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reading.

The book is divided into three sections
covering:

* a description of language and language use

* essential areas of enquiry

» the four skills and testing.

Each chapter offers an extended survey of
a central element of Applied Linguistics and is
authored by leading international specialists.

With its accessible style, broad coverage and
practical focus, this book is ideal for students
of applied linguistics, TESOL and second
language pedagogy, as well as practising
teachers and researchers wishing to update
their knowledge.

NORBET SCHMITT is Professor of Applied
Linguistics at the university of Nottingham, where
he teaches vocabulary studies, applied linguistics,
SLA, and TESOL methodology. He has published
extensively, is a regular presenter at applied
linguistics conferences, and travels widely giving
prentations on vocabulary Issues.

HODDER
EDUCATION
www.hoddereducation.com
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An Introduction to Applied Linguistics
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and it belongs to everyone, you can’t say that
a person has to behave only in one way to be
a good teacher because English is a global
language. It’s for all of the world. So what about
their identities and needs of the people outside
these countries. So that's what I'm expecting.
I'm also saying that what teaching involves is
that teachers should make theories, knowledge
and research in the field relevant to their own
context and their own needs. All that you can
do for teachers in Iran is to inspire them and
give them a theoretical background on how to
do it but they have to do it for themselves, that
is they have to find out how the theory and the
methodology of English language teaching
relate to their situation here. So | hope they

will be inspired and motivated to take this

challenge on their own.

Roshd: You've answered my next question,
the challenges teachers may face in Iran. Do
you have anything else to suggest?

Canagarajah: | think there are many
challenges. One of the things that | have
found out is that Iranian teachers may still not
fully understand first what it means to use
English relevantly in the Iranian context, and
second what it means to teach English in a
locally relevant way because teaching also
involves effective ways of learning, traditions
of learning. I'm sure Iran has a long history of
teaching other languages other than English
in this area and they probably used a lot of
methods and approaches in the past, before
America or other countries started influencing
Iran in the time of “Shah” and also from the
last talk here what | understand is people are
theoretically talking about the need to localize
English. But the problem it looks to me is that
people haven’t done a research about it. That’s
one of the problems here. What does it mean
to make this language relevant for local people
and how does it mean to teach it relevantly. But
| referred to strategies and methods here. It's
not a simple question. It's not that we simply

27

didn’t have opportunities do that in the past.
We were all looking to US and UK for our
knowledge.

Roshd: There are different ways teachers
can add to their knowledge of teaching. What
is the role of a journal like Roshd FLT in adding
teachers’ practical knowledge useful for their
classroom instruction?

Canagarajah: Yah, | think it plays an
important role. It provides a forum for teachers
to discuss their challenges, their experiments
and their aspirations. You know you can’t
develop a local knowledge without providing
a platform for conversation, issuing of ideas.
You know, teachers will be all in their own
classrooms, institutions going through their
own challenges and not really exchanging their
insights. So the general thing that we must
know is that a lot of local journals sometimes
encourage articles from outside their country
in order to restate their status. They think
people won’t read our journal if Jeremy Harmer
doesn’t contribute an article. Eventually this
function is lost. You know the local journal is
not developing the local knowledge. It’s just
publishing the work of the people outside
their country. So, | hope you won't follow into
that trap I've seen in many many journals all
over the world. And my advice is encouraging
your own scholarship because there are good
scholars here and we can’t publish in the
United States because it is so competitive and
the people in the United States and England
have low opinion of the work elsewhere we
have. They think the research from other parts
of the world is not good. So they’re going to
have a lot of difficulties publishing outside but
this should be the journal they can publish,
they can talk about their wills and exchange
ideas.

Roshd: Thank you very much and have a
pleasant stay in Iran.
Canagarajah: Thank you.



didn’t work. Get them involved, get them writing
with their young voices, with their passion, with
their kind of engagement. You know if those
kind of articles go into the journal and by the
way, forgive me because | haven’t read your
journal so | don’t know what I'm talking about
but if you can get those kind of articles to go
into your journal, full of that energy, full of that
action, Wow! Change the world.

Roshd: Your final words?

Harmer: My final words are quite clear.
I've never been to Iran before for all sorts of
reasons which are not your fault and not my
fault, it has always been very difficult. This
is the most exciting visit | have had for many
many years. Partly to come to a place that |
have not been to before and sense this great
enthusiasms and passion for English and
partly to feel this great sense of positive energy
which is perhaps somewhat different from the
image that some people create outside.

Roshd: Thank you so much and have a
pleasant stay in Iran.

Harmer: Thank you.

Interview with Suresh Canagrajah
Roshd: Thank you very much professor
Suresh Canagarajah for the time you are giving

to the Roshd FLT Journal. Please introduce
yourself and give us a brief background of your
education.

Canagarajah: Well, | had my early education
in the country called Serilanka, it's a former
British colony and | learned English as the
second language then for my graduate studies
| went to the United States. | got my PhD
there. So, I've been traveling between US
and Serrillanka, which makes me an unusual
English language teacher. | know the problems
of countries which are outside UK, US and
other native speaker countries, but | also know
the scholarships and the theories, research
in native speaker countries. So | am trying to
merge these different worlds in my teaching.

Roshd: As the readers of the Roshd FLT
journal are teachers, what is the implication
of your speech in TELSSI Conference for the
Iranian language teachers?

Canagarajah: There are a lot of implications.

One of the main implications is that they will
be proud of their own background, culture and
language and their identity and they will bring
it into their teaching. | was speaking to a lady a
few hours back and she said all the teachers in
Iran think that they will be successful teachers
only if they speak like a British person and act
like a British person. So | told her, “You don’t
have to do that”. If English is a global language
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doing and doing it differently and trying out
different ways and thinking of new ways of
doing it and that’s kind of my message.

Roshd: How do you compare the language
teaching situation in Iran with other similar
countries?

Harmer: | can only judge language teaching
in Iran on the basis of the teachers I've met
from Iran outside the country and | met many
wonderful Iranian teachers and from this visit
to Iran which for me is an absolute delight

and pleasure and what I'm aware of from this
conference is number one an exceptional

level of English, which is pretty important, and
number tow an incredible curiosity and energy
and passion for it. If those things are translated
countrywide into the classroom, then | think
English language teaching in Iran is brilliant.
But, of course | understand exactly because
Iran is no different from any other country that
there are good places and other places with
more problems and things like that. So, | can’t
really speak of that because | haven't travelled
round the country. One day, | may travel round

the country and get a better view but my gut
reaction from my conversations with Iranian
teachers both outside Iran and now inside Iran
is that there is certainly in this kind of gathering
like TELLSI and teacher’s conference, an
incredible level of passion and expertise and if
those teachers are teaching kids, the kids are
really lucky.

Roshd: How can a journal like ELT contribute
to Language teaching and help teachers in
their career?

Harmer: | think one of the main contributions
your journal can make to teaching is to
encourage young article writers. Of course,
you want to publish articles by respected
educators in the field, by respected professors,
by respected researchers but the really
important thing to make is to go looking for
teachers, ordinary young teachers working in
classrooms, teachers with a young passion
who are trying out new things and have
something to say to you and to say look what
| did, | tried this and it worked a little bit and it



Interview with Jeremy Harmer

Roshd: Thank you very much professor
Jeremy Harmer for the time you are giving to
the Roshd ELT journal. Please tell us briefly
about your educational background.

Harmer: | did the first degree at the
University of East Anglia in the United
Kingdom. Then | got the basic teacher training
certificate in London. Then | went to teach
in Mexico for a few years. And then | did an
applied linguistics degree at the University of
Reading in the United Kingdom. And then |
went back to Mexico and continued working
there. A few years later, | went back to live in
the UK but dedicated myself full time to writing,
teacher training, material development and
traveled around the world working with different
groups of teachers and teacher trainers. So

that’s basically my story and in all these years |
never came to Iran until now.

Roshd: As the readers of the Roshd FLT
Journal are teachers, what are the implications
of your presentation for the Iranian language
teachers?

Harmer: Well, what | want to talk about is if
you talk about teacher development, the most
important thing teachers have to do in their
lives is to remain curios, to never stop asking
questions, to never stop thinking of problems
and worrying about thinking how to do things
better. Teaching is, of course, helping students
how to learn but teachers have brains as well
and those brains need nurturing and feeding
and one of the ways you do that, and by the
way, one of the ways you stay young is by
constantly asking questions about what you're
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of literacy and learnedness, not good old four
language skills. So what that Old Master M. A.
K. Halliday,defined as full literacy almost four
decades ago, does not work much at present.
I noticed and felt this change deeply, when
I met an old colleague of mine in the street.
There is no need to tell you the name. What |
can tell you about this colleague is that he has
almost half a century of teaching experience in
our universities, is an expert in various areas
in language studies. He is a multilingual. |
saw him walking in a street sidewalk, hands
pushed down into his pockets. | went close
and whispered: ‘A penny for your thought,
professor!” He looked up confused, thoughtful,
and replied: ‘l am not a professor. | am a perfect
illiterate.” And this is how he explained. “You
may worry that your old colleague has lost his
senses. Let me assure you | am in full control
of all my senses. Though my hearing is a bit
out of tune with others! Though reading and
writing are intrinsic to literacy, but they are
subconscious. The important thing is that how
it affects you, your life, and people around you.
This cellphone in my hand can be used as a
computer, as a notebook, as a camera, a radio,
and as ten other useful tools. | am using it just
to make or take calls. Last week after almost
ten years of hard work | decided to put the
result of my research in the form of an article
and submit it online for publication. | cannot do
it because my computer literacy is at its lowest
possible level. It is almost the same with most
ways and means of modern living. Our TV set
at home is digital and equipped withWi-Fi, but |
can only use it as an analogue push-button set.
You know what | mean when | say | am not a
professor, but a perfect illiterate.”

