avec
’apprentissage de cette langue
et les pratiques courantes des
enseignants de la grammaire.
Les données ont été recueillies
par I'analyse qualitative de
contenus des discours a
travers de la transcription des
entretiens.

Les résultats
e Les représentations
sociales de la place
de la grammaire dans
I'enseignement de langue
Pour les enseignants de
l'université et de l'institut
de notre échantillon, la
grammaire se considére
comme 'élément
langagier crucial de la
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Introduction

La grammaire, en tant que I'aspect
linguistique de la langue occupe une
grande partie de I'enseignement du FLE

dans le cadre universitaire et institutionnel.

Les représentations sociales des
enseignants de la grammaire et de son
enseignement font partie des facteurs
qui influent directement sur la démarche
choisie et sur la maniére d’enseignement
dans la classe de langue.
Cette étude va tenter d’exploiter
et d’analyser les représentations
sociales des enseignants du FLE
de la grammaire, de 'enseignement
de la grammaire et de les comparer
dans les milieux universitaire et
institutionnel. Des images de la
grammaire correspondent d’un
c6té a la vision négative d’'une
composante difficile de la langue
avec un apprentissage incomplet,
de l'autre a la vision positive qui
permet de développer des stratégies
pour apprendre mieux la langue
dans toutes ses dimensions et
qui sert particulierement d’un
outil dans I'enseignement de la
communication.

La perception négative d’'un
enseignement fondé uniquement
sur la transmission du code
linguistique reposant sur des

images de 'apprentissage de
la grammaire traditionnelle des
enseignants renforce I'idée que
'enseignement de la grammaire
est stable et moins efficace dans le
processus d’apprentissage. La perception
positive assortie des nouvelles approches
grammaticales fondée sur une démarche
par pratique, voit 'enseignement de la
grammaire nécessaire, intégrant dans une
démarche communicative afin d’amener
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progressivement les apprenants vers une
acquisition appropriée de la langue.

Représentations Sociales
e Les définitions

Meunier définit les représentations
sociales comme «des états
psychologiques internes de sens commun.
Elles sont tributaires de facteurs tant
individuels que sociaux. Elles jouent un
réle constructif dans l'interprétation du
monde, l'adaptation a I'environnement,
I'élaboration de la conduite et I'échange
communicative» (2002, 3). Elles peuvent
également étre modifiées et évoluer.
Moscovici (1984) classe les traits
constitutifs d’une représentation sociale
en deux catégories: un systeme central
qui forme la caractéristique stable et un
systeme périphérique, ouvert, instable,
qui permet a la représentation d’adapter a
divers situations.

Les études sur les images concernant
la langue et ses usages remontent aux
années 1960 a travers de la notion
de lattitude. Cette notion, trés proche
de celle de représentation, est définie
aujourd’hui, comme «des conduites et
des comportements plus ou moins stables
qui ne peuvent pas étre directement
observés» (Castteloti & Moor, 2002, 7).

Castteloti & Moor ont également
défini le stéréotype, une autre notion
liée a la représentation, comme «les
perceptions identitaires et la cohésion
des groupes, identifiant des images
stables ; et schématiques dans la mémoire
commune» (2002, 8).

Les démarches grammaticales les
plus utilisées en classe du FLE

La grammaire implicite constitue
'acquisition de fagon délibérée les regles
grammaticales. «ll s’agit d’enseigner les
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/Résumé

Cette étude tente d’exploiter, de comparer et d’analyser le rapport a lagrammaire et a la didactique
de la grammaire des enseignants du FLE en Iran en utilisant le concept des représentations
sociales dans le cadre universitaire et dans le cadre institutionnel. La notion de la représentation
sociale, qui est largement entrée en didactique des langues vivantes dans les années 1990
(Matthey 1997, Zarate & Candelier 1997), se précise a partir des expériences personnelles
associées aux opinions, connaissances et modeles de pensées regus de la société, la tradition,
I'éducation et la communication sociale (Dorronzoro & Klett 2007). Il s’agit d’'une sorte de la
réalité mentale construite socialement qui oriente des comportements fondés sur des schémas
prédéterminés. Ces images mentales influencent les attitudes, le choix des démarches ainsi que
les comportements de I'enseignant en classe de langue étrangére.

Dans cette enquéte, a partir des entretiens semi-directifs, deux catégories d’enseignants sont
interrogés: les enseignants de francais a l'université de Téhéran et les enseignants du FLE a
linstitut Ghotbe Ravandi. Les résultats sont issus d’'une analyse qualitative des données. Les
valeurs, les rapports a la grammaire et les croyances a I'égard des compétences linguistiques
exprimeés par les enseignants et recueillis au cours de notre enquéte seront présentés comme

les résultats de cette enquéte.

Mots-clés: Représentations sociales, Enseignement du FLE, Grammaire, Cadre universitaire, Cadre
institutionnel
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the concept of plurality/singularity written
underneath of each word. However, if
one wants to learn about grammar in
more detail, they can go to the ‘Lessons’
category in the ‘Explore’ tab, and search
for specific grammar rules in the premium
version. Furthermore, the interface
graphics of this app are not really playful.
Although this fact could be justified by
its philosophy with its focus on effective
learning, MosaLingua can be regarded as
one of the less enjoyable MALL apps in
comparison to apps such as Duolingo.
Mutual interaction and communication
is one of the most significant factors
in learning an L2 (Swain, 1985).
Unfortunately, this app does not give an
opportunity to learners to communicate
with other learners from other countries
and cultures; that is to say, Mosalingua
does not seem to be based on interaction
and communication.

Conclusion
To summarize the discussion, there
is no doubt that MosaLingua is an
effective language learning tool due to
its scientifically sound foundations and
its creative expert team. The freedom
it offers to its users in choosing their
preferences in all different aspects
of learning a new language and
the well-designed categories of
word and phrase exercises
in addition to multimedia
bonus options (daily
conversations as video
and audio files) are
inevitably significant
and beneficial.
Yet, like other
language
learning

36 | ROSHD FLT | Vol. 32, No. 3, Spring2018

apps, it suffers from a number of
drawbacks. Two of the most noticeable
shortcomings of this app are its
inadequate learning materials regarding
grammatical and phonological details of a
language and its non-interactive system.
It should be pointed out that the former
feature is the problem of some other
language learning apps such as Memrise
(see Eqgbali & Nushi, 2017 for a review)
which does not encourage learners to
choose those apps in the first place as
their learning tools. All in all, MosaLingua
team could do better in the realm of MALL
by designing more detail-based materials,
real-life communicative exercises, and
fancy graphics.
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language and in English.

Weaknesses
In spite of the aforementioned strengths,
this app suffers from some weaknesses.
For instance, it is plausible to claim
that Mosal.ingua is not that much rich
in offering a thorough learning system.
In other words, learners using this app
do not fully learn about the grammar,
the phonology, or the exceptions of the
target language. There are some not very
complete grammatical points such as

Another advantage of

this app is its frequent

reminders containing

useful learning advice on

one’s email or Gmail since
1 the moment of registration
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Two of the most noticeable
shortcomings of this

app are its inadequate
learning materials

regarding grammatical
and phonological details
of a language and its non-
interactive system

frequently used words of the target
language. Therefore, by concentrating

on essentials, much time is saved and
language learning will not turn into a time-
consuming and boring task.

Another advantage of this app is its
frequent reminders containing useful
learning advice on one’s email or
Gmail since the moment of registration.
Mosalingua does not aim to advertise
because advertising does not sound
logical for an educational app the use of
which involves concentration on learning
materials. Another prominent advantage

is that in MosaLingua app all the words
and phrases have been pronounced
by native speakers. This is a truly
positive point of this application in
comparison to other apps in the
market such as Memrise which
uses a computerized voice for
drilling vocabulary items.
The app also provides
learners with statistical
feedback in the
format of diagrams
and graphs as
indicated in
Figure 4.
Needless
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to mention, giving feedback to learners
is an important feature of many credible
MALL apps.

