o 3 ey 31 Al s

(Y 9ol =

2/;.4‘,.., She Lo joese [ yutd yww oy
4/‘5:&1.,.“ Jg 0o f“’)-“/ 3l

Wi\"ub.w;b oF 05loult (i g S 590
by EMbI g Ll ‘:a),ol 4ol fad

2y s S r°5° ul-’) Ol «.s“*lf*" ks u»;s-‘" Jlw «s“’

Ol S migly Sligiz ol L (aje—sl 9 dlns @
50 ‘|) QLw)Mjub.uo oﬁgm“/_u).sjp..luuLMMS
s godge b L pe g 0ais 750 b pdi plw )3 85 (9
J5s @ adl oo guordg e b e @ 0 pdy e il
Bl 3 0 s gk o g da Jpir (285 1,5
R ‘5»3 9 L5‘°J‘c LS‘LQOS‘S ul:r:u' BEE) A‘ZL: Cawyo ‘5...4)[5 Qb)
ol e bl cadians 5 sloallis @ o il a3, IS4y 05Y
@ 05l i Logads 53 Lol cyio 5 ol a1l lyan
G J.:L\ 44&..: SlaMaos! 9 Laao‘)"“g ‘5L‘>4.3 LSJL"“')‘ 6LQL}1A »
Gy @ 00l 00l oola ‘_,’_w)lé sleJoles 3l oSl 0>
(S o fl.s ‘).s‘ I°L’ gawyﬁbk}al‘uj‘}aw.\.&bdmpeu
g ooy 1o alme & 0l 3 Ll Jlo 5 55l s e
C)"\"“LS‘ IQ el L‘?oood..._.u:) Lngn\JLa.oua.odJ 59‘““)"5
9 wu‘_g)y}».i: 5u| Lwlﬁéjlaawbjgfa ‘LQA.‘LGA)Q
b oz 095 LB uilys sloins 4 (255 5l Sl i
e i (55245 sl s 53 5 o @ ol

o )5;\.:4) u.b}w‘sm ools YIS S

&yl Qe 1 oo p3 00

Sl glie Lo joess 1150 1y yuw

Sl 5015 M 1SS pono

1y T Clad

0P 398 (bbbl adle olfads sbul) Gader j 3297
oSl sliwl) (Bg¥g (pammnd (Cerio g ol oRiils JL—isly)
Ly (o5 oSty sl 59352904 &5 olos o3
Shsly) (Gl 3oL (e o3 ol iily JL—zils) (g it
Al e ool ol T olSzils JLoitals) szl y 8 0 o) e oSl
9055 Olojls (sole Cim g pdlo (ol it ( JLot
(Siselsaai

OIR5 Sl lapbow o) b3 allgi :ygldeo ymd
bbb s ailudl: )bl g

elllsil 105 2 SG31,5 25k

VOAVO-FOAD 5 sy oo )l 5 idlowe L

oo * VI-AAY - DAPY(AMAYA A PA-Q YV E L) il jid0
CYV-AAY - VPAY tady Ol pid gl oS s

VVF 2 oS yiien g0l / VY salomo 58/ )+ Y 1 gimmno ko
http:// weblog.roshdmag.ir/fltjournal : Mg
fltmagazine@roshdmag.ir :,5sly

VEOADN N\ 1oy yidin Sy (G9ebime

s BV« + 8 slot

(ple sleew) codl 5,5 100y



R/

Oﬁhw
B xd o

R Ow) g;w)gao]' ‘_thbuL}‘S 3)|9.$.&.'>
«.s-M))-*-C g oy S B390]

a3 gl 4 25145 8 iy (ko
bl g a8 el o il g WLl (Jlo e (0 00uS oS
c‘\iol:z.ﬂ 6l 3 Yo e LYY gla lo o 0o el
o Jolas goB ) ooy slo g0l LY A jo 1,5)1
tSLQ’u*')S"" b, cpl (s )0 il 0063 9598 (ygudio YV

Q

Bl Lt s bl b Dbl oyl 8la s
g (heams Jow ey Ghl b 0,25 00 51,8 o ome
sl (50,5 plly e sloacads | (S Ll e Llass
a5 ol gy .l 00i o g dwdte slaccdlad b 50 tils el )3
oy 8ol (o055 bl f pogy aalis o3 31 5231, o
aS ol 0 G;L)'j.oi Glolis b,lgiiz o,Lil 5 50 olayg, .0 ks
2 155 5 a8 Lo olegyate 50 1 598 Cywanrd

o 5145 o (glosgay 5 iy 5550058 slaslsS
ol S8 i 09—t on ol €l )90 905590P lgre b
29,5 w3yl Sy oS conl sogas slaiisel 0 onsay
alo (89908 590] 80180 Sl (o0 SloCLS g (oo,
Jas o JB lowsay 4y ol o 0 a8 0,5 L o
b 4z, S (glod yiaS Slalllao o3l (sla Lo ;5 ol o0t
5 oole US4 0y ol 0,Shas 5 it sl IS wcapale
bl oy 8y )b (pl 590,58 )18 Slulid o )50 SealsT
oS Ll jlogd ool o) slatgel W51 gz 5 ()]
VER S\ ‘5&53@1 Sols caailels Bua b o, 8 jlgiie
290 el 0ol (U 525 (hz g8 B slacaidse 4y 55T
Lo wlgi oo sl (259 2905590 ] 42 Lo yo lalllas gl 5l am
a3 63k olseel il an T s o Y95 Sy 0,