Now we can go back to the beginning
paragraph of the note, to a warning and a
plea: In any society teachers are pioneers.
Whether they want it or not they affect the
lives of others. Teachers often teach what
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to write a few cliché sentences were enough

to be considered literate, today having a
Ph.D.Degree may not be a sure sign. It is true
that ability to read and write in your language
and one or two others are basic to ‘literacy’, but
there is more to ‘Literacy’ than ability to read
and write. ‘Literacy’ means more than linguistic
literacy. Depending on the role of the individual
in a society there are multiple literacies: social
and political literacy, research literacy, science
literacy, management literacy, foreign language
literacy, teaching literacy and computer literacy.
So this time when you consider how literate or
learned you are add to or take off some of the
above from your abacus.
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<+ now return to our-main‘.concernt cee o

in passing to a problem that many our English
teachers complain about: ‘I know language. |
have ideas. But | cannot write.” As the saying

goes: ‘Now that the oven is hot, let us bake it!’

It is often complained: “I have a good
number of ideas about language teaching in
this country. | know our learners, | know my
colleagues, and | know people who are in
decision making positions. I've even some
experience in compiling teaching materials.
| wish to share my ideas with anybody
concerned: people in administration, anybody.
But whenever | decide to put my thinking on
the paper | cannot. | cannot put anything,
anything substantial, on the paper. Why? Can |
do anything about it?”

“l am not so sure!” | often reply. “But | can
tell you how | learned it myself. It may or may
not work for you.” Then | continue. “Make sure
that you really have an idea or ideas about
something. How? It is not very difficult. Get a
chance to talk about things that interest you.
Anything, any news, any problem that keeps
you occupied. They go with you when you go to
bed. They creep into your mind again when you
wake up. Talk about them to yourself, to a close
friend. The chance is that often you find out
that you really have not ideas, just one or two
wise sayings and cliché complaints. Then give
up writing about them.If you cannot leave them
aside and you still think you have something
to talk about, then work on them, in small,
informal gatherings of friends, colleagues, talk
more about your ideas. If you can find some
resources read about them. Then when you are
certain that you have something to talk about,
one day get enough paper or a keyboard.
Sit down, and write. The only thing you need
at this stage is practice. Believe me practice
makes perfect. If you practice writing as much
you practice speaking, then as Halliday put
it, you will be a perfect literate and learned
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3. Multiple learning and literacies

For quite some time, | followed Halliday’s
definition and tried to do in writing, whatever
| could do in speaking. This again did not last
much. As Robert Frost once wrote:

So dawn goes down today,
Nothing gold can stay.

| have lived long enough to
experience ‘change’ almost

in everything throughout the
world and my own community
and profession: the size and
shape of traffic; the size,
shape, and even the color of
fruits

I noted that so far our understanding of
being literate and learned heavily and solely
lied on language and linguistic capacity. But
we all know that there is more, much more
to literacy and learning than just linguistic
ability and potentiality. This time | noted that
social, economic, psychological factors are as
influential agents in shaping one’s literacy and
learnedness as linguistic factors, if not more
so. There even seems to be, alongside different
levels some different types of literacy and
learnedness.

Not long time ago every useful gadget in your
life had just one on/off key. It could be a radio
set, TV set, washing machine, a camera, etc. If
you learned where it was, you had no problem
benefitting from all its services. Now the things
have changed: Your problem starts when you
use the turn on key. As if you have opened the
Pandora’s Box. As a naive user you have to
either go through a two hundred page manual
or attend a training course just to learn how to



notes on a special stand. We wouldn’t dare
walk into the school without those notes.
Children whose parents were illiterate or those
who have had problems with their parents on
the week-end had but only one Savior: The old
shopkeeper with a beautiful plume-case and
plenty hand-cut pieces of paper. Many children
would spend their pocket money in his shop

to win his favor. He was a respected celebrity
in the neighborhood. My earliest symbol of
literacy knew to recite the Holly Book and pen
down two cliché sentences for a good number
of unlucky school-kids, which could surely save
them from going into the Headmaster’s Red
Book.

2. How long should a man’s legs be!

In the years that followed, my understanding
of the concept of being learned and literate
developed.

In our school English textbook there was
a short passage on Lincoln, an American
president. It was a short dialogue between him
and a nosey newspaper reporter. Lincoln has
been a very tall person. The reporter to ridicule
asks him: “Mr. President, how long a man’s legs
should be?” Lincoln prompts: “Long enough to
reach the ground.”

Likewise my concept of being ‘learned and
literate, 'developed and changed from ‘an old
shopkeeper with an abacus’ to being ‘learned
and literate enough to reading of school texts
and writing homework. My hero changed to
a student who comes first in his/her class. |
lived with this concept quite some time. My
assessment of anybody’s level of literacy
and learnedness was based on their school
certificates.

In the course of years when | graduated from
schools and got my higher education degrees,
once more | had to change my definition of
being learned and literate.
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“Literacy is then being regarded as the ratio
of written to spoken language control, and ‘full’
literacy as the ability to perform with the written
language all the operations that one performs
with the spoken language, mutatis mutandis.

It is true that ability to read
and write in your language
and one or two others are
basic to ‘literacy’, but there
is more to ‘literacy’ than the
ability to read and write.
‘Literacy’ means more than
linguistic literacy

If you check your dictionary, this Latin
means: ‘with necessary alterations and
changes.’

So as the author says we are fully learned
and literate if we can do with written form of our
language whatever we can do with its spoken

form.Got it? For many reasons | stood up for
this meaning of being learned and literate. |
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A Preface:

After a fashion, | have decided to focus on
the concept of ‘change’ and on the importance
of its realization and actualization in the lives
of teachers, more specifically, in the lives
of foreign language teachers, who have
either been labeled as agents of change and
innovation, or agents of foreign interests.

I have lived long enough to experience
‘change’ almost in everything throughout the
world and my own community and profession:
The size and shape of traffic; the size, shape,
and even the color of fruits. Nowadays all
watermelons are ‘red’ and reference to a
‘yellow’ watermelon is similar to reference to a
‘black’ swan. This much preface to the common
sense of ‘change’ seems to be enough. Let’s
focus on the change in the concept of being
‘literate and learned, it may not be as juicy, but
| promise to make it equally useful!

In my school years,almost half a century
gone, we had good schools, some with
playgrounds as big as a football field, soldierly
disciplined Headmasters, fatherly/motherly
janitors, and crown of all, experienced/learned
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teachers. In this note, first | share with you
some of the changes have occurred on the
meanings of being ‘learned’, and then end it up
with a warning and a plea, which | expect to be
something like: ‘Today’s ‘literate’ may turn out to
be tomorrow’s ‘illiterate’. You are well advised
to go along with ‘change.’ Live up and seek out
against your habits- bad ones. Our great poet,
‘Haafez, summarized it and more in one line in

one of his sonnets:
Contrary to usage, seek desire. As,
From that disheveled tress the acquisition of
tranquility, | made.™
(I agree poems do not ‘sound and sense’ the same in translation.

| have footnoted the original.)

1. The first ‘learned’ man | knew

In my primary school years, an old
shopkeeper seemed to me to be the rare
literate in our neighborhood. He kept The Holly
Book, an abacus, a beautiful penholder, a
good number of hand-cut sheets of paper next
to his scales and cashier. In those days, every
Saturday we were to take from our parents a
note of ‘good behavior’ to the Headmaster.



thrilled the throne throughout Thursday!
3. Seth at Sainsbury’s sells thick socks!
4. Clean clams crammed in clean cans!
5.1 wish to wish the wish you wish to wish,

but if you wish the wish the witch wishes, |
won’t wish the wish you wish to wish!

Funny Riddles

1. Why did the man put the clock in the safe?
2.What has a neck, but no head?

3. Why did the man throw his watch out of the
window?

4. How many people are buried in that
cemetery?

5.What did number 1 say to 7?

6. What letter of the alphabet is always waiting
in order?»

7.What begins with T, ends with T and has T in

it?

(Check below for the answers.)

Crossword: School crossword - Send us the

solution and win the award!

CLUES ACROSS
5. A type of mathematics

7. Synonym of “class” in: “Each class lasts 45
minutes in our school”.

9. To correct.

10. Physical Education.

11. Another word used to describe football,

rugby, etc.