Development of number of learned
cards

Pinch tha graphic o zoom

Rasat zoom

Learned cards
28 Cards in your long-term memory

Figure 4.
Progress status

An interesting
feature that has
been included
in this app is the
Hands Free mode.
This option is very
useful while travelling
or jogging, all one
has to do is to play
any or all the cards in
audio format both in
the target

I



First and foremost,
MosalLingua is a personalized
program in the sense of
giving learners freedom in

learning on the basis of their
learning needs, objectives,
and priorities; indeed, they
choose their goals from the
very beginning

According to MosaLingua website,
the dominant teaching method of this
application is based on the tenets of
cognitive theory for the most suitable
results. It should be noted that the
grammar structures are not instructed
deductively; instead, they are taught
through examples in an inductive way
within SRS system (Spaced Repetition
System). SRS is a complex flashcard
method that presents the information to
learners and makes sure that it remains
constantly fresh in their mind (Lewis,
2017). It has been claimed by MosaLingua
developers that this system allows learners
to memorize vocabulary much more
quickly. This claim has been supported
by the results of numerous studies (e.g.,
Baturay, Yildinm, & Daloglu, 2009; Kang,
2016). Lewis (2017) notes in his article
that the best way for effective vocabulary
acquisition seems to be hearing and
applying new words in context with native
speakers. Having this in mind, he also
mentions that SRS might be a faulty
system since one hears words in isolation
and in an artificial way without learning
how to use them. As a result, it is not

enough

for effective

learning. Moreover, SRS is very

likely to turn into rote learning if applied
in this manner. That is why Lewis, as an
experienced educator, prefers an image
association of the word and/or to think
of an example for the word to use it in its
suitable context.

Strengths
First and foremost, MosalLingua is
a personalized program in the sense
of giving learners freedom in learning
on the basis of their learning needs,
objectives, and priorities; indeed,
they choose their goals from the very
beginning. Certainly, holding a business-
based or a college-based view makes
some differences in teaching and
learning methods and contents. As
mentioned above, learners can choose
words and phrases they intend to learn
simply by exploring the categories in
the app such as food, housing, tourism,
and so on. In the same way, learners
are able to skip an exercise which is
not compatible with their personal and
educational needs. It should be mentioned
that these words and phrases have not
been chosen randomly and haphazardly;
that is, they are the most beneficial and
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just the right time in order not to forget the
learned vocabulary.

G = *all “all 11270

Learning Steps

Great! Let's take the first learning
e step by working on your oral
el comprehension and pronunciation

<

v Select flashcards

Listen & Pronounce

I

— Memorize

— Write

A PO ~ ...

Figure 2. Learning steps

There is a variety of exercises in the
app the main focus of which is on oral and
written skills (i.e., productive skills). Video
and audio conversations along with
their subtitles are available and are
recommended to learners when
they are free and finished with
determined daily learning.
Moreover, there is a bonus
section, as can be seen
in Figure 3, including
proverbs, learning
advice, language
facts, fun facts,
jokes, and
quotes. As
the title
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of the section reads, bonus options are
unlocked and given to users as a bonus
or a reward to their effective learning.
Learners are able to add each of these
items to their flashcard deck if they want.
This bonus section in addition to optional
educational clips and podcasts illustrate
that MosalLingua follows its slogan: Learn
words, enjoy the world, and has made an
effort to create an enjoyable and relaxed
learning atmosphere for learners.

(¢ Bonus Material

ﬁ Germany

Proverbs

Learning Advice
1 ot

Language facts
Did you know?
Quotes

L\ Blue Elephants

0|
A PO Vo

Dialogues depicting typical
situations that come up in daily life
and during travel

Figure 3.
Bonus
materials

and audio
conversations




appropriate level of ability (there are 8
levels plus a dialogue section defined

in the German version of this app).
Afterwards, as shown in Figure 1, users
are provided with some questions
regarding the preferred period of daily
learning and the number of everyday
flashcards about their area of interest.

It is worth noting that the option of
Learning Settings is always available and
throughout the course, whenever needed,
the level can be changed and the learning
time can be adjusted.

*al “all €10:57 ) 0 G = *al “all &10:58

So, tell me, what is the Great, it looks like you are

first thing you would like quite motivated. We will

to do in German? regularly give you advice to
practice German outside the
app, because a language is
meant to be used in real life,

. Travel and trust me, it's fun!

Speak and socialize 5 min/day
Work and do business 10 min/day
Improve my grades at school or . 15 min/day
study abroad

20 min/day
Pass an exam (Goethe-Zertifikat,
TestDaF...) More

Figure 1. Setting learning preferences in Mosalingua

learners are able to
record their voice to
practice pronunciation.
In the second stage,
Memorize, learners
memorize the
practiced words by
reviewing them several

Like many other language learning times. In the subsequent stage with the
apps, this app teaches words through title of Write, learners practice writing of
flashcards. As it is displayed in Figure 2, the same words by typing them, and at the
there are four stages involved in learning end, there is a Self-Evaluation part as the
sets of flashcards. In the first stage ending of the first set of flashcards. As it
entitled Listen & Pronounce, learners are can be observed, MosaLingua uses
supposed to listen and repeat what the visual and audio memories,
teacher says. There is a recording icon and its word/ phrase
next to the teacher’s voice. By holding it, reviews are at
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Introduction
No more than a decade ago, the most
exciting thing one could do with his/her
mobile phone was to download a ringtone;
however, these days, iPhone and Android
users from different communities are able
to download thousands of apps from the
Internet and start using them (Jones,
2011). These technological advances
have also prompted educators and
researchers to get involved in improving
teaching and learning conditions by
utilizing mobile-assisted learning (Shen,
Wag, & Pan, 2008). There is a subset of
mobile-assisted learning called mobile
assisted language learning (MALL), which
is flourishing to the benefit of the field of
L2 learning (Ballance, 2012; Chinnery,
2006). In fact, the evidence for the
effectiveness of MALL apps in teaching
and learning of L2 has been provided by
a large number of studies (See Burston,
2013 for a review); therefore, mobile
devices such as smartphones, tablet
computers, laptops, iPads , can be made
more useful for language learners if some
MALL apps are installed on these devices.
The users can then study regularly even
if their time is fairly packed due to work
and family commitments (Eqgbali &
Nushi, 2017). There are a number of
MALL apps (e.g., Busuu, Babbel,
and Duolingo) which freely
allow learners to learn a new
language and socialize with
learners from all over the
world. Although these
apps vary in many
aspects from one
another, they
all have been
designed
to fulfill
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the task of mobile learning and make the
process of L2 learning as convenient as
possible. Considering the range of options
available it might be difficult sometimes

to choose only one app from a variety of
language learning apps. The present paper
aims at investigating the offered options of
one of these apps named MosaLingua for
learning an L2.

These days, iPhone and
Android users from different
communities are able to

download thousands of apps
from the Internet and start
using them

A detail-oriented description

MosaLingua can be downloaded for
free from App Store or Google Play and is
accessible to learners in Android or iOS.
Its overall rating is 4.7 which is fairly high
among language learning apps available.
It comprises a wide range of major
European and Asian languages including
German, Portuguese, Italian, Spanish,
French, English, and Russian. It also has
some other applications which work on
TOEIC and TOEFL tests.