R Ly 5550 Slodny |y o o (gl bjgel azeil
U JFPRVER < BERC O FPPRCTIRNE ANCEI TIP3
ocloiml egolamdl slal (635 155 ol ol ooy (sl 35900

0 oses  un

o)

IVAY (Ll oF 85loo (il 9 Couns 5590




531y Dhars Wlgs co e 30 0 oailels gy aS cul
@lp oS oley5iS )0 (Sl Glyieas a8 ol bjgel pllai
e GR35l )15 3575 (53955 (g3l oSl 4 35,
25 3l igdign SET mnly Crmos 31 9 900 5y (S0 S
ol sl 59l o e & i o L“:)f’}s*i &8 o=
S odleay o ls WS slo higel 5 ke ;3laS 0,5 0 L
ol @) g3 il b ol Byl 05 jgume (f3gal als o jg 387 ol
elexxl iy, sl s 5 cnl 4 g aims olaisl a0l
pose anl dsilrdan g Il 0 AoV &S i 5 55b
g5

DS 4 a8 50 ele gel s (B opdle
oS Cel (guyd Aol (59,88 coalomil (soms) f (Sla 0]
el ol i g)ys 4y 4l el ley (ko 4

by (53,5 ples & Lt (labae 395 o0 sl (o 09eS
Baes Jalge 51 093 (nl a8 (hgal 31 6Tk g witanin
oty S350l 45 Celroslgils 1o bl ol el 5994
) aans (nl (o9t Bl g Coned (S GLa3S; 8 Codge (sl 2
288 el g0l cllae OIS (5,55 e S 285 1o
4 peies ol y5bds (5590955900 by 5l (25 ol el
316,10 050 (Sl Ao (52 g D5 oo aBlAS laoolgils sage
ol 3 Codbge i) Sy Ll oy o b9
510 555 53 (6 e 9 iy DU 5l a8 el SLuS Sg 4y

Ssigel (s34 odle s S 4zl L
Dolesdr 9,55 3 Az ei 3,50 Wb ot oo Jlow )l (oo 08
lolid (cosy el slabigal )00 p0 Cl oY, Sio
Zoles o 10,8 ploul —zagh Oladlas oyl 5L )0 g aig—i
§ilsiz g ganilils o gilio cz o b Sisel ol
B 5 00d (532,800 2 s (il 43 by (—390] Sl LS
£5Y (sl ol 51 a5 ol S b yme 5 bl ]
s el Bl cgr o (B0l LS & s e sl
i Glacls sl el )13 a5 placules Lol o5
o pdlel (slos sl a5 o ls 5425 (5 lgaal cpl g plx]
9330188 Gl LS sanl )0 59,5 1,8 4100 ax g5 )50
30525 )18 enally g ledas (igel tils Lzl 5o (6 sogllas
SIS s 50 Caidge 5l (c25u a5 358 (5 5l0k b (b e
ol sl (B9 5059l dms 99 52 (pailebes 4y o gt (il
Ol QB e w00y 35 5 OS5l Culos o ja oS |z o
lr gel 4 &5 (Slawhe (L5590l SeS GlacliS b laclis
o dnglite JB il Joiiin ol