12. Common synonym of “ball point pens”
14. We've gotto ......... this article for
homework.

15. A small exam.

17. Local Education Authority.

19. If you’re at school, perhaps you're in one
now.

CLUES DOWN

1. Another word for “homework”

2. Something to sit on.

3. The man in charge of a school.

4. A lady teacher

6. People who work in the school kitchens.
8. Football, hockey and rugby are three popular
varieties of this in British schools.

12. Something essential for cricket or rugby.
13. An original or new thought.

16. Short form of a common English name.
18. Is this crossword ......... hard as the last
one?

References:
Crossword: http://linguapress.com
Jokes: http://www.teachhub.com/top-20-teacher-jokes
Quotable Quotes: http://www3.telus.net/
linguisticsissues/quotes.HTM
Riddles: /fiteslj j

http://iteslj.org/c/jokes-riddles.html
Tongue Twisters: http://www.uebersetzung.at/twister/
en.htm

Answers to the Funny Riddles:

1. He wanted to save time!
2. A bottle!

3. He wanted to see time fly!
4. All of them!

5. Nice hair!

6.The Q. (queue)!

7. A teapot!

Vol. 29, No. 1, Fal, 2014 | ROSHD FLT | 36



of teaching English in high schools based on
the new method. It is called the communicative
method of teaching, but as everyone knows,
even the best method ever (if such a term
exists at all!) will be useless if it is not
applied correctly and effectively. This idea
made me think of coining the word teaching
“Communiffectively”: effective communicative
teaching! So, from now on let us try to focus
on the new method and give it our best
performance.

As an example, this issue’s Teaching Tips
provides a few suggestions to teach lesson 6
of Prospect 1 communiffectively!

1. Making use of very simple objects you
can bring to the class in your briefcase, you
may want to divide the class hypothetically
into different parts of a house say kitchen,
living room, and garage. Ask your students
to walk to different parts of the hypothetical
house and then ask/answer the relevant
questions.

2. In order to help students talk about what
people do in the house, you can repeat the
previous item but this time ask students to
mimic the actions. As a case in point, you
can demonstrate yourself how one irons

a shirt and ask them to come and help

you with it! To teach communiffectively
you cannot be detached from the
communication. When students see their
teacher is part of the turn takings, they feel
motivated.

3. To help students practice their
pronunciation with sounds /w/ and /f/,
prepare a list of objects and actions that
start with these sounds. You can write

them on the board and use a few of them
randomly off and on in your teaching so that
the students know the list is a free source of
vocabulary. Watching, wristwatch, waddle,
wash, waist, wait, wake, walk, wall, warm,
water, and watermelon for /w/ and face, fall,
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family, friend, far, funny, father, fast, fast
food, feather, fat, and feet for /f/ are some
examples.

4. One interesting activity students will love
is to listen to themselves speaking English.
First you need to check if the player you
use in the class to play the audios has the
recording potential. Then, you can invite
volunteers to converse and then record
the conversation. When the conversation

is over, you can play it sentence by
sentence to the class and in case there
are pronunciation mistakes ask students
to repeat the same sentence this time in its
correct form (if the whole conversation is
fine, play it in its totality). You may want to
repeat the procedure for all students during
the following sessions. Don’t forget that all
the students should have an equal chance
of recording their voices and no student
should be forcedto record his/her voice.
Individual privacy should be respected all
the time.

5. Finally, to enrich their conversations,

in terms of both pronunciation and
vocabulary, introduce when, where, who,
which. You may not have enough time to
work on all these, but your students will find
it quite fun to make new sentences using
these words. Good Luck!

Tongue Twisters

And more tongue twisters! Add these new
sentences to your bank of tongue twisters
and use them as a funny activity in your
classes. Students will love them:

1. Denise sees the fleece,
Denise sees the fleas.

At least Denise could sneeze
and feed and freeze the fleas!

2. The thirty-three thieves thought that they



4

toason’”
- Thomas Wolfe (1900-1938), American
writer

No Comment!

“The basic idea behind teaching is to teach
people what they need to know.”

- Carl Rogers (1902-87), American
psychologist

A

- "That's what you read for your book report, the
instruction manual for a video game?"

Any idea!? Share with us! (azimi.hz@gmail.com)

HINT: This cartoon illustrates (and of course makes fun of) a very crucial discussion in education
known as “burnout”. You can surf the Internet for the basics of burnout and let us know what you

think! I'm sure you will like it!

Jokes

1.

Teacher: “Craig, you know you can't sleep in
my class.”

Craig: “I know. But maybe if you were just a
little quieter, | could” ©

2,

Pupil: “I don’t think | deserved zero on this
test!”

Teacher: “l agree, but that’s the lowest mark |
could give you!” ©

3.
Teacher: “l want you to tell me the longest

sentence you can think of”

Pupil: “Life imprisonment!” ©

4,

Teacher: “Why have you got cotton wool in
your ears, do you have an infection?”

Pupil: “Well you keep saying that things go in
one ear and out the other so | am trying to keep
them allin!” ©

5.

Kid comes home from 1st day at school.
Mum asks, “What did you learn today?”
Kid replies, “Not enough. | have to go back
tomorrow.” ©

Teaching Tips: “Teach Communicatively”
The last year has been an interesting one
for those of us who have had the experience
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The Note

English
through Fun

Hi there! YES! It's school time again! How
wonderful to live a life of teaching and learning!
Isn’t it interesting that nowadays almost all
human beings attend schools? Just consider
how significant our job is: To teach almost all
human beings! This leads me to think of the
huge responsibility on our shoulders. One
difference between teachers and physicians
is that the latter group takes the so called
Hippocratic Oath. We may never formally take
it, but, believe me, | believe, every day that we
step inside a class, share our knowledge and
experience with our pupils, and leave the class
as the last person, we cry out loudly: “You may
take it, we live it!” Happy Mehr!

Quotable Quotes
“Education’s purpose is to replace an empty
mind with an open one’”
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- Malcolm S. Forbes (1819-1990),
American publisher

“Good teaching is more a giving of right
questions than a giving of right answers.”

- Josef Albers (1888-1976), German-
American painter and influential teacher

“l cannot teach anybody anything, | can only
make them think.”
- Socrates (469-388 BC), Greek philosopher

“I may have said the same thing before...
but my explanation, | am sure, will always
be different”

- Oscar Wilde (1854-1900), Irish-born
writer and wit

“I put the relation of a fine teacher to a
student just below the relation of a mother

.




was found that, most of the teachers as well
as students suggested the provision of CDs
or DVDs and complementary books and
changing and updating the books.

In an evaluation of two series of ELT
textbooks used for teaching English language
in Iranian high schools from 1965 to 2010,
Azizifar, Koosha, and Lotfi (2010) found that
no significant changes have been made
in the textbooks in this period. Besides,
according to Shafiee Nahrkhalaji (2012), the
general impression, technical quality and

appropriateness of the in-house textbooks (i.e.

edited by Ministry of Education) have been a
subject for debate and criticism in Iran.

Conclusion

This study provides feedback to the Ministry
of Education, teachers, students, as well as
researchers in the field of English language
education. It raises important issues in the
field of English language education and has
implications for curriculum design, materials
development, and textbook writing. This study
is by no means comprehensive and there are
some limitations which may be addressed in
future studies. The data were collected at one
point in time, and as the nature of research
in social settings entails, the views of English
teachers and learners towards teaching
language skills could change over time. The
findings are therefore open to confirmation

through replication research and more in-depth
quantitative as well as qualitative analyses.

In addition, in fact each of the open-ended
questions could be a separate research
question and worthy of more inspection and

investigation.
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Table 12

Students’ ideas about textbooks regarding
speaking

Ideas Students Suggestions Students
No o
response 20T
Proponent  62.50 %
Opponent  35.50 % No suggestion 34.00 %
No attention is
paid to speaking 12.50 %
skill
Use of
complementary 12.00 %
books
Changing and a
updating the book U
Taking use of CDs  13.50 %
Make speaking
sections more 11.00 %
interesting

It is shown in table 12 that 35.50 % of
the students are unpleased with the books’
attention to speaking skill. Most of them
suggested changing the book, paying
attention to this skill in the book, and providing
complementary books and CDs. Other less
frequent suggestions are presented in the
table.

Discussion

The results of this research regarding the
materials used in EFL classrooms revealed
that most EFL teachers commonly used
whiteboards or blackboards, the use of which
is 56.14 % in the case of speaking and 51.46
% in listening. The other commonly used
materials are CD or DVD players (42.10 %) in
the case of listening and pictures (38.59 %) in
speaking. The results also indicated that other
materials are not used by most of the teachers.
This can be because of lack of such equipment
or materials in most high schools.

The results of the research regarding
teachers’ goals of teaching listening revealed
that most of the teachers expressed teaching
correct pronunciation and helping the students
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develop listening comprehension as their
goals; however, the percentage of the students
who believe they get these issues is lower. This
can reveal that the teachers do not get their
expected results.