As soon as one first launches the app,
they are supported by a teacher who
accompanies them during the whole
course of learning. The teacher sheds
light on almost all facets of the app from
explaining how to use it to introducing and
drilling learning materials. In the following
step, there is a short placement test
through which learners are able
to choose their
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Abstract
The hectic lifestyle of m@dern age may not allow us to physically partici
and courses that we'need. Therefore, the tendency to use mobile-as
been expanding particularly among second language (L2) lee
learning mobile applications (apps) have been produced
effective, meaningful, and convenient. One of these a
effectiveness of which the following review has bee
providing a comprehensive explanation about its

Key Words: Mobile-Assisted Learning, Mosg
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Media Review Template

Title plus author’s full name and affiliation

Abstract (not more than 200)

The abstract is a crucial element of any academic article; it not only summarizes your paper but
also helps it reach the right audience. Your abstract should be written in both English and Persian; it
should appear in block format, single spaced and justified. The abstract should include: 1) a brief (one
or two sentence) introduction; 2) the media selected for the review and the significance/ purpose of
the review/ selection; 3) major findings and; 4) recommendations.

Media/Application details

Introduction (approximately 450 words)

The introduction should give a broad view of the field of educational technology with a focus on
the role of technology in second/ foreign language education. It then narrows the focus on the media
selected for the review and how and why the review can contribute to second/ foreign language
learning and teaching.

Description (approximately 550 words)

The authors need to describe the media tool as accurately as possible, preferably using photos and
graphics that make the description engaging and interesting to read. The description should tell the
readers about where they can find/download the media, what its different sections are and what the
features and purposes/functions of each section are, etc.

Evaluation (approximately 350 words)

In this part the overall value of the media review and its contribution to second/ foreign language is given,
followed by its strengths and/or possible weaknesses. The authors can offer their own and research-
supported suggestions on how those shortcomings can be removed or taken care of.

Conclusion (Approximately 250 words)
The review ends with a conclusion that summarizes the main points and make specific
recommendations on the use of the media for second/ foreign language learning and teaching.

References
References should be up to date and written in APA style. The number of references
should not exceed 10.
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Answer Key
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Appendix 2
A Sample Tourist Plan

Why not?
4. Would you like to have more of this
lesson type? Why? Why not?

Appendix 4
Self-reflection form

1) What | liked about the

BT
2) What | didn’t like about the

Appendix 3
Student questionnaire
1. Were your mistakes corrected? Can you
give me examples?
2. What new phrases did you learn?
3. Did you enjoy the lesson? Why?

experience.

3) How differently | will teach
the same lesson next time.
Why?

References

Nunan, D. (1989). Designing Tasks for the Communicative
Classroom. Cambridge: CUP.

Richards, J., & Rodgers, T. (2003). Approaches and Meth-
ods in Language Teaching. Cambridge: CUP.

Scrivener, J. (2011). Learning Teaching: The Essential
Guide to English Language Teaching. Oxford. Macmillan
Education.
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3. Which city is the historical capital city of
Iran?
4. Which city is famous for its mosques?

Step 2

The teacher then starts talking about
the four cities he would show a group of
tourists in a four-day tour: Tehran, Isfahan,
Shiraz, and Yazd.

He also shows some real pictures of
the places to students using the following
sentences.

Yazd is famous for its mosques.

Isfahan is famous for its mosques and
palaces.

There are a lot of museums and tall
buildings in Tehran.

Mashhad is famous for Imam Reza Holy
Shrine.

Shiraz is famous for Hafez Tomb.

Step 3

The teacher then gives students some
matching tasks and asks them to match
and make correct sentences (Appendix
1). He also works on sentence stress and
intonation of the sentences. The teacher
then informs students that a group of
tourists are coming to visit Iran for 3 days.
He asks students to make a plan for a
3-day visit to Iran. The teacher gives each
group a map and a poster to make their
plan (Appendix 2).

Step 4

The teacher monitors for support
and makes notes of the good and bad
language that students use during the
task. Students then will have one minute
to prepare a report for the class. The plans
will be pinned to the board and group
representatives report what they did and
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what they have included. The teacher
writes on the board some good language
he heard from students and some
erroneous sentences.

Step 5

The teacher encourages good sentences
and asks everyone to write them down. He
also asks them to repeat the good models.
He elicits the correct form of the erroneous
sentences and asks students to repeat
them. The teacher also accentuates the
sentence stress and intonation, as well.

Step 6

The teacher gives the whole class
another chance to make a new plan as a
class using the correct language. He gives
them another A3/A4 blank sheet paper
to do so. He monitors students’ work and
checks the language they are using to
do the task. He provides support where
necessary. The teacher gives students
the questionnaire (Appendix 3) to find out
students’ ideas about the lesson. He also
informally talks to them and asks if they
liked the lesson or not. Why? Why not?
Finally, students receive a self-reflection
questionnaire to think back about the
experience and express their feelings
(Appendix 3).

Appendix 1

1.Tehran is famous for a) see around the mosque.

2.It takes about 30 minutes W) NgEIvAlelyyle]

3.You should definitely

c) Milad Tower.
4.You should visit d) by plane from Tehran.

5.Shiraz is famous for e) this tourist attraction.



In Teaching English
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Quick guide

Key words: tomb, bridge, palace, tower,
famous for

Learner English level: Pre-intermediate

Preparation: 10 minutes

Materials: a map, a poster, pictures
of historical places of Iran, magnets,
whiteboard or a video projector to display
some photos

Introduction

TBLT is an approach which is based
on the use of tasks as the core unit of
planning and instruction in language
teaching (Richards & Rodgers, 2003:
223). For Scrivener (2011: 183) TBLT is
a general term for some more variations
on the “exposure-test-teach-test” lesson
structure. But what is a task? Nunan
(1989:10) states that task is a piece

ey dblgS Ol @

of classroom activity which involves
learners in comprehending, manipulating,
producing, and interacting in the target
language while their attention is basically
focused on meaning rather than form of
the language. Here in this lesson, | would
like to share a lesson designed based on
TBLT.

Step 1

The teacher asks students if they have
seen a tourist or not. He, then, asks
students to talk together about their
experience in this regard. After some
minutes, he asks some students to share
their experiences with their classmates. He
then asks students the following questions:
1. Which cities are more famous for

tourists to visit in Iran?

2.Where can you find many palaces in Iran?

25
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Guidelines for Publishing in My Contribution

The column entitled My Contributionis a recent initiative which is intended
to be a forum for sharing lesson plans and procedures for classroom activities.

Our assumption is that all teachers have original ideas for running their lessons
which work for them. We welcome a contribution which reflects an original idea.
Ideas taken from teachers’ guides can be of no help unless they are sufficiently
modified. The sign of an original idea is that it is a source of excitement and pride
to the originator to the extent that he/she would like to tell others how it works. You
can imagine yourself telling your colleague in a very simple clear language how
you carry out the activity in your class in a stepwise manner. As your account is
procedural it follows a certain structure which is different from the structure of a
research article. The column includes instructions which tell the reader how to carry
out the teaching activities like the ones one can find in a recipe. In some cases
specially in the conclusion part you might want to provide a rationale for the activity
by referring to the literature but this needs to be kept at a minimum.

It should be noted that a lesson plan is the blueprint of those teaching activities
that are to be done in the classroom to teach the textbook content with the aim of
achieving its objectives. Every teacher tries to plan the content in his/her own style
so that he/she can teach systematically and effectively. You can see the detailed
guidelines for writing My Contribution in in the box below.

Your “My Contribution” should include:
o A title, your name, affiliation, and email address;
e A “Quick guide” to the activity or teaching technique;
e No more than 700 words excluding the appendixes;

e An introduction (i.e. overview) followed by preparation and procedure steps and
a conclusion.
It should be:

e In Microsoft Word format;

e Double-spaced with an extra space between sections.
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Across

3.find

5. become
6. win
7.cut

8. utter
12.do
13.dress
14. date

Down

1.go
2.give

4. dot
5.buy
7.choose
9. tell
10.ride
11.draw
12.do

“How much do you know about past
tense verbs!?” We know! You are teachers!
This time, our puzzle is a simple sample
puzzle you can use in your classes for
the students who have just learned the
past tense. Hey! This issue is related to
creativity, right!? We wanted to be creative,
too!