22)3 Ve g W s as 0l 9 (w3 )9—85 93 50 (sow) e
odls polats g5 4 1) gt g (il (bjgel iy JS
oSaie g o iigel (pl (5o S basas jlas laed, ol ol
sy Lo 550 45 Eelmodlails pas 4 ] gl B0LS
Uil () 5 (83 a8 (o0 coliS laslas; 8 oo sl
o5 el a4l ke i jas] b B, 5l 56 5
Dglite la bygal (nl (99— debe 990 50 pLlicelo basdie
lygel zils a o ybgal ol a8 0isS co SVl cam ol
05 698 Oligel il L) 093 Alols a5 aiS o S cand
a5 wipsn |y el ol 525 5issd Gligel ol 4y 5 0 iS
alpin 095 6 253k
el (o @il sl o Cales jo 93y cal e (e 5o
IVl o i 5 ol o Sl Boloy s Ltaliél 4y 9
Oz alold (1alS 4y (cans)ed slagbisel a5 Conl )T il
Sl )08 Laib 5 0 ol (SaS (558 5 s gl il
Sl el o 1) 5 5 o YU, siess lissl idls
OIS el 45 el (g laie xolge 1o S gs jren i)l
593510, aslllas 5 3o 43990 (al 10 45 o) (gl 90]
Ol Jl 0 (ot slagiigel 4 Gl S 52 a8 ail p
315 3575 Spanstisel sy S 55 placind az g conl
o e el arlaolails )] 0,8 Bk sl oS
998 0313 sl Wb 55 i Cnl 0 00 Brb sl gl e (55,
4 9 350 993 oo ool AT (T o 2é (slaisel LT 45
ot 2 0l 4 (29T L o S oSS (900 e
S higel soailludssg walys 0l ijeel oIS Canliw
Lo biel el 3l (o 45 ol _ogus LSS pla3l oo,
lg> (slaaree) ;018588 (o (el Dlalllas gl i i5e
(an 45 283 o0 (i (o 9 1 lalllas) (2L 5 poe
03758l oy 3o Slabigel L] o 45 Ls.’.L"j)ﬁ—‘i*S 3]
515,55 (55 Sl 3 ST K 50,5 e nls Dbt v
ol (coms et Sl Bi9aT 5 aysiS el 1o Sl e 5
oL yailcens lawgs a5 cnl (588 Hlygel idls (o auald ol
B s 15 0980 035 ald Sl o) e (sloen]
30 ey sbjgel Cdlae gbiuly jo ler coi Ty o yhigel ol
poe pyds a5 5l )18 (gl ul (gle 5S¢ Jilde dlak
Bi90 jlomns (398 (sloalin] )3 (somsy b Sl bjg0] (S0 5S
5331, i oyl il s Al il 508,5 Joc
S (o yob B 550] 5 w0 o (Lt el (] 0SS
olyer ool b s vL—‘*’f—’L’ §AS g0 A (o5 Ll

1.European Union Commission. (2011). The Challenge of Shadow Education: Private Tutoring and Its Implications for Policy
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18. alternative assessment
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28. second language teacher education
29. Roberts

30. MATESOL

31.teacher training

32. teacher development

33. Richards
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35. Freeman
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43. Richards and Rodgers
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[ Ab

stract

The main objective of this study was to find the effect of smart schools on teaching-
learning of reading comprehension in English. The Independent variable was teaching
English language in smart schools and the dependent one, learning English. The
quasi- experimental research strategy was selected in which the researchers involved
two groups of students. The research sample included two junior high schools; one a
smart school and the other a traditional one . The first group (experimental) was taught
in the smart school and the other one (control) in the traditional school. At the start of the
experiment, there was no considerable difference between the two groups with respect
to prior knowledge. After conducting the experiment, a post -test was given to the two
groups. In the smart school the mean was higher compared with the traditional one.
In order to test the reacarch hypothesis, a t-test was run. The result showed that there
was a considerable difference between the mean of the two groups. This indicates that
instruction in smart schools help students in learning the English language. Therefore the
application of new technology to teaching English language is recommended.

Key Words: smart schools, traditional schools, English learning (Comprehension)
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Updated throughout, the 3rd edition fea-
tures new sections on assessment and
feedback, technology for materials and
methods, as well as a new chapter on IT
in English language teaching (ELT), and in-
clusion of new samples from current teach-
ing materials.

This popular teachers' guide offers a com-
prehensive and useful introduction to the
principles and practice of teaching English
as a foreign/second langauge. It examines
the ideas behind current methodology and
teaching materials, in addition to offering
a practical guide to approaching meterials
and methods, evaluation and adaptation,
technology for materials and methods, and
teaching in under-resourced classrooms.
These principles are then related to the in-
dividual language skills of reading, listen-
ing, speaking, and writing. The authors
examine the different methodologies avail-
able to teachers for organizing and run-
ning an ELT classroom; discussing group
and pair work, individualization, classroom
observation, and the teachers' role in the
contemporary ELT context.

Jo McDonough was Senior Lecturer in ELT and
Director of EFL at the University of Essex. Her pub-
lications include ESP in Perspective [1984] and
Research Methods for English Language Teachers
[with S. McDonough, 1997].

Christopher Shaw was a lecturer on the MATESOL
course in the International Academy and on several
MA ELT modules in the Department of Language
and Linguistics at the University of Essex. He is cur-
rently working as a freelance lecturer.

Hitomi Masuhara is Deputy Director of TESOL and
MA Applied Linguistics at Liverpool University. She
is a founding member and Secretary of MATSDA
and is the author of Developing Language Course
Materials [with B. Tomlinson, 2004] and editor of Re-
search for Materials Development: Evidence for Best
Practice [with B. Tomlinson, 2010].
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specialists in higher edu-
cation, ever-increasing
number of private com-
petitive language institu-
tions.