Furthermore, most of the teachers stated
enabling the students to communicate orally
as their goal of teaching speaking; whereas,
the percentage of the students who claimed
they attained this end is lower. It is worth
mentioning that 17.00 % and 14.00 % of
the students declared they learned nothing
from their teachers’ teaching listening and
speaking, respectively, which are rather high
percentages regarded as negative marks of
the efficacy of these classes. In addition, the
data from student questionnaires revealed that,
in general, most students are pleased with the
teaching of these skills and their satisfaction is
almost to the same degree.

The research, moreover, searched for the
degree of satisfaction with the textbooks
available in high schools. The findings revealed
that high percentages of the teachers and
the students are dissatisfied with the books’
attention to listening and speaking skills. It




Table 11
Effective points of speaking class

Themes Students
No response 12.00 %
Gaining speaking skill 27.00 %
Correct pronunciation 15.50 %
Vocabulary meaning and usage 10.50 %
Motivation to speak English 7.00 %
Imitating teacher>s speaking 6.00 %
Listening comprehension 5.00 %
Nothing 14.00 %

Table 11 shows that 14.00 % of the students
learned nothing from teaching speaking.
27.00 % of them believe that they have
learned to communicate through teaching
speaking. Learning to pronounce correctly
(15.50 %) and knowing the meaning and use
of new vocabulary items (10.50 %) are other
rather frequent remarks. Other less frequent
statements are shown in the table.

Item number 4: Is your English book
satisfactory in helping you gain speaking skill?
If not, what is your suggestion?




The data show that 69.59 % of the teachers
are dissatisfied with the books’ attention to
speaking skill. As it is presented in table 8,
most of them (36.81%) believe that the books
do not pay any attention to teaching this skill.
A quarter of them (26.90 %) again expect the

authorities to change and update the book.

Students (Listening skill)

Item number 3: What effective points have
you acquired from your teacher teaching
listening?

Table 9

Effective points of listening class
Themes Students
No response 11.50 %
Gaining listening skill 12.00 %
Listening comprehension 16.00 %
Pronunciation 18.50 %
Vocabulary meaning and usage 4.00 %
Learning English language 10.50 %
Learning grammatical points 5.00 %
Improving speaking skill 4.00 %
Nothing 17.00 %

As it is shown in table 9, students have
different ideas about what they learn from
their teachers teaching listening. The highest
percentages of the students (18.50 %) have
declared that they learn how to pronounce
the words correctly. This is exactly in line with
the goal of 28.07 % of the teachers. However,
17.00 % of them expressed that they learn
nothing. This percentage of negative answer is

. -

speaking? . ~ T ° .

rather high. Other less frequent responses are
presented in the table.

Item number 4: Is your English book
satisfactory in helping you gain listening skill?
If not, what is your suggestion?

Table 10
Students’ ideas about textbooks regarding
listening
Ideas Students  Suggestions  Students
No
1.50 %
response
Proponent 43.50 %
Opponent 55.00 % No suggestion 20.50 %
No attention is
paid to listening ~ 10.00 %
skill
Use of
complementary  12.50 %
books
Changing the
whole book 1202
Taking use of 27 50 %
CDs e
Reducing book
volume 11.50 %
Providing films 6.50 %

The data revealed through this item show
that 55.00 % of the students are unpleased
with the books’ attention to listening skill.
Interestingly, 10.00 % of the students believe
that no attention is paid to this skill in the
book. Most of the students (27.50 %) have
suggested the use of CDs in teaching this skill.
Other less frequent remarks are shown in table
10.

Students (Speaking skill)
Item number 3: What effective points _have .
you acquired from your teacher teaching *




Teachers have stated different goals for
teaching listening skill to their students.
Teaching pronunciation and listening
comprehension have the highest percentages.

Item number 4: Do you think that the textbook
/ material you are using to teach listening is
appropriate? If not, what is your suggestion?

Table 6
Teachers’ ideas about textbooks regarding
listening

Ideas Teachers Suggestions Teachers

Proponent

30.99 % No suggestion 413 %

Providing CD or o
DVD 39.23 %

No attention is
paid to listening
skill in the book.

The analysis of this item shows that 64.32
% of the teachers are dissatisfied with
books’ attention to listening skill, giving some
suggestions regarding what they think the
problem is. As it is presented in table 6, most
of them (39.23%) recommended that the
authorities should provide CDs or DVDs to help
them teach this skill. Interestingly, 18.29 % of
them believe that the books have not paid any
attention to teaching this skill.

Teachers (Speaking skill)

Item number 3: What are your goals for
tgaching speaking?

18.29 %

Table 7
Teachers’ goals for teaching speaking

Teachers

Goals

As it is shown in table 7, 59.06 % of the
teachers stated that they teach speaking skill
in order to enable the students to communicate
orally and express their meaning.

Item number 4: Do you think that the
textbook/material you are using to teach
reading is appropriate? If not, what is your
suggestion?

Table 8
Teachers’ ideas about textbooks regarding
speaking

Ideas Teachers Suggestions Teachers

Proponent 15:78%  No suggestion 421 %

Providing CD or
DVD

No attention is

4.67%

paid to listening 36.81 %

skill in the book

Making applicable
to real life 6.43 %

situations



The first line of the table reveals that most
of the teachers always or often allot special
time to teaching L/S skills in their classes. The
next line shows that most teachers often or
sometimes teach L/S as a whole class activity.
However, the number of those who never teach
these skills as a whole class activity is also
considerable.

The second item looked for the materials
used by the teachers. The data are shown in
table 3. As it is clear from the table, boards,
then CD or DVD players, and then pictures are
the tools most of them used, whereas other
tools were not utilized by many teachers. In
general, it can be said that the use of these
materials is not high among EFL teachers.

Table 3
Materials for teaching listening and speaking

Materials Users No response
L S L S
39.18 32.74 467 292
Computer
% % % %
5 . 3040 23.97 467 292
Video projector
% % % %
4210 33.91 526 2.92
CD or DVD player
% % % %
Whiteboard or 51.46 56.14 467 292
blackboard % % % %
i 32.16  38.59 5.26 2.92
Pictures
% % % %

Students (listening and speaking)

Table 4 shows the result of the answers given
by students to items number one and two of
L/S sections in the students’ questionnaire.

As it is shown in the table, most of the
students are highly pleased with the attention
of their teachers to teaching these skills and
the efficacy of their classes.

Qualitative/Quantitative Findings

Teachers (Listening skill)

The qualitative analysis of the open-ended
items from teachers’ listening questionnaire
is presented below. The themes arising from
each item are presented in separate tables.

Item number 3: What are your goals for
teaching listening?

Table 5
Teachers’ goals for teaching listening

Goals Teachers
No response 4.67 %

Pronunciation 28.07 %
Listening comprehension 25.73 %
Prerequisite of speaking 16.95 %
Improving listening skill 14.61 %
Improving learning 7.60 %

Table 4
Statistics on the listening and speaking skills regarding teachers and classes
o . No
Very much Much Somewhat A little Little response
L S L S L S L S L S L S .
Teacher’s attention 39.50 3750 2950 2450 2250 27.00 5.50 8.00 1.50 200 150 1.00 - .
to L/S skill % % % % % % % % % % % % T
Usefulness of L/S  19.00 19.00 42.00 3250 27.00 32.00 8.50 11.00 2.50 400 1.00 150 - . ®
class % Y% % % % % % % % % % % © o @
. ‘ L4
o ® o ®
. L «
o ¢ [ 4
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o
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@ Instruments

Two paper and pencil questionnaires were
developed by the researchers after a careful
study of already existing teacher evaluation
questionnaires. The questionnaires had three
sections. The first section was a cover page
introducing the questionnaire and asking
the participants for some demographic
information. The other two sections included
some fixed-response (i.e., multiple choice and
Likert scale) and open-ended items about
teaching listening and speaking skills. The
language used was Persian. Moreover, the
questionnaires were revised several times in
a pilot study meant to investigate the clarity
of the items and to add or drop faulty items.
The reliability of the items estimated through
Cronbach’s alpha for multiple choice items
was 80.03 (teacher questionnaire) and 82.14
(student questionnaire), and for the Likert scale
items, it was 81.05 and 80.26, respectively.

@ Procedure

The questionnaires were distributed by the
researchers and sometimes with the help of
the authorities in the Ministry of Education
(West Azerbaijan Office) in March, April, and
May 2012 and were collected a week after
distribution. They were collected and archived
for later analysis to find out common ideas
about the way listening and speaking skills are

Table 2

taught in Iranian high schools.

@ Data analysis

The first section of the questionnaires was
studied to find out the demographic information
about the participants. In the other sections,
the answers to the fixed-response items were
counted up for each item and the frequency
of the responses were calculated. Besides,
the answers to the open-ended items were
studied and analyzed both qualitatively and
quantitatively. The researchers also made use
of triangulation by checking the accuracy of
teachers’ claims against data coming from
students. The results of the analyses as well as
the relevant discussions are presented in the

following sections.

Results

Quantitative findings

The quantitative analysis of fixed-response
items is presented below. First, the data
coming from the two teacher questionnaires,
that is listening and speaking, are analyzed.
Then, the corresponding data from the two
student questionnaires are analyzed.