Answers to the Funny Riddles:
1. School Bus
2. Stamp

3. “b”
4. “Y”

References:

Quotable Quotes:
1.https://www.goodreads.com/quotes/tag/

creativity
2.http://learningrevolution.com/page/great-

educational-quotes

Caricature: https://www.google.com/
Teaching Tips: http://www.fluentu.com/

blog/educator/creative-language-

classroom/

Jokes:
1.http://www.wikihow.com/Make-a-Joke
http://www.short-funny.com/

Funny Riddles:

2.http://www.doriddles.com/riddle-
263#show

3. https://www.rd.com/jokes/riddles/

Crossword: http://www.scholastic.com/
parents/resources/free-printable/writing-
printables/puzzle-past
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the week on the board then ask students
which topics they’d like to learn on which
day. Have them explain their logic. Write
the topics down next to the corresponding
day and time, you have a student-made
schedule.

e Regularly ask for feedback. Ask
students if they have a favorite language
exercise or assignment. If so, then conduct
it more frequently. Often, what they want
and what they need are the same thing.
They’ll be the first to know if they’re losing
interest or not understanding something.

JOKES

Judge: “Why did you steal the car?”

Man: “l had to get to work.”

Judge: “Why didn’t you take the bus?”

Man: |don’t have a driver’s license for the
bus.

- Can a kangaroo jump higher than a
house?
- Of course, a house doesn’t jump at all!

- Anton, do you think I'm a bad mother?
- My name is Paul!

- Patient: Oh doctor, I'm just so nervous.
This is my first operation.
- Doctor: Don't worry. Mine too!

FUNNY RIDDLES

1. What is big and yellow and comes in the
morning, to brighten mom's day?

2. |l travel all over the world, but always
stay in my corner. What am 1?

3. What do you call a bear without an ear?
4. Which is the most curious letter?

(Check below for the answers.)

\“

CROSSWORDS:

Puzzle in the past

Past tense verbs show actions that
happened in the Past. Add------ ed to form
the past tense of most verbs. Other verbs
have irregular past tense forms.

Write the past tense of each verb to
complete the puzzle.

6

12

14
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gets it all going.

d. Improves language retention.
Ultimately, this is what we are after. Our
goal is to teach students a language.
When the other four factors come together,
the result will be improved retention
due to increased patrticipation, quality
assignments, active learning and fun.

Now, back to business! The following is a
brief note on 5 keys to a creative language
classroom:

1. Resist Running Like Clockwork
Routines can be useful. They are a
sequence of habits that keep you on
track and prevent complications. Not
every day has to be a completely unique
language learning experience. A little
routine never hurt anyone, but zero
creativity can.

Throwing in some spontaneity every now

and then increases the level of default

alertness that your students operate at.

Routines are comfortable, sometimes

too comfortable, letting students sit back

and “turn off.” Mixing things up requires
them to pay more attention and listen
carefully.

2. Invert the Routine
You don’t have to completely change the
routine to mix things up, you just have to
change how the routine looks from the
outside.
If you run the same three-mile loop
every day, pretty soon your body will get
used to it and it will become easy. Give
yourself a new three-mile loop and all of
a sudden you’ll be challenged again. The
same is true with our students’ brains.
We want to keep them from getting too

comfortable. Let’s take a look at some
tricks to help clarify:

¢ Do the opposite. Take something familiar
and do it differently. For example, if
you always teach from the front of the
class, try teaching from the back; if your
students always sit in rows, try putting
them in a circle.

e Switch up the order. Do daily activities
in a different order. If you usually give
a homework assignment at the end
of class, for example, give it at the
beginning instead.

e Change roles. Let students do the work.
For example, if you usually read out the
class schedule every morning, have one
of your students do it one day.

3. Give Students the Power

As teachers our best source of
inspiration is our students themselves.
It's okay to ask them for their ideas and
opinions when designing a curriculum.
Students are used to being told what to do
and just going with the flow. Pull them back
out of passive mode by giving them the
power. Let them have a stake in the class
by helping plan the curriculum for the next
day or week. Here are some ways to do so:

e Let students choose. Describe two
assignments then ask something like,
“Reza, which exercise would you like to do
first?” Giving them the chance to choose
will instantly wake them back up.

e Involve students in scheduling. Present

interchangeable topics that you plan to
teach the following week. Write the days of
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TEACHING TIPS
THREE Keys to a Creative Language
Classroom

Want to know a secret? Curiosity didn’t
kill the cat. Lack of creativity did! The world
has woken up to the fact that creativity
is not just a fluffy term assigned to
kindergarten art projects. It is essential to
human development, happiness, and last
but not least, learning!

Let’s start with some reminders on why
creativity is a tool that’s worth the extra
effort.

a. Boosts participation. Giving students
the power to create on their own—
whether it be presentations, arguments
or assignments—keeps them on their
toes. They won't just be going through
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the motions. Unable to rely on routine,
they will be alert and waiting to hear what
you have in store for them next.

b. Promotes active learning. By asking
students to think outside the box, stray
beyond normal assignment guidelines
and use their own creativity, you can
keep them in the realm of active learning
for longer periods of time.

c.Creates a fun and positive learning
environment in the classroom. Not
only does creativity make class more
enjoyable for the students, but it is also
more fun for you, the teacher. Students
have so much to offer, and sometimes
stepping out of your normal routine
and feeding off of their creative energy
can do wonders. Fun and positivity are
contagious. Creativity is the spark that
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PREFACE

QUOTABLE QUOTES

Teaching is described as the “daily grind”
for several reasons. One major reason
is the routine we experience over many
years. What should we do? Many great
thinkers believe that one major spice we
may add to our classes is ‘creativity’. |
always remember and praise one of my
elementary teachers: with a smiling face
he, sometimes, asked us to tell a joke one
by one at the end of some sessions. Well,
it took only about 10 minutes of our class,
no big deal, yet it did magic! We all adored
him, partly and unintentionally because
he was a little bit more creative compared
with other teachers! See!? Even now after
about 27 years | am excited to write about
it! Want to be remembered as a great
teacher by your students 27 years later!?
No worries: start today! Be creative!

“Creativity is a type of learning process
where the teacher and pupil are located in
the same individual”

— Arthur Koestler
“Creativity is so delicate a flower that
praise tends to make it bloom, while
discouragement often nips it in the bud.”
— Samuel Butler

“The freedom to make mistakes provides
the best environment for creativity.
Education isn't how much information you
have committed to your memory, or even
how much you know. It's being able to
differentiate between what you know and
what you don't”

— Anatole Franc

“Creativity is knowing how to hide your
sources”

— C.E.M. Joad
“The worst enemy to creativity is self-doubt.”
— Sylvia Plath
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idioms. In order to find out the significant
effect of multimedia an independent
sample t-test was conducted. The p value
of the independent test was .004. When
the p value is smaller than .05 it can be
concluded that the treatment and in this
case use of multimedia in teaching idioms
was significantly effective.