Professional  foreign
language teachers have
even more crucial role to
play at present. Not only
do they need to keep this side of their job
alive when teaching their students, they
should keep it active and growing in their
own daily activities.

(e)

A few down-to-earth practical guidelines
for your students to make their learning
real:

- Your students are not to study the foreign
language. Make them work with the foreign
language. Make them listen to, read, and
write the foreign language.

- You are not in the Hyde Park in London
or JFK Airport in NY.You are in a language
learning  CLASSROOM. Use your stu-
dents’ language as often as you can. You
know and they know you are not the native
user of the language you teach. In follow-
ing cases the use of the foreign language
is recommended: To win your students
trust that you know the language, it is pref-
erable at the beginning of each class and
when you feel that they are with you and
you have their full attention. This need not
focus on complex explanation of grammati-
cal points. They could be around everyday
topics like weather, time, about the class-
room, opening or shutting the window, pre-

25 |ROSHD FLT | Vol. 28, No. 4, Summer, 2014

a misplaced creature. It
is removed from its own
community where it was
given life and growth
to full bloom. Any small
blow could knock it off
the ground

feel that you have their
attention. Otherwise, you
immediately switch back
to their mother tongue.

- You are obliged to teach
from the book. Remember
you are expected to cook
according to the recipes
in the book. You are not to
cook the book itself. Less
chained to the textbook, the better.

A few suggestions to make the foreign lan-
guage work for you not you work for the for-
eign language:

- Do not confine the foreign language use for
classroom and language teaching purpose.
Try to use is for pleasure and profit both.

- Find a hobby like painting, chess, music,
house interior decoration, gardening, and
use the foreign language to learn about them.
- Whether you like it or not, you have de-
cided to be a foreign language teacher. You
have contracted as an educated person to
take a mature part in the world, where it is
crucial to have sound values and clear ide-
as of your own, and a mind open and able
to grasp the ideas of others. There are nu-
merous professional journals and resource
books to help you further develop yourself
as a professional teacher.

- Every class you teach is a genuine con-
text for experimenting and experiencing.
Do not lose them free. Research and solu-
tion of teaching problems would give you
precious job satisfaction.

- To keep you further busy, | add one ques-
tion to this note: Swear and/or four-letter
words of a foreign language do not seem
so biting and cutting. Why is it so?
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school subjects are not the same, identical.
School-subjects are not natural real world
problems. They are abstract constructs,
disciplines, limited and selected pictures
of reality. Some problems in real world can
be easily photocopied and studied as dis-
ciplines, some are not so easy. Linguistics
is a good picture of language in school cur-
riculum. If we teach it we are not teaching
language but a good abstract picture of it.
Language exists as a reality inside and out-
side world. It is a reality as lived and expe-
rienced by the people. Earlier in this writing
| referred to conjoint concepts, though ana-
lyzable, but if analyzed they lose important
part of their meanings and connotations.
Language is a conjoint and composite
concept. Simultaneously it is knowledge,
skill, social and mental behavior, art and
science. A composite problem requires a
composite treatment. Knowing language
is simultaneously ‘know-what’ and ‘know-

how’.
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(d)

In this section | attempt to answer a ba-
sic question: How can we teach or learn a
foreign language without changing it to a
school-subject, an abstract description of
it. We have one arch enemy and a good
number of bosom friends. Knowing these
virtual friends and enemies is of prime im-
portance. Let me introduce them to you,
the rest you decide. Contact me further
guidance.

Our arch enemy is the fact that a foreign
language is by definition a misplaced crea-
ture. It is removed from its own community
where it was given life and growth to full
bloom. Any small blow could knock it off
the ground. Our virtual friends are many.
The first is the realization of the fact that we
are dealing with something live and living
not a dead description on the paper. This
is very important realization that a teach-
er and even a learner make and it could
and should show its color in any stich they




“an answer to this question successfully, |

have the feeling that you would share with
me what | think about ‘false-language’ or
‘step-mother tongue’. You may even like to
provide us with a few examples from your
own foreign/false language. How does this
kind of language come about?

(c)

How have you learned things you already
know? How do you think you can learn the
things you have not yet learnt? These may
be interesting questions to raise, but sure-
ly many among us may not have enough
time, motivation, or justification to involve
themselves with such questions. In addi-
tion, what is it we want to know, why do we
want to know, who is the one who wants to
know, and so on may influence the nature
and depth of ‘knowing’. It is, however, worth
atry. What is your own feeling and what are
your answers to the above questions.

To cut the long story short, research has
documented the fact that there are basi-
cally two types of ‘knowing’: ‘know-what’
and ‘know-how’. School-subjects basically
focus on ‘know-what’. They are knowledge-
oriented. Crafts and sports are ‘know-how’
and ‘skill-oriented’. This specification is
true to certain extent. Real world is not
that simple. There is more to knowing than
gathering of information or pure practice.