Teachers (listening and speaking)

The first item dealt with the way the teachers
organize their listening (L) and speaking (S)
classes (see table 2).

Class organization in teaching listening and speaking

L Always or almost
Organization Often

always
L S L S
| allot special

time to work

35.08% 30.40% 30.40% 34.50 %

on students’
L/S ability.

I teach L/S as

awhole-class = 8.77% 14.61% 3157 % 26.90 %

activity.

Sometimes Never No response
L S L S L S
1.75
21.05% 2514% 935% 8.18% 4.09%
2.33
27.48% 28.07% 28.07% 28.07% 4.09%

‘o
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found teachers competent in listening skill but
inadequate in writing skill, and that teachers
used speaking skill most in their lessons.
Dahmardeh (2009) conducted a study to
investigate English Language Teaching (ELT)
in Iran as well as the extent of its compatibility
with communicative pedagogy. He found
that while the newly designed curriculum
document is to a great extent compatible
with communicative pedagogy, the materials
used by teachers, as well as the current ELT
program, are mainly structurally based and
cannot be considered as communicative.
These findings and the existence of a lack
of research on language skills teaching in
Iran can be good sources of motivation for
conducting a study in this regard.
This study was accordingly an endeavor
to look into the current situation of teaching
language skills in Iranian high school English
as a Foreign Language (EFL) program. More
specifically, the research was aimed to find
out the attitudes of EFL teachers and students

toward teaching language skills of /istening and

speaking.
To this end, this study sought answers to the
following major research questions:
1. What are the opinions of English

teachers on teaching listening skill in Iran’s

high schools?

2.What are the opinions of English
teachers on teaching speaking skill in
Iran’s high schools?

3. What are the opinions of students
on teaching listening skill in Iran’s high
schools?
4. What are the opinions of students
on teaching speaking skill in Iran’s high
schools?

Method

@ Participants

Both male and female teachers (N=171) and
students (N=200) from different schools, either

public or private in almost all cities and some

47 IROSHD FLT IVol. 29, No. 1, Fall, 2014

villages of West Azerbaijan, Iran, participated
in this survey (see table 1). Sampling was of
the convenience type and an attempt was
made to include as many teachers from as
many schools as possible to make the sample
more representative of the population.

Table 1
Demographic information of the participants
Students Teachers

Total - 200 171
Male 119 83
Gender
Female 81 88
Azeri 131 120
First Kurdish 59 47
language Persian 7 4
Armenian
Urmia district no. 1 41 26
Urmia district no. 2 38 21
District Silvana 30 8
Nazlu 31 5
SumayBradust 20 6
Chaypareh 40 8
Mahabad - 7
Poldasht 5
Shot - 6
Bukan - 21
Maku - 9
Chaldran - 3
Sardasht - 6
Khoy - 11
Shahindezh - 4
Tekab = 8
Oshnavieh - 7
Salmas - 10
Age Years 15.43
Teaching Years - 14.23
English Hours per week = 26.58
First 60
High Second 58
school Third 62
Degree Fourth 20
BA - 141
MA - 28
PhD - 2
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Abstract

The present study attempted to find out how Iranian high school EFL teachers and students
perceive the teaching status of language skills of listening and speaking. The study was conducted
in West Azerbaijan, Iran. One hundred and seventy one EFL high school teachers as well as
200 students were given a questionnaire. Two forms of questionnaires, with both fixed-response
and open-ended items, were used, one for teachers and the other for students. Qualitative and
quantitative techniques were used to analyze the data elicited. The findings revealed that teachers’
inadequate attention, books’ shortcomings, and lack of necessary equipment are among the
major problems that render high school EFL programs inadequate and undesirable in teaching
these two sKills. It is hoped that EFL teachers and policy makers can benefit from the finding of
this research.

Key Words: attitudes, EFL, evaluation, language skills, listening, speaking

learners. The results revealed significant
differences between teachers' and learners’
views on some characteristics of EELTs.
Teachers seemed to agree more strongly
than students that an EELT should assign
homework and integrate group activities into
the classroom. Other areas of significant
difference in opinions included preparing the
lesson well, using lesson plans and assessing
what students have learned reasonably.
Kolag, Ulas, Sevim, and Mutlu (2010)
investigated the opinions of the students of
the Department of Turkish Language Teaching
on the status of teachers’ usage of basic
language skills and on the lessons in the
curriculum. The opinions of 235 students,
attending the Department of Turkish Language
Education during 2009-2010 were checked,
and a survey form was used as the data
collection instrument. The results of the data
analysis revealed that teacher candidates

Introduction

Beliefs about language learning have been
one of the research foci of recent years,
presumably based on the assumption that
beliefs govern people’s behaviors (Puchta,
1999). Nonetheless, according to Borg (2007),
little research has been conducted in the field
of English Language Teaching (ELT), regarding
teachers’ perception of their classroom
practices. Besides, according to Stevick
(1980), what goes on inside learners, which
includes learners’ beliefs, also seems to have
a strong impact on learners’ learning during the
language learning process.

Various studies have attempted to evaluate a
multitude of variables linked with EFL teaching
in Iran and elsewhere. For example, Babai
Shishavan and Sadeghi (2009) attempted to
characterize qualities of an Effective English
Language Teacher (EELT) as perceived
by Iranian English language teachers and
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to specific jobs which need individuals with
specific profiles and characteristics. This helps
teacher education programs by choosing
candidates with higher levels in trait El which
may directly lead to their higher levls of self-
efficacy in classrooms.

Such aspects which might help develop
teacher self-efficacy and emotional intelligence
are to be investigated and analyzed
meticulously to see what they are exactly,
what their mechanisms are, what sorts of
interactions or interrelationships they have
in order to be transferred to novice teachers
to improve their professional behaviors.
Teachers, especially in EFL situations in which
learning is intermingled with emotions, can
improve their trait El and consequently their
self-efficacy through seeking help from more
experienced teachers. In further replications,
other factors such as teachers' motivation,
personality type, career orientation, sense of
plausibility, teaching style, thinking style, etc.
are recommended to be studied.
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Table 5. ANOVA analysis-self-efficacy and years of teaching experience.

Years of teaching
experience
Error

1380.91

23373.94

690.45 717 .001

243 96.18

Table 6. Descriptive Statistics of years of teaching experience for self-efficacy.

1t03
4107 98
8 and above 71

Table 7. Multiple Comparisons for self-efficacy.

84.37
87.67
94.48

1.50 81 .40 87.34
1.28 85.13 90.21
2.20 90.15 98.82

1t03 4t07 -4.72*
8and -9.99
above

4t07 8 and -5.27*
above

*. The mean difference is significant at the 0.05 level.

Discussion

the results of the present study showed
a moderate positive relationship between
teachers' trait El and their self-efficacy in the

Iranian context (r=0.54; p<0.05). The findings

are in line with previous studies (e.g., Chan,
2004; Restegar and Memarpour, 2009; Moafin
and Ghanizadeh, 2009; Giirol, Ozercan,

and Yalgin, 2010). Moreover, in line with

the previos studies (Chan, 2004; Rastegar
and Memarpour, 2009), the results showed
teachers' gender, age, years of teaching
experiences, and their interrelationship to have
no significant influence on teachers' trait El
and self-efficacy, except for years of teaching
experience. Contradicting previous studies
(e.g., Chan, 2004; Giirol, Ozercan, and Yalgin,
2010; Rastegar and Memarpour, 2009), the
results showed that the more experienced

142 005 -8.22 -1.21
154 -13.80 -6.19
153 .003 -9.05 -1.50

teachers were more emotionally intelligent and
self-efficacious. This could be explained by the
fact that teaching mainly deals with learners
and their emotions. So teaching experience
can moderate teachers El and self-efficacy
through improving their understanding of
learners' needs and emotions.

It can be claimed that the ability to recognize
and handle emotions has direct relationship
with higher sense of efficacy which would
have powerful effects on teachers' control
orientations and control behaviors; their use of
classroom discussions and innovative teaching
practices, their responses to learners who
are difficult to teach, their levels of stress and
their satisfaction with the teaching profession
(Tschannen-Moran, and Woolfolk Hoy, 1998).
Much similar to personality hierarchies, trait
El necessitates matching individual's profiles
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Table 2. ANOVA analysis-trait El and years of teaching experience.

44537.44

Table 3. Destriptive statictics of years of teaching experience for trait El.

243

.011 .037

1693.77 2

4.62

183.28

94 107.76
98 113.98
71 118.08

Table 4. Multiple Comparisons for Trait EI.

1t03 4t07
8 and
above
4107 8 and
above

*. The mean difference is significant at the 0.05 level.