Group Statistics

2012). The method used in this study was
visualizing the idioms for students to help
them remember and recall idioms better.
As it can be inferred from the results here,
this method was successful and scores of
learners in the treatment group was higher
than the ones in the control group. On the
whole it can be said that using pictures/
videos and non-verbal input could be very
effective in the process of

Std. Std. Error i
class N | Mean te Iangyage learning. Further
Deviation Mean studies can be undertaken
Idiom
traditional 32 13.8750  2.74596 4540 10 explore the effect of
scores multimedia on other
multimedia 31 15.9750 2.71121 .49500 aspects of language by
other teachers. Teachers
Reflection can also investigate the

The objective of this study was to
investigate the effect of using multimedia
for teaching idioms. As the results of the
study showed, the students who were
taught idioms through multimedia had
better performance in comparison with
those who were taught idioms traditionally.
It is worth mentioning that in this study
and for the treatment group some power
points, pictures and videos were used as
multimedia to teach idioms to learners.
According to Vasiljevic, (2012), the inclusion
of pictures in instruction helps learners
activate the sensory attributes of that
item which in turn facilitates its recall and
retention. As Clark and Paivio (1991) put
it, through visual illustration, the imagery
system is activated and then the input
and materials are understood faster and
better. In the imagery system inputs are
represented non-verbally and then different
sensory modalities of input (e.g. shapes,
sounds, and emotions) are decoded
simultaneously and are also unified in
complex images. These compound images
help learners to retrieve and remember the
input in a more complete manner (Vasiljevic,
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students’ feedback in their classes to see if
it leads to similar or different outputs.

In the imagery system inputs
are represented non-verbally
and then different sensory
modalities of input (e.g. shapes,

sounds, and emotions) are
decoded simultaneously and
are also unified in complex
images
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Use. In the control group, the classes
were conducted in usual classrooms

with whiteboard. The idioms in this group
were taught by the instructor based on
traditional method. In each session, the
instructor covered one unit of the textbook
and taught the idioms by explaining

them or even providing students with the
Persian equivalent of the idioms. In the
other group, the sessions were conducted
in the language laboratory. In the language
laboratory of university of Zanjan, each
student is provided with a monitor and a
headphone. For each session and each
idiom of the textbook, some power points
and videos
were provided.
In these power
points, the
meaning of
idioms was
illustrated and
in most cases
there was no
need for verbal
explanation to
be provided by
the instructor;
through the
videos the
students could
learn how to
use themin
real contexts.
All the eight

S,

S S ———

Observation

In order to find out which method was
successful for teaching idioms, the same
final exam was administered to both
groups. The following table shows the
participants' mean scores on the idiom
exam after one semester instruction.
As the table shows, 32 students were
in the traditional group and 30 students
were in the multimedia group. The mean
score of students in the traditional group
on the idiom final exam was 13.87 while
the mean score of the students in the
multimedia group on the idiom final exam,
was 15.97. This shows the average score

instructional

Ap—

sessions were
conducted in
this way. In the end, the final idiom exam
was given to both groups. This exam was
developed by the researchers based on
the idioms which had been taught to both
groups.

of the students in the multimedia class
was 2.1 score higher than the ones in the
traditional group and therefor had better
performance on the final exam. Based

on the scores of the two groups and their
comparison it can be concluded that the
multimedia had an effect on teaching
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Introduction

Due to idioms' frequent use in everyday
language use, they have recently
received a great deal of attention from
a pedagogical point of view. Because of
the arbitrary nature of idioms, they are
considered as one of the problematic
and challenging areas in learning a
language. According to Gibbs (1992),
a clear understanding of idioms help
learners to understand the meaning of
metaphorical and lexical texts better. A
proficient second language learner, must
know at least several thousand idioms
(Boers, Demecheleer & Eyckmans, 2004).
Cooper (1999) stated, “Indeed, mastery
of an L2 may depend in part on how well
learners comprehend initially and produce
eventually the idioms encountered in
everyday language”
(p. 234). Due to the importance of learning
idioms in L2 vocabulary acquisition
there is a necessity to conduct research
in this domain. In recent years, many
researchers have examined the effect of
multimedia materials on second language
acquisition (Fernando, 1996 as cited in
Golaghaei & Kakolian, 2015). In this study,
the researchers report on the result of an
action research which was conducted
in an idiom focused course at university
of Zanjan. To this aim two classes were
included. In one of them idioms were
taught based on the traditional method of
vocabulary teaching and in the second
class the idioms were taught using
multimedia in a lab. In the end, the results
of the two classes on the final exam
were compared to find out which class
performed better.

Planning

This study was conducted in two idiom-
focused classes at the University of
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Zanjan. In each class, there were about
thirty male and female students with

the mean age of 21. The participants of
this study were BA English translation
students. Eight instructional sessions were
conducted in each class. In both classes
the English Idioms in Use was taught.

For the first group, (i.e. control) the
idioms were taught in the traditional
method by the instructor while in the other
class the same idioms were presented
through pictorials, power points and
videos. In each session, the instructor
carefully selected pictures and videos from
the internet or prepared a power point to
teach the new idioms to the learners. At
the end of the nine week instruction, the
final exam was administered to find out the
impact of including multimedia in teaching
new language items.

According to Vasiljevic,
(2012), the inclusion of
pictures in instruction helps

learners activate the sensory
attributes of that item which
in turn facilitates its recall and
retention

Action

In this study, the participants were 62 BA
English translation students of University
of Zanjan. Among them, there were both
males and females. As far as they all had
passed the Konkour (University Entrance
Exam) and they were at the same level
(BA) no pretest was conducted. These
students were randomly divided into two
classes by university procedures. The
instructor of both classes was one of the
researchers who run eight instructional
sessions in one semester. The textbook
of both classes was English Idioms in
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(Abstract
The current study aimed to investigate the use of multimedia in language classrooms and its impact on
EFL students’ achievement. To this end the researcher observed the performance of two groups, the
first of which was taught new idioms according to the traditional method of teaching vocabulary and
the latter was taught using multimedia in a language lab. The results of the final exam demonstrated the
positive impact of integrating multimedia on idioms learning. This, in turn, substantiates the importance
of integrating new technologies in education in general and language teaching in particular.

Key words: classroom, idiom learning, multimedia, learners
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Guidlines for Publishing in Action Research

We have recently specified a special column in Roshd FLT Journal for publishing
small-scale research studies that teachers conduct in their own classes. We intend to
publish at least one action research report in each issue of Roshd FLT Journal. Thus,
we encourage you to submit the reports of your classroom research to be published
in our “Action Research Column”.

We accept papers on the basis of their relevancy to our readers, simplicity,
readability, and freshness of viewpoint. Your papers do not have to follow the
standards of scholarly, academic research papers. We do not use complicated
statistical analyses, technical terms or footnotes. Thus, write in a simple, plain and
easy to understand manner. Please cite all of your sources within the text, and
provide a list of references at the end of your article. When writing your paper, please
include the following information in your report:

* Your research questions and your plan for answering the research questions

* The actions that you did over a period of time in order to answer the questions

* Your evaluation of the effects of the actions and any evidence that support your
evaluation

* Your conclusion and suggestions for other teachers

To be accepted for publication, your articles need to:

* Be maximum 2500 words, including references

* Be on a topic of relevance or interest to Iranian language teachers

¢ Include an abstract of no more than 200 words, and a list of references

We are looking forward to your action research reports. Should you have any
inquiries about how to prepare a report of your action research, you can send an
email to Dr. Mehrani at the following address: meh.mehrani@gmail.com
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)

Farsad Abareshi Lella Afkhami

2l g/

Arin Fallah

Abbas Mousasi Bebnla  Mahmoud Khaid

coming from different corners of the
country attending 8 workshops in two
days. Day one started with the opening
ceremony on the main hall. Professor Alavi
from University of Tehran had his plenary
speech on classroom assessment which
was directly related to the needs of the
attendees. Afterwards, the participants,
attended the workshops. The very day
ended by a gathering in the main hall
listening to Ms. Afkhami’s session on
reflection Follwed by piano performance
by Master Hossein Bidgoli.

The second day started with a plenary
delivere by Dr. Khalil Motallebzadeh on
Features of the 215 Century Teachers

which was well-received by the

participants. Then participants went to their

classes to attend four more workshops.