In schools, school subjects are ‘stud-
ied’. In school curriculum, history, math-
ematics, literacy, physiology, geography,
botany, languages, literature, etc. are treat-
ed as school subjects. The nature of these
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sis, let me quote an ex-
ample or two from fic-
tion. Research dictates
that fiction models of
reality are very similar
to models in social sci-
ences. Alice in Won-
derland (Lewis Carroll)
and Gulliver's Travels
(Janathan Swift) have
always provided me
with interesting exam-
ples.

Alice in one of her adventures meets the
Cheshire Cat sitting on a bough of a tree
smiling. Following is a brief extract from a
conversation between the two:

‘Did you say pig, or fig?’ said the Cat.

‘| said pig, replied Alice; ‘and | wish you
wouldn’t keep appearing and vanishing so
suddenly: you make one quite giddy.

‘All right,” said the Cat; and this time it van-
ished quite slowly, beginning with the end
of the tail, and ending with the grin, which
remained some time after the rest of it had
gone.

‘Well! I've often seen a cat without a grin,’
thought Alice; ‘but a grin without a cat! It's
the most curious thing | ever saw in my life!’

Surely seeing a smile without a face is a
curious thing, is it not? The other languag-
es one learns aren’t ‘smile without face’?
You know what | mean?

Widdowson (1983: 28) in one of his pa-
pers where he professes a complementary
relationship between theory and practice,

the same, identical. School-
subjects are not natural
real world problems. They
are abstract constructs,
disciplines, limited and
selected pictures of reality.
Some problems in real world
can be easily photocopied
and studied as disciplines,
some are not so easy

teacher education,
refers to one of Gul-
liver's travels to an
island. The island is
full of academic in-
stitutions, dedicated
to the pursuit of ab-
stract  speculation
and engaged on re-
search. Gulliver visits
the most prestigious
of these, The Grand
Academy of Lagado.
There he meets some of the academics.
One of them has been working for eight
years on a project for extracting sunbeams
out of cucumbers. Another has devoted a
lifetime’s fruitless toil in trying to convert
human excrement back to its original food.
Another is working on an extensive scheme
to grow crops not from seed but from chaff.
There is in this Academy a school of lan-
guages engaged in researches of a simi-
larly abstruse and fanciful kind.

Time, space, and purpose do not let me
go further into details to build up the nec-
essary context. Let me return back to the
basic questions. What is a false language?
How a foreign language turns out to be a
‘false’ language, a mother tongue in dis-
guise, or ‘step-mother tongue’? If | attempt
a paraphrase for these names, as | see it,
false language or step-mother tongue is a
language that an adult learns as a school-
subject, with affected grammar and lexicon,
but no meaning of its own and no culture to
stand for. How does this kind of language,
empty language come about? If | attempt
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Foreign or False
Language

[J.B.Sadeghian

(a)

The author is an individual born to a lan-
guage with no writing system. He learns
a second for literacy and schooling. In
the secondary school, school regulations
compel him to study a foreign language,
allegedly for success in higher education.
Following the mood of the years after the
World War Il, to secure a profession jumps
on board the band wagon and gets his first
degree in English Language and Litera-
ture. Upon graduation, he is employed as
a teacher of a foreign language. After 15
years of teaching the languages he knows
to the speakers of other languages, he is
awarded a scholarship to do his Ph.D. de-
gree in Linguistics.

The English have a saying: Whatever
you play sticks to your fingers. After almost
half a century of playing with languages
he goes through his life wondering what
it is like to live with one old sweet mother
tongue. Understanding the nature of lan-
guages other than one’s native, becomes

29 |ROSHD FLT | Vol. 28, No. 4, Summer, 2014

Roshd
& Teachers

the motive for the present note.

(b)

The whole is bigger than the sum of its
parts. A conjoint concept is a notion
made up of analyzable constituents. A
sheet of paper, magnet, language, teach-
ing, education in general are examples of
a conjoint concept. A jigsaw puzzle is an-
other good example of a conjoint concept.
Only when the many pieces are properly
placed in their proper places the mean-
ing is achieved. You might have read about
physiognomy, physiognomic perception,
or convergence theory of knowledge. The
present note focuses on languages other
than one’s own, their effect on one’s life
and work. Two basic types of knowing is ex-
plained and asserted that if we fail to strike a
balanced harmonious note between them,
the language we learn or think we learn
becomes ‘false language’ or ‘step-mother
tongue’. Before | go further down into the
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DIALOGUE

Mr. Brown: Hello.

Yuka: Hi, you are Mr. Brown, aren’t you?

Mr. Brown: That's right

Yuka: I'm a tenant next door. My car battery has just gone
dead and | can’'t start my car. | really need to get to
school. 1. (a) | was just wondering if | could by any chance
get a lift; (b) | am just wondering if | could by any chance
get a lift.