The ANOVA analysis also revealed a strong
effect of teaching experience on teachers' self-
efficacy (F(2,243)=7.17, p<0.05, n2=0.056)
(Table 5). Teachers with 8 and above years of
teaching experience had the highest level of
self-efficacy (M=94.48, SD=2.2) followed by
teachers of 4-7 years of teaching experience
(M=87.67, SD=1.28) and next teachers with
1-3 years of teaching wxperience (M=84.37,

Teachers, especially in EFL
situations in which learning is
intermingled with emotions,
can improve their trait El

and consequently their self-
efficacy through seeking

help from more experienced
teachers
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2.08
1.77
3.03

103.66 111.86
117.48

124.06

110.48
112.09

-4.76 1.96 .055 -9.60 .0746
-10.53* 2.13 -15.79 -5.28
-5.77* 211 .025 -10.98 -.56

SD=1.5) (Table 6). A Scheffe Post-hoc test
revealed that teachers with 1-3 years of
teaching experience were significantly less
emotionally intelligent than teachers of 4-7
years of teaching experience who were found
to be significantly less emotionally intelligent
than teachers of 8 and above years of teaching
experience (Ps<0.05). (Table 7)

Moreover, no strong effect for gender
(F(1,243)=0.71, p=0.398>0.05, n2=0.003);
age (F(2,243)=0.02, p=0.97>0.05, n2=0.000);
gender and age interaction (F(2,243)=0.7,
p=0.55>0.05, n2=0.003); gender and
years of teaching experience interaction
(F(2,243)=1.16, p=0.31>0.05, n2=0.009); age
and years of teaching experience interaction
(F(4,243)=0.47, p=0.95>0.05, n2=0.014); and
gender, age and years of teaching experience
interaction (F(4,243)=1.12, p=0.31>0.05,
n2=0.019) were observed.



(nothing) to 9 (a great deal). TSES long-form
comprises three sub constructs: Efficacy in
Student Engagement, Efficacy in Instructional
Strategies, and Efficacy in Classroom
Management. Persian versions of these two
questionnaires enjoy high reliability numerical

values of 0.85 and 0.89 respectively.

® Procedure

Participants were given 30 minutes to answer
the items in the questionnaires while the
researchers provided neccessary help and
instructions. Each questionnaire helped the
researchers to elicit three types of information,
namely, factual, attitudinal, and behavioral.
Before participants took part in the study,
the researchers convinced them to express
their ideas honestly and assured them that
the information would be used for research

purposes only.

® Results

The descriptive statistics about participants'
age, and years of teaching experience are
shown in Table1.

years of experience and their interactions with
Iranian teachers' trait El and self-efficacy, three
way ANOVA with trait El and self-efficacy as
dependent variables was applied. The ANOVA
analysis showed a strong effect on teaching
experience on teachers trait El (F(2,243)=4.62,
p<0.05, n2=0.037) (Table 2). Teachers with
1-3 years of teaching experience have the
lowest levels of trait EI (M=107.76, SD=2.08);
teachers of 4-7 years of teaching experience
take the next level in trait EI (M=113.98,
SD=1.77) and those with 8 and above years
of teaching experience have the highest level
of trait EL (M=118.08, SD=3.03) (Table 3).
A Scheffe Post-hoc test (Table 4) revealed
that teachers with 1-3 years of teaching
experience and teacher of 4-7 years of
teaching experience were very similar in terms
of emotional intelligence (p>0.05). However,
teachers of 1-3 and 4-7 years of teaching
experience were found to be significantly less
emotionally intelligent than those of 8 and
above years of teaching experience (p<0.05).
Moreover, no significant effect for gender
(F(1,243)=1.78, p=0.18>0.05, n2=0.007);
age (F(2,243)=1.05, p=0.35>0.05, n2=0.009);
gender and age interaction (F(2,243)=0.58,

Table 1. Descriptive statistics about age and years of teaching experience.

25 and 118 35.1 1t03
below

26 to 30 143 42.6 4t07

31 and

above 75 223 8 and above
Total 336 100.0 Total

The researchers used Pearson product-
moment correlation to explore the relationship
between teachers' trait El and their self-
efficacy. The results showed a moderate
correlation (r=0.54; p<0.05) between teachers
trait El and their self-efficacy. It shows that
these two variables are interrelated.

To investigate possible effect of gender, age

94 28.0
98 29.2
71 21.1
263 78.3

p=0.55>0.05, n2=0.005); gender and

years of teaching experience interaction
(F(2,243)=1.02, p=0.35>0.05, n2=0.008); age
and years of teaching experience interaction
(F(4,243)=0.17, p=0.95>0.05, n2=0.003); and
gender, age, years of teaching experience
interaction (F(4,243)=0.44, p=0.77>0.05,
n2=0.003) were observed.

Vol. 29, No. 1, Fal, 2014 |ROSHD FLT | 54



reciprocal causal' relationship between these
three factors (Bandura, 1997). Self-efficacy
emphasizes the evolvement and exercise
of human agency - that people can exercise
some influence over what they do; hence,
people are self-organizing, proactive, self-
regulating, and self-reflecting (Bandura, 2006).
Accordingly, one's goals and behaviors are
influenced by self-efficacy which, in turn, is
influenced by one's actions and conditions in
the environment (Schunk and Meece, 2006).
In the educational context, teacher's self-
efficacy refers to the teacher's belief in his or
her abilities to bring about desired outcomes
of engagement and learning among students,
including difficult and unmotivated students
(Tschannen-Moran and Woolfolk Hoy, 2001).
Particularly, teacher self-efficacy has been
related to students' achievement (Chambers
and Hardy, 2005; Ross' 1998), students'
motivation, and efficacy (Tschannen- maran,
woolfolk Hoy, W.K., 1998) as well as to different

In the last century, the
success and failure in life

and career was assumed to
be mainly dependent on I1Q
which was believed to contain
social and emotional aspects
besides cognitive ones

teacher classroom behaviors influencing the
teacher's attempts in teaching, and his or
her resilience to deal with difficult situations.
Soodak and Podell (1996) maintained that
there is a positive correlation between teacher
self-efficacy and both student and teacher
behaviors and improvements in educational
settings. The correlation suggests the idea
that teacher self-efficacy is an essential factor
in improving teacher education (Ross, 1998;
Tschannen-Moran and Woolfolk Hoy, 1998).
In comparison to many studies investigating

55 IROSHD FLT |Vol. 29, No. 1, Fall, 2014

El in different fields, few resarchers (e.g.,
Chan, 2004., Gurol, Ozercan, and Yalgin, 2010;
Rastegar and Memarpour, 2009; Moafian and
Ghanizadeh, 2009) have focused on teachers
El and self - efficacy. They found a strong
relationship between El and self - efficacy but
no significant relationship between teachers'
gender, age, and their teaching experience
with El and self- efficacy However, this

series of studies suffer from small number of
participants and problems caused by using

El measurement scales based on the ability
model (Brody, 2004).

Method

® Participants

The participants of this study were 336 (102
male, 228 female) EFL teachers teaching at
laguage institutes in Tehran. Their age and
years of teaching experience ranged from 19
to 60 (M=28.60, SD=6.86) and 1-27 years of
experience (M=6.04, SD=4.99) respectively.

® /nstruments

Trait Emotional Intelligence Questionnaire-
Short Form (TEIQue-SF): This questionnaire
was adopted from Petrides and Furnham,
(2006). It contains 30 items in 7-point Likert
scale ranging from 1 (completely disagree) to
7(completely agree). TEIQue-SF is based on
Trait Emotional Intelligence Questionnaire-
Long Form (Petrides and Furnham, 2001)
containing 153 items in 15 facets and four
sub constructs: well being, self control,
emotionality, sociability and global trait El.
Cooper and Petrides (2010) show TELQue to
have better psychometric characteristics in
comparison to other El measurement scales.

The second instrument was the Teachers'
Sense of Self-Efficacy Scale (TSES) Long
-Form (Tschannen-Moran and Woolfolk
Hoy, 2001). As one of the most widely used
scales of teachers' self-efficacy, it contains
24 items in 9-point Likert scale ranging from 1



Introduction

Though emotions have always been with
human beings, they constituted a research
area almost neglected. In the last two decades,
interest in emotions and Emotional Intelligence
(El) has demonstrated that modern psychology
has taken serious measures to compensate
for such negligence. However, a large number
of studies have been focused on El and
various aspects of different professions (e.g.,
Goddard and Woolfolk Hoy, 2000). Moreover,
since teachers deal with human beings and
their emotions have rarely been examined in
terms of El and its position in diverse aspects
of teaching profession, a new trend of studies
have focused on El and different aspects
of teaching profession (e.g., Chan, 2004;
Rastegar and Memarpour, 2009; Moafian and
Ghanizadeh, 2009; Giirol, Ozercan, and Yalgin,
2010). In line wiht this trend, the current study
investigated the influence of EFL teachers'
age, gender, and years of teaching experience
on their El and self-efficacy.

e Trait Emotional Intelligence (trait El)

In the last century, the success and failure
in life and career was assumed to be mainly
dependent of IQ which was believed to contain
social and emotional aspects besides cognitive
ones (Sternberg, 1985; Thorndike, 1920;
Cantor and KihIstrom, 1987). However, in the
last two decades, the notion of Emotional
Intelligence has become prominent, (Goleman,
1995) as the most important determiner of
success and failure.