The workshop titles and the presenters

were as follows:

Teaching Grammar Communicatively: Dr.
Hamed Barghi

Assessing Vocabulary and Grammar: Dr.
Mowla Miri

Speaking Strategies: Dr. Mehrdad Moloudi

Communicative Reading Strategies: Mr.
Afshin Mousavi Behnia

Lingo Motive Aids/Games: Mr. Mahmoud
Khaki

Less Pain More Gain in Managing Lexis:
Mr. Farzad Abareshi

Classroom Management: Ms. Leila
Afkhami

Learning by Listening: Mr. Arin Fallah

The Organizers of this event, Jafar
Dorri, Serrollah Damavandi, and Abolfazl
Ghanbari, from Nevisandegun - e Javan
Publications, are proud of the success of
this workshop and hope that they can hold
siminar ones in future.
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Innovations In
Classroom

[Pra ctice
(" Witten by Jater Dor

A seminar-
workshop

of teacher
education
was held on
Shahrivar 1%,

2 and 3¢

at Dehkhoda
Lexicon

Institute and
International Centre
for Persian Studies.
Nevisandegan-e
Javan Publications
managed torun this event.
The workshops started on

the first of Shahrivar, 1396 by Dr. Shabnam Mokhtarnia. Nearly

by three academic workshops: 1) 60 candidates attended these three
Continuing Professional Development workshops.

taught by Mr. Farhad Molaee, 2) How

to Teach Academic IELTS Writing, The main section of the event was held
taught by Mr. Majid Darabi, and 3) How on the second and third of Shahrivar, 1396
to Write a Research Proposal, taught which hosted almost 250 participants
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supervision, formed the most significant
findings of this study.

Developing a comprehensive
approach may be costly, but is critical
for enhancing educational quality, and
improving teaching practices through
professional development. The results
of this study showed that evaluation of
teachers' competency in EFL classrooms
significantly affects teachers' development
and their students' motivation in learning.
Of course, this study has some limitations
which can be considered in future
research. First, as the focus of this study
was only on direct evaluation, other studies
can be conducted on other variables
like participants' major, motivation,
psychological characteristics, and attitude.
Second, as the number of participants was
limited to 150 EFL students, other studies
can be done with more participants.Third,
as all the participants of this study studied
English language in schools, future studies
can be done with higher level participants
at universities to see whether the results
are different or not. Last but not least, as
gender was considered not as a variable in
this study, future studies can be done just
by male participants or female participants
simultaneously in order to understand
whether there are any differences between
the results of male and female participants.
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cited in Garcia, 2011); this is
supported by the findings of the

present study. Moreover, it can be
concluded that the proposed technique,
i.e. evaluation teachers' competency,
can be used to enhance EFL learners'
motivation, as an effective way in language
classrooms.

On the other hand, the findings of
the present study are in contrast with
those of Jacob and Lefgren (2004), who
found no relationship between teachers'
participation in professional development
activities and student achievement;
other studies have found higher levels of
students' motivation related to teachers’
professional development relevant to the
area in which they are teaching (Brown,
Smith, & Stein, 1995; Cohen & Hill, 1977;
Wiley & Yoon, 1995).

Most of the studies have considered
some form of impact of professional
development on teachers’ knowledge and
practice which includes the effectiveness
of programs on personal changes of
teachers' cognition, beliefs, practice and
teachers' satisfaction as well as pupil
change (Avolas, 2011). There are different
results which show a relationship between
teachers’ participation in professional
development activities and student
outcomes.

The significantly higher motivation on the
posttest for the students in the teacher-
evaluation group over those in the no-
evaluation group may have been due, at
least in part, to information provided in
the teacher evaluation/feedback that was
directly relevant to the program content
assessed on the posttest. Classroom
observations revealed that teachers did
a particularly good job of teaching the
instructional content that, in general, was
relatively unfamiliar to them. The difficulties
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that the teachers had while delivering the
instructional program could be attributed
to the fact that instructional methods

and assessment strategies included in
the program were relatively new to the
teachers.

Of practical importance is the fact that
the teacher whose classrooms were
visited by the principal tended to value
specific effective teaching practices more
than did the teacher whose classrooms
were not visiled by the principal.

Conclusion

Based on the findings of the present
study, we can conclude teachers' class
evaluation is received well by EFL
teachers, and its introduction is beneficial
and effective for both teachers and
students. Promoting teacher evaluation
is clearly in the national interest and it
serves students and their families and
communities. Teachers need feedback on
their performance to help them identify how
to better shape and improve their teaching
practice and, with the support of effective
school leadership, to develop schools as
professional learning communities. At the
same time, teachers should be accountable
for their performance and progress in their
careers on the basis of demonstrated
effective teaching practice.

The findings in this study do clearly
establish the usefulness of the supervisory
method used in the present study which
clearly helped the teacher to work
toward change. It further showed that, by
working with teachers in some capacity,
supervisors can change the way teachers
feel about the teaching techniques which
ought to be employed in their classrooms
and, consequently, their motivation. This
conclusion, together with the implications
for a differentiated approach to teacher



motivation pretest scores as the covariate.
Table1. contains the results of tests of
between-subjects effects.

competencies enhances, encourages,
and facilitates EFL learners' motivation.
In addition, the findings of this study

Table1.
Tests of Between-Subjects Effects on participants' posttest scores
Type Ill Sum . Partial Eta
Source df Mean Square F Sig.
of Squares Squared

Corrected Model 38200.692 2 19100.34 42.58 .000 .22
Intercept 177670.01 1 177670.01 396.11 .000 .57
pretest 6.60 1 6.60 .015 .903 .00
group 38141.54 1 38141.54 85.03 .000 .22
Error 133213.34 297 448.53
Total 3443937.00 300
Corrected Total 171414.03 299

a. R Squared = .223 (Adjusted R Squared = .218)

The tests of between-subjects effects
(Table1. above) showed a statistically
significant effect of the evaluation of
teachers' competence in EFL classrooms
(F(1,297) = 85, p < .05, Eta square=
.22) on Iranian intermediate learners'
motivation in learning. As a result, the null
hypothesis was rejected. Therefore, it can
be claimed that the evaluation of teachers'
competence in EFL classrooms had a
statistically significant effect on Iranian
intermediate learners' motivation.

Discussion

The research question in the present
study focused on the importance of
evaluating teachers' competence in
enhancing Iranian lower intermediate
learners' motivation. The results provided
fairly strong support for the effect of
evaluation. In accordance with the result
of the present study, Moiinvaziri (2008)
claimed that Iranian students are both
instrumentally and integratively motivated
to learn English. The result of the present
study is consistent with previous studies
(Falout et al, 2009; Sakai & Kikuchi, 2009)
which have shown that evaluating teachers'

corroborate those of Piggot (2008), who
reported how evaluation assisted learners'
motivation in learning a new language.

The findings of the present study extend
those of previous studies in that they
support evaluation that could be utilized
to assist learning motivation. Numerous
studies have shown that evaluation bears
positive impact on motivation (Evertson,
Hawley, & Zlotnik, 1985; Maini, 2011;
Rahimi & Sadighpour, 2011).

Evertson, Hawley, and Zlotnik (1985)
found that a useful way for promoting
motivation is evaluating teachers'
competency. This is supported by the
findings of the present study. Additionally,
Douglas, Harris and Sass (2007) state
that classroom evaluation results in
higher motivation. Further support for the
finding of the present study comes from
Ashton and Webb (1986), who showed
that teachers' evaluation had the greatest
impact on student motivation.