Mr. Brown: Well, actually, | am really busy helping other ten-
ants moving into this apartment. So, | can’t really help you
Yuka: | understand, but it's important that | get to school
today because | have exams.

Mr. Brown: Tell you what. I've got my mobile phone. Why
don’t you call a taxi company?

Yuka: | haven't got that much money. Well, as a matter of
fact, | haven’t got any money to take a taxi and have lunch.
So, 2. (a) would there be any chance | could borrow some
money?; (b) will there be any chance | can borrow some
money?

Mr. Brown: Well, | could lend you some.

Yuka: Really? That would be great.

Mr. Brown: No problem. There you go.

Yuka: Thank you so much, Mr. Brown. Just one more thing, |
plan to come back by bus and | do not know how. 3. (a) Can
you possibly explain how | do that?; (b) Could you possibly

explain how | could do that?

Mr. Brown: Sure, | can.

&)

Read the following situation and the dialogue and do the
activity that follows the dialogue.

()
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SITUATION

John is living in an apartment. He is extremely busy
working on his assignment, but he needs to send a big
parcel to England today. His landlady, Mrs. Taylor, whom
he has never spoken to before, is extremely busy, but he
decides to ask his landlady to send the big parcel. John
sees the landlady.
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DIALOGUE

John: Hi, you are Mrs. Taylor, aren’t you?

Mrs. Taylor: That’s right.

John: Hello. My name is John.

Mrs. Taylor: Oh, you are the tenant.

John:Yes. | live next door.

Mrs. Taylor: How is it going?

John: Pretty good, thank you. I'm very busy working on my
assignment.1. | wondered if | could possibly ask you a fa-
VOr.

Mrs. Taylor: What's the favor?

John: | need to send this big parcel to England today and
2. | was wondering if it would be possible for you to take it
into town.

Mrs. Taylor: It's quite big, isn’t it?

John: Yes, It's quite large. Usually | would do it myself, but

since | need to turn in the assignment today, | won't be
able to do so.

Mrs. Taylor: | understand. So, where is it going?

John: 3. Would it be possible for you to send this to Eng-
land? And 4. | would appreciate it if you could perhaps send
this by express today.

Mrs. Taylor: OK. | think | can do that.

Indicate the appropriateness level of the four underlined re-
quests from your point of view using the scale below.

WSS asedio i whbde jleslainl b cal oads ouiS

very unsatisfactory = cculals ;)LolS
completely appropriate =cwslio SLolS
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John:Yes. | live next door.

Mrs. Taylor: How is it going?

John: Pretty good, thank you. I'm very busy working on my
assignment.1. | wonder if | could possibly ask you a favor.
Mrs. Taylor: What's the favor?

John: | need to send this big parcel to England today and 2.
| think you are going into town today.

Mrs. Taylor: It's quite big, isn’t it?

John: Yes, It's quite large. Usually | would do it myself, but
since | need to turn in the assignment today, | won’t be able
to do so.

Mrs. Taylor: | understand. So, where is it going?

John: 3. Could you possibly send this to England? And 4.
| would appreciate it if you could perhaps send this by ex-
press today.

Mrs. Taylor: OK. | think | can do that.

Indicate the appropriateness level of the four underlined
requests from your point of view using the scale below.

b oyl pya sy Lol o8 F g cowlio
WS jazde g wbie 3l oolaiwl b el ouls oaiS
very unsatisfactory =ccull :)LalS

completely appropriate=cwlo gLalS

1. very unsatisfactory 1—2—3—4—5 completely appropri-
ate
2. very unsatisfactory 1—2—3—4—5 completely appropri-
ate

3. very unsatisfactory 1—2—3—4—5 completely appro-

priate
4. very unsatisfactory 1—2—3—4—5 completely appropri-
ate

Chapter 2

Syntactic downgraders

They serve as optional conditions to soften the imposi-
tive force of the request by modifying the head act internally
through specific syntactic choices. There are several types
of syntactic downgraders that we are going to concentrate
just on these two types: aspect and tense.
Aspect
I'm wondering if | could get a lift home with you. (I wonder if
| could get a lift home with you)
Tense
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| wanted to ask you to present your paper a week earlier.
| was wondering whether you could give your presentation

in a week’s time.
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Activities
(1)

Read the following situation and the dialogue and
choose the more appropriate request form out of two of-
fered for each underlined part and indicate your choice by
circling (a) or (b).

(1) :beudles
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SITUATION

Yuka is about to start her car when she notices that her
car battery has gone dead. She needs to go to school now
and she does not have any other means but to ask her
landlord, Mr. Brown, whom she has never spoken to before,
to give her a ride to school. Her landlord is extremely busy,
but she decides to ask her landlord to drive her to school.
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possibly/ perhaps/ by any chance

Activities

(1)

Read the following situation and the dialogue and
choose the more appropriate request form out of two of-
fered for each underlined part and indicate your choice by
circling (a) or (b).