The dispute of importance aside, the new
concept of El has proved to be a legitimate
area in new psychology (Fernandez-

Berrocal and Extremera, 2006). There is

a distinction between two El constructs
based on the measurement method used in
operationalizations of El, ability El and trait
El (Petrides and Furnham, 2001). Mayer and
Salovay (1997) characterized ability El as
“The ability to perceive accurately, appraise

and express emotion; the ability to access
and/or generate feelings when they facilitate
thought; the ability to understand emotions
and emotional knowledge; and the ability to
regulate emotions to promote emotional and
intellectual growth" (p.10). Ability EI, from
which most of El measurement devices are
originated, is viewed as a cognitive ability and
operationalized via maximal performance 1Q-
like tests; however, it has proved problematic
(Brody, 2004) mainly due to the subjective
nature of emotional experiences (Robinson
and Clore, 2002).

In the educational context,
teacher's self-efficacy refers to
the teacher's belief in his or her
abilities to bring about values,
outcomes of engagement

and learning among students,
including difficult and
unmotivated students

Trait El or trait emotional self-efficacy is
defined as "a constellation of emotional
self-perceptions located at the lower levels
of personality hierarchies and measured via
the trait emotional intelligence questionnaire"
(Petrides, Pita and Kokkinaki, 2007, p.273).
Trait El measured via self-report questionnaires
is consistent with the mainstream theories
of personality and the available evidence
from studies in different domains (Dewaele,
Petrides, and Furnham 2008).

® Teachers' self-efficacy

Self-efficacy theory, an aspect of social
cognitive theory, is represented by a causal
relationship between self and society that
associates behavior, internal personal factors
(cognitive, affective and biological events),
and the external environment as interactive
factors. In other words, there is a 'triadic
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professionnaliser les enseignants, en leur
faisant adopter une démarche de réflexivité et
en enrichissant leur répertoire d’interventions
et de démarches didactiques ;

- «changer les représentations que
les enseignents se font des pratiques
enseignantes» (Lang, 2002: 105);

- stimuler une culture de formation continue
chez tous les acteurs.

Bref une formation qu’Alet définit comme
suit :

«Un type plus complet, a la fois centré sur
'amélioration des pratiques professionnelles
globales, disciplinaires et transversales, et sur
I’évolution du systéme éducatif, il part des besoins et
des demandes réelles du terrain, prend en compte
a la fois les logiques de la discipline, de I'éléve
et de I'établissement et revendique une culture
professionnelle spécifique de formateurs d’adultes et
de chercheur ainsi qu’une plus grande reconnaissance
de la fonction spécifique de formateurs d’enseignants a
profil polyidentitaire.» (2002, p. 79)

Et enfin, nous considérons que les
didacticiens -et les universités responsable
de la formation didactique en Iran- sont les
mieux placés pour organiser des formations
intégrés aux contexte de I'enseignement/
apprentissage en Iran grace a la connaissance
gu’ils ont des besoins des apprenants, des
professeurs et des institutions sur le terrain
(de méme que pour la classe de langue,
pour les mémes raisons évoquées Galisson
juge les enseignants les mieux placés pour
en décider) (Galisson & Puren, 1999). Ces
formations peuvent se réaliser a I'université
méme ou en forme de stages sur mesure pour
les différentes institutions qui le souhaitent et
par conséquent créer 'occasion d’un stage
pratique pour les étudiants en didactique.
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Ednots

1. La notion de répertoire didactique est ici prise dans
le sens d’«ensemble des savoirs et des savoir-
faire pédagogiques dont dispose I'enseignant pour
transmettre la langue a un public donné» (Cadet &
Causa, 2005: 164).

2. Apprendre a apprendre tout en respectant les styles
d’apprentissage propres a chacun

3. Voir le frangais fondamental et la méthodologie SGAV
et, plus récemment, le Niveau Seuil, 'approche
communicative et les travaux issus du Cadre Européen
Commun de Référence, ainsi que les nombreux
travaux de méthodologues, tels ceux de Vigner et de
Courtillon.

4.“les didacticiens proposent certes des “théories” toutes
faites, mais ces théories sont limitées, partielles et
“partiales” parce que toujours fortement reliées a leur
parcours personnel, et enfin fortement évolutives. »
(Galisson & Puren, 1999 : 58)
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et '’émergence de nouvelles conduites
éducatives en témoignent, méme si des
résistances et des insuffisances persistent.

La formation doit avant tout assurer une
cohérence entre les différents espaces et les
diverses activités de formation. Pour réussir
ce fait il est nécessaire de récupérer les
connaissances et les expériences passées
des enseignants. Le projet de formation doit
étre capable d’activer des savoirs et des
problématisations théoriques (Galisson &
Puren, 1999) ainsi que des savoirs pratiques.

Lexpérience du formateur nous a permis
d’identifier trois types de publics: ceux qui
n’ont aucune experience d’enseignement,
ceux qui sont peu expérimentés ou qui
ont une expérience de petit groupe et
les enseignants expérimentés. Ce public
hétérogéene permet au formateur d’animer des
séances d’échanges et des confrontations
ciblés. C’est lors de ces échanges avec ses
semblables que I'enseignant pourrait découvrir
l'autre (ses stratégies d’enseignement, ses
représentations, etc.) et par intermédiaire
découvrir soi-méme, prendre conscience
de ses propres représentations et par
conséquence, s’engager dans le chemin de sa
formation professionnalisantes.

Ainsi on peut mobiliser les représentations
individuelles des enseignants lors d’'une phase
préparatoire et les aider a réfléchir a partir
d’elles, avec elles ou contre elles, ce qui fera le
fondement de la réflexion ou la théorisation qui
sera effectuée ultérieurement par 'enseignant
méme.

«Le sujet et 'autre : ce travail permet de valoriser
la relation a autrui (les collegues, les formateurs,
les éléves et la communauté éducative en général),
sans oublier que les changements sont dépendants
du travail en équipe et non pas d’individus isolés.

Nous pouvons ajouter que les changements dans

les contextes d’enseignement/ apprentissage sont
directement liés a la capacité de dialogue des acteurs
éducatifs donc au respect d’autrui, y compris le
respect d’autres modes de concevoir 'éducation.»
(Aubert et alii, 2004: 135)
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D’un autre c6té la mise en place
des processus réflexifs, contribue a
I'approfondissement des notions théoriques
et permet a I'enseignant «de se distancier
pour analyser ce qui se produit dans la classe
et s’adapter a la variété des situations et des
personnes» (Grandcolas & Vasseur, 1997:

30). Lidée serait d’introduire le principe de
I'apprentissage/ enseignement semi-autonome
et «I'approche cognitive constructiviste pour
que les stagiaires construisent un savoir-agir
professionnel» (Brunelle, 2000: 105)

Conclusion

Lors d’une formation, c’est le dialogue
entre les participants (les enseignants et
le formateur) sur les différents niveaux de
savoirs (théoriques et pratiques), qui peuvent
engendrer une (re) construction de I'identité
professionnelle, ce qui doit aboutir a une
dynamique de construction individuelle du
sens se nourrissant de réflexions théoriques et
d’interventions sur le terrain.

Cette construction d’identité réflexive
chez les enseignants, exige évidemment
des ruptures avec les connaissances et les
représentations antérieures, mais aussi une
certaine continuité dans la construction de
parcours cohérent de formation. Et cela se
fera seulement avec I'élargissement de nos
répertoires (savoirs, savoirs faire) de formation,
en reconstruction permanente sur I'axe théorie/
pratique.

Il est évident que la formation proposée doit
requérir un niveau de théorisation suffisant,
car «La formation continue a pour objectif de
permettre aux enseignants de faire évoluer
leurs pratiques, mais elle ne saurait cependant
se réduire a un enseignement de recettes
pédagogiques différentes4» (Cuq & Gruca,
2002: 142)

Pour conclure nous résumons les principes
didactiques centraux de la formation:

- autonomiser, responsabiliser et



et par conséquence I'enseignement du
francais. Ce serait donc au formateur de
modifier ces derniéres et de s’exercer a
'approfondissement des savoirs, dans un
processus de redécouverte des expériences
déja vécues, des connaissances acquises
mais en partie, oubliées.

Le probléeme des représentations
sociales

Un des éléments qui a une grande influence
sur la méthodologie, donc I'ensemble
de la pratique de I'enseignent, c’est la
représentation qu’il se fait de la langue
francaise et de son enseignement. Nous
entendons par le mot représentation sociale,
un sens commun- socialement partage- a
propos des objets et des situations, dont le
caractere complexe, composite et systémique
le différencie de simples opinions (Cavall,
2007: 127).

Rappelons-nous de la représentation que
les iraniens se font en général de la langue
francaise: La langue de la littérature dont la
grammaire est trés complexe, ce qui peut étre
en partie vrai mais qui se traduit en pédagogie
en un enseignement basé sur la grammaire et
celui d’'une langue normative.