According to Darling-Hammond
(2000), teachers with more preparation
for teaching are more confident and
successful with students than teachers
who have little preparation or none (As
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principal, who was also one of the

researchers. The principal selected the

following three items.

a) The teacher should use educational
aids in the classroom.

b) The main concern of the teacher should
be creating motivation and promoting
motivation in the process of learning.

c¢) The teacher should provide a supportive
environment in the classroom and
there should be a friendly relationship
between the teacher and students.

In the experimental group, the principal
constantly reminded the teachers that all
the positive and negative points would be
taken into account. Each week, the principal
observed the classes and evaluated the whole
process of language learning. In contrast,
the teacher in the comparison group was not
evaluated by the principal, and there was no
other intervention by the principal.

By using the fourth form known as
‘Monitoring Teacher Performance’ the
principal monitored the performance of
the teacher in the classroom. The principal
marked and credited the fourth form after
observing the teacher's performance in
the classroom. The

final score given by the principal could
have an important effect on the salary of
the teachers.

After eight observation sessions,
the principal evaluated the teacher.
Throughout all these eight sessions,
the teacher was expected to provide a
supportive environment in the classroom,
and a friendly relationship was expected
between the teacher and the students.
After the required data were collected, to
test the research hypothesis and to answer
the research question, an ANCOVA
procedure was run on the data.

Results

In order to assess the reliability of the
motivation questionnaire, the researchers
used the data collected from 300 EFL
learners. The results, as represented
in Table 4.1, revealed that Cronbach’s
Alpha was 0.86, which is good indicator of
internal consistency.

An ANCOVA (Analysis of Covariance)
procedure was used to compare the
motivation of the two groups of participants

before and after the
treatment. Before
running the ANCOVA
the assumptions
were checked.
The evaluation
of teachers'
competence was
considered as
the between-
subject factor,
motivation
posttest
scores
as the
dependent
variable
and



comprehension. This questionnaire
consisted of two sections. The first part
contained 18 items which evaluated
learners' motivation. The second part
consisted of 12 items which evaluated the
atmosphere of the classroom, appearance
of the teacher, interpersonal relationship
between teacher and students and the
usage of educational aids.

Although the items of the newly-
designed questionnaire were selected
from already established questionnaires,
to make sure that the new combination
of items was reliable in the context of this
study, the reliability of the questionnaire
was checked using Cronbach's alpha, and
the reliability analysis showed a reliability
index of .86.

Procedure and data analysis

To achieve the aim of the study, the
following procedures were followed. First,
300
learners

received the motivation pretest. They were
then divided into two groups, and each
group was randomly assigned to one of
the treatment conditions. First of all the
principal explained the duties of each
teacher as well as her evaluation sheet.
The Presidency for Management and
Human Capital Development has laid
down certain duties for all government
employees. Ministry of Education has
assigned duties to teachers based on
the Document of Fundamental Change
communicated by The Presidency
for Management and Human Capital
Development as a ‘Description of Teachers
Duties Form’. These forms have various
applications. They have special uses in our
education system. The school principal
should fill them out when necessary.
The number of items is different in each
section. Teachers’ duties are mentioned
in the forms. In the present study, three
features were common in these five forms,
and these features
had more
significance
for the



with well-educated teachers. They also
reported that achievement was related
to the instructors’ knowledge of the
subjects instructed. In a study involving
7000 students, Wenglinsky (2000) found
that the quality of the teaching force
had a similar influence on students’
test scores as socioeconomic status. In
Darling-Hammond’s (1999) study, teacher
certificate and subject matter knowledge
were found to correlate with students’ test
results.

Teacher education is presently facing
a number of concerns as pressures have
come from many parts in the last decades,
with perhaps the most powerful focus
being on the issue of teacher quality (Tony
& Richard, 2001). As teacher education
advocates state, emphasis should be
placed on providing educators with the
skills necessary to make a meaningful
impact on student learning. That is
probably why Egelson and McCoskey
(1998) assert that an evaluation system
designed to encourage individual teacher
growth is not a luxury but a necessity.
Viewing the problem of improving student
motivation and performance from this
point of view makes the development
of systematic methods of classroom
evaluation a critical component in
improving teacher quality.

Also, despite the impact of evaluation
as a professional development activity
on teachers and students' development,
it remains unclear how the process of
evaluation will be implemented in the
classroom and how it can help teachers
develop their teaching strategies.
Accordingly, this study aimed to investigate
the effect of constant monitoring of
teaching practice on students' motivation
improvement in learning. To this end,
the present study aimed to answer the

6 | ROSHD FLT | Vol. 32, No. 3, Spring2018

following research question:

RQ: Does the evaluation of teachers'
competency have a statistically significant
effect on Iranian EFL learners' motivation?

Method
Participants

The participants of this study were
300 female EFL students at the lower
intermediate level of proficiency. All of
the participants were native speakers
of Persian studying at Alzahra technical
school in Qazvin, Iran. They ranged from
16 to 17 in terms of age, and they were in
grade two of high school. The researchers
selected the participants based on
convenience sampling and divided them
into two groups randomly. Each group
consisted of 150 participants.

Instruments and materials

In the present study, a motivation
questionnaire was used before and
after the treatment. The researchers
administered a pretest to measure the
students' level of motivation before the
treatment. For this test, out of a total of 160
items from different questionnaires, 30
items were chosen, and the participants
were asked to choose from among five
alternatives including strongly agree,
agree, neutral, disagree, strongly disagree.

The number of items in the original
questionnaires was many, so the
researchers decided to limit the number
of items for two reasons: First of all, only
items were selected that were related to
the topic of this study. Second, the items
were also related to the criteria that are
used in the technical school to evaluate
teachers. Meanwhile, due to the fact that
the proficiency level of the participants
was low, the researchers translated the
questions into Persian to ensure accurate



effective teaching, EFL teachers must first
have good teaching skills. Secondly, they
should know how the English language
works, and how people learn and use it.
Third, they must have adequate English
language proficiency (Edge, 1998).

One issue related to

professionalism of teachers
has to do with the necessity
of bridging the gap between

knowledge acquired during
formal pre-service education
and further developments
accruing while teachers are
employed (Nir & Bogler, 2007)

Various empirical studies (e.g. Clotfelter,
Ladd, & Vigdor, 2007) have shown
how differences in achievement gains
for students are connected to teacher
qualifications. Clotfelter, Ladd, and Vigdor
(2007) indentified important predictors
of student achievement, namely teacher
experience, teacher certification test
scores, regular licensure, certification of

teaching skills, and academic background.

Falout (2006) inspected the factors that
demotivated Japanese language learners.
The results of this study showed that
teachers play an important role in this
regard, and the character and pedagogy
of teachers were meaningfully related to
learners’ perceptions of the course, the
subject, and their capabilities to learn a
foreign language.

Piggot (2008) inspected Japanese
students’ feelings of the motivating
and demotivating classroom factors in
learning English. The results showed that
teachers’ persona, presentation skills,

affiliative motive, and control were among
the significant factors that motivated/
demotivated students. In another
study, Falout et al, (2009) studied the
demotivating factors in learning English
as a foreign language in Japan and the
correlation between EFL learners’ past
demotivating experiences and present
proficiencies. The results showed that
Course Level and Teacher Immediacy
were significantly related, implying that
the more learners perceive teachers

as accessible, the more they perceive
the level of the courses as suitable. In
Sakai and Kikuchi’s (2009) study, five
demotivating factors were extracted.
Teacher competence and teaching
style were found to be among the most
significant factors that demotivated
students in learning English as a foreign
language.

Rahimi and Sadighpour (2011) looked at
Iranian technical and vocational students’
demotivating factors in learning English
as a foreign language. The students
reported that teachers and their teaching
quality were among the main factors
that demotivated them. Maini (2011)
focused on the effect of teacher training
on classroom management. The results
showed a significant increase in teachers’
confidence in managing learners’
misbehavior and in using of rewards as a
mediation strategy.