() :ldeadles
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SITUATION

Yuka is about to start her car when she notices that her
car battery has gone dead. She needs to go to school now
and she does not have any other means but to ask her
landlord, Mr. Brown, whom she has never spoken to be-
fore, to give her a ride to school. Her landlord is extremely
busy, but she decides to ask her landlord to drive her to
school.
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DIALOGUE

Mr. Brown: Hello.

Yuka: Hi, you are Mr. Brown, aren’t you?

Mr. Brown: That's right

Yuka: I'm a tenant next door. My car battery has just gone
dead and | can’t start my car.| really need to get to school.
1. (a) | wonder if | could get a lift; (b) Could | get a lift.

Mr. Brown: Well, actually, | am really busy helping other ten-
ants moving into this apartment. So, | can’t really help you
Yuka: | understand, but it’s important that | get to school

today because | have exams.

Mr. Brown: Tell you what. I've got my mobile phone. Why

don’t you call a taxi company?

Yuka: | haven’t got that much money. Well, as a matter of

fact, | haven’t got any money to take a taxi and have lunch.

So, 2. (a) Could you perhaps lend me some money?; (b)

Could you lend me some money?

Mr. Brown: Well, | could lend you some.

Yuka: Really? That would be great.

Mr. Brown: No problem. There you go.

Yuka: Thank you so much, Mr. Brown. Just one more thing, |

plan to come back by bus and | do not know how. 3. (a) Can

you possibly explain how | do that?; (b) Can you explain

how | do that?

Mr. Brown: Sure, | can.

@)

Read the following situation and the dialogue and do the

activity that follows the dialogue.

@)
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SITUATION

John is living in an apartment. He is extremely busy
working on his assignment, but he needs to send a big
parcel to England today. His landlady, Mrs. Taylor, whom
he has never spoken to before, is extremely busy, but he
decides to ask his landlady to send the big parcel. John
sees the landlady.
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DIALOGUE

John: Hi, you are Mrs. Taylor, aren’t you?
Mrs. Taylor: That’s right.

John: Hello. My name is John.

Mrs. Taylor: Oh, you are the tenant.
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APPENDIX A

Instruction for Explicit instruction with
Structured input tasks

(The treatment for the implicit instruction with structured
input tasks was the same as that for explicit instruction with
structuredinputtasks butwithoutthe teacher—fronted explicit
instruction.)

Introduction
REQUEST

Request: An act of politely asking for something: Please
give me your book.

When we request from a person having a higher rank
(our teacher), or a person whom we aren’t familiar with
(our new neighbor), or when doing the act of request by
the hearer requires great energy or services (washing the
dishes), it's better to use mitigating devices. In other words,
mitigating devices can be used to minimize the imposition
on the recipient of the request. One of these devices is in-
ternal modification that occurs in the head act, often in the
form of words or phrases. (Head act: It is the minimal unit
which can realize a request; it is the core of the request
sequence: Ali, get me a glass of water. | am very thirsty.)

There are two types of internal modification: downgrad-
ers and upgraders. Here, we will focus just on downgrad-
ers. There are two types of downgraders: lexical/phrasal
downgraders and syntactic downgraders that will be dis-
cussed in the following chapters.
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Chapter 1

Lexical/phrasal downgraders

They serve as optional conditions to soften the imposi-
tive force of the request by modifying the head act internally
through specific lexical and phrasal choices. There are sev-
eral types of lexical/phrasal downgraders that we are going
to concentrate just on these two types: subjectivizers and
downtoners.

Subjectivizers: They are elements in which the speaker
explicitly expresses his or her subjective opinion.

I'm afraid you’re going to have to move your car.

| wonder if you would give me a lift.

| think/believe/suppose you're going my way.

Downtoners: They are elements which are used by a
speaker in order to modulate the impact his or her request
is likely to have on the hearer.

Could you possibly/perhaps/by any chance lend me your

notes?
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indicate that structured input tasks function
effectively when they provide learners with
an emphasis on the pragmalinguistic and
sociopragmatic features of the target struc-
ture. In this sense, it can be stated that the
current study contributed to previous re-
search on the positive effect of instruction
on second and foreign language learning
(Doughty, 2003) and, more specifically, it
has shown the benefits of instruction on the
development of learners’ pragmatic com-
petence in requests. The findings would
be of great help for language curriculum
developers, material writers, text book de-
signers and higher education centers.