D’apres Vygotskj (1934) la tache de
'enseignant professionnel serait celle de
prendre en compte les représentations
naives, de sens commun, des apprenants, les
déstabiliser a I'aide des conflits sociocognitifs
et les faire évoluer vers des représentations
progressivement plus scientifiques, cela
pourrait concerner 'enseignant méme. Lidée

serait donc d’intégrer ces représentations
d’ordre commun a des représentations
scientifiques, et on entend par intégration,
déstabilisation, restructuration et évolution.
Or cette intégration n’aura d’effet que
si elle se fait dans le sens de prise de
conscience trés approfondie et évidemment
cet approfondissement ne se réalisera qu’en
long terme (les stages continus) mais ce sera
rentable dés les premiers essais. De plus
comme le processus d’apprentissage en
salle de classe, cela ne peut se faire que par
l'individu en formation et dans une situation
socio- cognitive engendrant les processus de
cette intégration.

Formation, le comment ?

Comme on vient de constater la majorité de
nos enseignants ont une formation linguistique
de la langue francaise et la formation
didactique -trés hétérogéne- est soit post-
professionnelle, soit ponctuelle, soit inexistant.

Nous évoquons d’abord les deux constats
majeurs au sujet des formations existantes :
d’une part le déseéquilibre entre la théorie
et la pratique ; d’autre part, le manque
de cohérence, d’harmonisation entre les
différentes composantes de la formation
et d’autonomie dans 'approche didactique
des cours (qui étaient souvent des cours
magistraux).

Remarquons cependant que c’est grace
a la formation continue et initiale, qu’un
renouvellement didactique est possible et
les progres observables. Les changements
de programmes de ces derniéres années
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probléme serait le fait qu’ils n’arrivent pas
a réaliser la théorie apprise en pratique de
classe. Il existe un besoin a la préparation et
une inquiétude vis-a-vis la rencontre avec les
apprenants (Castellotti et De Carlo, 1995).
On entend souvent ces réflexions pendant les
stages «comment débuter les premiers cours
?», «je ne sais toujours pas comment faire en
classe. ».
A titre d’exemple nous évoquerons les
réactions des étudiants en derniére année
de master en didactique (parmi d’autre
étant des filieres traduction et littérature) au
cours des stages d’exploitation de méthodes
animés entre 2010-2012 a l'université Azad
de Téhéran, dont 30% étaient dotés d’une
expérience professionnelle et 20% avaient déja
assisté a d’autres stages de formations.
Ayant recu en majorité des formations
théoriques, les stagiaires étaient conscients
du fait que la langue n’était pas seulement
un systéme et code, mais étant parole,
selon acception saussurienne, disposait

de dimensions communicationnelles,
pragmatiques, sociales et discursives. Mais
lors des activités concernant les objectifs des
unités didactiques dans un manuel, aucun

ne mentionnait les objectifs communicatifs,
formant les objectifs essentiels du dossier,

et ils se penchaient surtout sur les objectifs
grammaticaux et’ a la limite’ lexicaux.

Ou bien, a la phase ou ils devraient prévoir
les modifications possibles a apporter au
manuel vu les besoins du public iranien, 90%
des groupes jugeaient les activités culturelles
de trop et étaient conforme a les supprimer.

Il serait intéressant de savoir que nous
avons recueilli les mémes réactions lors des
formations proposées dans quelques instituts
de langue a Téhéran et en province ou les
stagiaires étaient surtout composés des
enseignants expérimentés.

La cause de cette rupture peut étre le fait
que ces donnés n’ont pas été réellement
intériorisés, mais cela peut aussi rejoindre
la représentation qu’ils se font de la langue




La théorie et la pratique dans la

formation des enseignants

L'écart entre la théorie et la pratique a
depuis longtemps fait 'objet de nombreuses
recherches. En comparant les deux
paradigmes qui agissent sur le développement
de compétences chez les professionnels
expérimentés, pour Schoin (1996) la théorie
serait marquée par sa rigueur, rationalité,
simplicité, le fait d’étre certaine, stable,
générale et fournissant des solutions alors
que la pratique pertinente, expérimentale,
complexe, incertaine, instable et constituée

de singularités fournissait des problémes. Il a
donc fait valoir « I'existence d’un savoir caché
dans l'agir professionnel».

Quant & Piaget (1974) il parle de I'existence
du concept au sein de la pratique, étant le
produit d’'une réflexion du sujet a partir de son
interaction avec I'environnement dans 'action.
C’est en effet cette capacité de réflexion qu'il
faudrait engendrer chez les enseignants au
cours de la formation, et cela en imbriquant les
différents «<moments» de leur activité dans leur
processus d’apprentissage.

Dans le cas des enseignants iraniens, une
grande part n’a pas eu de formation didactique
d’ou la nécessité de l'introduction d’une dose
de savoir théorique dans les formations (mais
d’une facon a ce qu’ils procédent eux-mémes
a les découvrir).

En ce qui concerne ceux qui ont eu une
formation didactique quelconque, gu’elle soit
obtenue a l'université, au cours des stages
ou issue d’une formation personnelle, le

—

!




Introduction

Aujourd’hui 'enseignement a dépassé les
limites de la transmission de savoir pur lors
d’un cours magistrale. Un enseignant doit
non seulement maitriser une compétence
disciplinaire (en relation avec la matiére
qu’il enseigne) mais aussi étre doté d’un
répertoire didactique' lui permettant d’assister?
les apprenants, qui lui sont confiés, dans
leur processus d’apprentissage et de
développement, ainsi il doit suivre formation
méthodologique?® qui le rend apte a I'emploi
d’'un manuel et d’autres supports en classe
et a diriger les interactions nécessaires aux
activités de transmission, de correction,
et d’évaluation, tout en mobilisant des
catégorisations et des représentations qui
informent et accompagnent sa démarche de
pédagogue.

En ce qui concerne les enseignants (par
soucis de clarté, nous utiliserons ce terme pour
mentionner tout ceux qui enseignent le FLE
que ce soit dans les universités, les instituts
ou les écoles) du Frangais Langue Etrangéere
(FLE) en Iran (dont la majorité n’ont pas une
formation didactique), ces derniéres années, il
y a eu de plus en plus de publics formés (grace
aux universités proposant la didactique et
aux stages de formation plus fréquents) mais
le nombre est encore loin d’étre satisfaisant.
Dans le cas de la minorité qui a suivi des
cours de didactique, le probleme majeur
réside dans le fait de faire un rapprochement
entre les notions apprises et la réalité des
classes. Il faudrait donc leur présenter une
occasion d’harmonisation entre les disciplines
de référence, les différentes composantes de
la formation didactique et la pratique, ainsi
qu’une remise en cause de leur pertinence.

Le niveau insatisfaisant du frangais des
apprenants iraniens, en considérant le
nombre d’années d’étude et le temps qu’ils
y consacrent, surtout d’un point de vue
communicatif, est un autre témoin du probleme

souleve.

Quels sont les éléments qui peuvent
influencer les enseignants iraniens dans
I'exercice de leur profession? A partir de quels
processus les sujets apprennent a devenir
enseignant? Quels sont les établissements les
mieux placés pour prendre les formations en
charge ?

Il serait temps de pendre en compte les
réalités qui posent probléme et y remédier
en proposant des formations appropriées au
besoin de notre public.

Il est pourtant clair que pour cette
perspective, il «<n’existe pas de formes
(sociales, professionnelles, éducationnelles) a
priori achevees, mais des processus en cours
de réalisation [...]» (Cuqg, 2003: 103), dans
le but de rejoindre la pratique et la théorie et
d’agir sur les représentations des enseignants
tout en éveillant leur réflexivité. Pour définir le
modele de formation auquel nous adhérons
nous reprenons la définition donnée par Alet

(2002) qui serait:
«Un modele «pratique-théorie-pratique», une

formation-action qui part de I'observation, I'analyse,

la confrontation des pratiques enseignantes réelles
«situées», bases des échanges entre pairs en
formation qui permet un recul, une remise en cause qui
modifient les maniéres de faire sur le terrain : un va-et-
vient incessant se fait entre enseignant et formation,
la formation continue renvoyant «a un principe
d’alternance entre formation et profession»
(Tardif, Lessard et Gauthier, 1998) et s’inscrivant
dans un continuum de développement
professionnel ou alternent moments de travail
et moments de formation.» (83)

Notre objectif serait donc de
soulever un certain nombre de
débats autour des compétences/
connaissances a mobiliser dans cette
étape formative grace a une meilleure
connaissance des problémes
existants.
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Résumé

Le texte qui suit traite des principaux défis a relever dans la formation des enseignants du
FLE en Iran. Formant un publique hétérogéne, les enseignants iraniens manquent souvent de
formation didactique et dans le cas de la minorité qui ont une formation didactique, I'obstacle
réside dans le fait de rapprocher leurs savoirs théoriques de la réalité des classes.

La représentation que les enseignants se font de leur métier et de la langue francaise
influence leur «agir professionnel».Ce serait donc un autre élément a prendre en compte lors
des formations proposées. L' évolution de ces représentations sociales en représentations
scientifiques, nécessite une réflexion personnelle et ne serait possible qu’a long terme.

Proposer des formations cohérentes, a la base de la problématisation des expériences et des
connaissances antérieures, et cecilors des échanges ciblés entre les pairs, pourraient engendrer
la réflexivité des enseignants et aboutir donc a une reconstruction d’identité professionnelle.
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