In a longitudinal study, Elliot (1998)
concluded that well-qualified instructors
had a meaningful influence on students’
achievement. In this study, teacher
qualification was measured by education,
experience and teaching methods.
Evertson, Hawley and Zlotnik (1985)
compared well-educated teachers with
less educated teachers. The results
showed achievement gains for students
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educators should be careful in taking
this factor into account in the process

of language teaching (Oroujlou &
Vahedi, 2011). Motivation plays an
important role in the process of language
learning. Language teachers cannot
efficiently teach a language if they do not
comprehend the relationship between
motivation and its effect on language
learning.

According to Gardner (1985), motivation
in second language learning is considered
as “referring to the extent to which a student
works or struggles to learn the language
because of a desire to do so and the
pleasure experienced in this activity” (p.10).
Dérnyei (2001) believes motivation is a
word that both instructors and students
utilize widely when they speak about
language learning success or failure.

As Gu (2009) points out, early attempts
to comprehend the effect of motivation on
English language learning were made in
the field of social psychology. Nowadays,

there is little doubt that motivation
influences language

learning. The question is ‘can other factors
in language learning affect motivation’?
One of the factors that are believed to
influence learners’ motivation is ‘teacher’.

In fact, teachers’ impact on their
students’ motivation starts early in the
planning phase of the lesson. The reason
is that in the early stages of classroom
planning, students’ characteristics,
motivational type and pre-existing
motivation levels must be taken into
account (Schunk, Pintrich & Meece,
2008). Giving praise and criticism are also
important factors which can influence
students’ motivation. Praise should not
be given in too frequently nor too rarely;
otherwise, it will lose its positive effect.
Criticism can have a positive effect if it
is not given too often (Schunk, Pintrich
& Meece, 2008). Chambers (1999) also
points out that the relationship between
the instructor and the learners defines the
character of the learning situation, which
also influences motivation.

Effective English language teachers need
a definite set of abilities. Coniam and Falvey
(1999) listed teaching
ability, language
awareness and
language
ability.
For



their own classrooms, sharpen their
awareness of what their pupils are doing
and the interactions that take place in
their classes, and heighten their ability to
evaluate their own teaching practices.” This
implies that observation can serve as an
intermediary between teachers' teaching
philosophies and practices. Nunan (1989,
p. 76) also holds that since classrooms
are “where the action is”, spending time
looking into classrooms can enrich our
understanding of language learning and
teaching.

The notion of observing teachers'
professional development and growth has
received considerable attention (Greene,
1992). The problem is that the traditionally
static structure of the observation has
mainly remained unchanged. As such,
the nature of the current student teacher
observation is not compatible with the
current theories of observation (Rodgersa
& Keil, 2007). To fill a part of this gap by
taking a reformist step, this study aims to
shed light on the potential for observation
to offer an alternate avenue for teacher
professional development.

Teachers can play a critical role in the
observation process in that they can
build effective relationships with other
teachers based on trust, reflection, and
empowerment (Kent, 2001). Research
(e.g., Raphael, 2004) shows that teachers
who work in collaboration with university
academic staff develop skills that can
positively affect the observation process.
In the present study, we adopted the
critical-constructivist perspective which,
according to Wang and Odell (2002),
reflects the fundamental
assumption that
knowledge is
actively
built by

learners through the process of active
thinking (P. 497). Within the critical-
constructivist perspective, observation
is connected to teachers’ work with

their students, linked to concrete

tasks of teaching, organized around
problem solving, informed by research,
and sustained over time by ongoing
conversations and coaching (pp. 42—-43).

The main objective of
many educational planning
programmes is to grow
students' motivation in

various cognitive, individual,
and social skills necessary
to function occupationally in
society (Fullan, 2001)

Different aspects of teacher
development and the role of observation
in teacher development have already
been investigated. However, to the best
of the present researchers’ knowledge,
few, if any, studies have investigated the
effect of the observation of teacher on
learners’ motivation. The purpose of the
present study, therefore, is to address
this issue.

Learner Motivation and Teacher
Quality

Motivation is among the influential
factors that can affect the efficiency of
learners in language classes. Hence,
language
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Introduction

The main objective of many educational
planning programmes is to grow students'
motivation in various cognitive, individual,
and social skills necessary to function
occupationally in society (Fullan, 2001).
Teachers' role in the preparation of
students is undeniable. The students'
success in future social activities depends
to a large extent on their teachers'
knowledge and professional development.
One issue related to professionalism of
teachers has to do with the necessity
of bridging the gap between knowledge
acquired during formal pre-service
education and further developments
accruing while teachers are employed (Nir
& Bogler, 2007).

On-the-job professional development
programs try to bridge this gap by allowing
teachers to develop new ideas that will
improve their teaching experience and
competence (Mtetwa & Thompson, 2000),
increase and renew their teaching skills
and practices (Desimone, Porter, Garet,
Yoon, & Birman, 2002), change their
thoughts and perceptions (Guskey, 2002)
and bring about improvements in their
students’ achievements and motivation
(Blandford, 2000). It is believed that the
poor quality of EFL instruction can partly
be attributed to the lack of teacher's
professional development. As a result,
evaluation has been introduced as one
of the teachers' professional activities
to help teachers improve their teaching
strategies.

Successful teachers make the most of
any opportunities to

observe others. They watch a range of
teachers' classroom activities. It is very
encouraging to see that everyone has
similar problems, and it is interesting to
study the different ways people manage
them (Bubb, 2005). Evaluation may also
be helpful for novice teachers as it can
help them improve their own teaching
skills. Previous research has shown
that teacher quality is a crucial factor in
student learning; the problem is to identify
the important characteristics of teacher
quality and help teachers to develop

these qualities (Wenglinsky, 2000).
Viewing the problem of improving student
performance from this point of view makes
the development of systematic methods of
classroom evaluation a critical component
in improving teacher quality.

The important point motivating
research in this area is the role of teacher
observation in countries like Iran where
evaluation of teachers has not taken the
place it merits, (Akbari, Ghafar Samar, &
Tajik, 2007). Also, evaluation of teaching
practice can be seen as a method of
teacher training (Wajnryb, 1992).

ELT classroom observations, however,
have emphasized the need for more
developmental than judgmental
approaches to classroom observations.
The main purpose of evaluation is not to
judge subjectively what is good and bad
teaching, but to work with the observee
to explore and identify the limitations as
well as the positive aspects of teaching,
thereby promoting the observee’s critical
thinking and professional growth. Such
an approach, as Williams (1989, p.85)
states, helps teachers to
“develop their own
judgments of
what goes
onin
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/Abstract

The present study sought to examine the effectiveness of evaluation of teachers' competency in
EFL classrooms on Iranian learners' motivation. The study was conducted at Alzahra technical
school in Qazvin, Iran. 300 female EFL students at intermediate level of proficiency comprised
the participants of this study. The researchers selected the participants based on convenience
sampling and divided them into two equal groups; each group was randomly assigned to one
of the treatment conditions. In the experimental group, the principal observed the classes and
constantly reminded the teacher that all the positive and negative points would be taken into
account. After eight observation sessions, the principal evaluated the teacher. Throughout all
these eight sessions, the teacher was expected to provide a supportive environment in the
classroom, and a friendly relationship was expected between the teacher and the students. In the
control group, the teacher was not evaluated by the principal. Before and after the experimental
period, a motivation questionnaire was administered to both groups of participants to compare
the two conditions. An ANCOVA procedure was used to analyze the data. The findings revealed
that the evaluation of teachers' competency in EFL classrooms has a statistically significant
relationship with Iranian learners' motivation. These findings may have pedagogical implications
for language teachers and learners.

Key Words : evaluation, teachers' competency, learners' motivation, principal
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