In light of these findings, some pedagogi-
cal implications may be proposed. First,
the role of instruction on the development
of pragmatic competence is a beneficial
aspect to be implemented in the foreign
language (FL) classroom. This issue is
especially relevant to a FL context like
Iran where the lack of naturally occurring
input on pragmatic issues and the limited
class time available for teaching the tar-
get language make the task of pragmatic
language learning especially difficult. The
findings may be generalizable to other EFL
contexts with similar situations. A second
pedagogical implication is related to the
use of appropriate tasks. Because it has
been argued that learning is effective when
the tasks employed in the class provide
learners with the opportunity for process-
ing both the form and meaning of the target
features. Thus, teachers, material writers,
and researchers should attempt to design
tasks that can help learners process both
pragmalinguistic and sociopragmatic re-
sources in depth.
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Figure2: Interaction plot for the multiple-
choice test

_ INSTRUCTION
50 —+— Control
MEAN : Pé —=— ES
R
0;
pretest post-test

Note: ES= Explicit instruction with structured input
tasks; IS= Implicit instruction with structured input
tasks

DISCUSSION

The results of this study demonstrated
that the two treatment groups outper-
formed the control group. It was further
shown that the two types of instruction,
explicit and implicit instruction with struc-
tured input tasks, were equally effective
in promoting learners’ pragmatic compe-
tence. However, these findings appear to
contradict the results obtained in previous
research. But it can be stated that the short

Acquisition of pragmalin-
guistic and sociopragmatic
rules is particularly difficult for
those studying in an English
as a foreign language (EFL)
context. As a result of the diffi-
culties involved in developing
pragmatic competence in the
foreign context, the role of in-
struction has received special
attention in research on prag-
matic development (Rose &
(Kasper, 2001

length of the treatment led to this contradic-

35 |ROSHD FLT | Vol. 28, No. 4, Summer, 2014

tion. Four 30-minute treatments over a two-
week period might have been insufficient
to reveal the effectiveness of these two
treatment conditions. However, regarding
the effectiveness of these two approaches
other possibilities need to be explored. For
instance, it can be pointed out that the ap-
plication of these two approaches by mak-
ing input pragmatically salient through the
input-based activities appeared to help
learners notice the target forms that were
the object of instruction.

Moreover, learners in the explicit instruc-
tion with structured input tasks received
teacher’s explicit information but in the im-
plicit condition they did not receive such
information. Consequently, it can be stated
that the implicit instruction with structured
input tasks involved greater depth of pro-
cessing, resulting in knowledge that was
firmly embedded. Given that there was
no significant difference between the two
groups, it seems that explicit information
may not be necessary in the structured in-
put tasks.

As for the input-based tasks employed in®
this study, i.e. structured input tasks, the re-
sults indicated that these tasks were effec-
tive in promoting learners’ pragmatic pro-
ficiency. Thus, the findings of the present.
investigation seem to confirm the previous
research that has focused on manipulating
input by employing structured input tasks
(Takimoto, 2006, 2008, 2009).

Conclusion and Implications

The primary purposes of this study were
to identify the relative effects of input-based
approaches and the presence or lack of ex-
plicit instruction on teaching syntactic and
lexical/phrasal downgraders. The findings



Multiple-choice test
The multiple-choice test (MCT) consist-
ed of short descriptions of eight situations
written in English and required the partici-
pants to read the situations and select one
®of the 3 proposed answers. The partici-
pants had a Persian translation they could
consult if they wished. There was no time
limit for completing the multiple-choice
test. Most participants, however, spent 20-
30 minutes completing it. One nonnative
speaker who had lived for about 20 years
in England rated this test. Each correct
answer received 5 points. Given that there
were 8 items on the test, the maximum
score was 40.

° Reliability
Interrater reliability was estimated by cal-
culating the correlation of the two rates’
scores. Correlation coefficients for the DCT
on the pre-test and post-test were .95 and
.96 respectively, which were statistically
significant (p < .05). With regard to internal
consistency, the KR-21 reliability estimates
for the tests ranged from.91 for the DCT
« and .91 for the MCT.

Validity

To promote content validity, the present
study matched test items to the theoretical
framework that outlined the degree of the
three social context variables: ranking of
imposition, power, and, distance.

Results from the DCT and MCT

The results of a one-way ANOVA re-
vealed no statistically significant differenc-
es among the three groups for both DCT, F
(2, 21) =.0007 and MCT, F (2, 21) = 1.39
(p <.05).

To determine whether there were any
statistically significant differences in test

score means, one-way ANOVA was per-
formed on the post-test scores. The results
of a one-way ANOVA of the raw scores in
the DCT and MCT revealed statistically
significant differences among the three
groups for the post test scores, F (2, 21) =
18.06 for the DCT and F (2, 21) = 13.82 for
MCT (p < .05).

In order to see where the differences lie,
post hoc Scheffé tests were conducted.
The results of Scheffé tests from both DCT
and MCT revealed the following contrasts:
The two treatment groups (ES and IS) per-
formed significantly better than the control
group; and there was no significant differ-
ence between the ES (explicit instruction
group) and IS (implicit instruction group).

Moreover, in order to compare the perfor-
mance of each group on the pre-test and
post-test separately, matched t-tests were
conducted. Results of the matched t-tests
from both the DCT and MCT revealed that
the employed instructional approaches
promoted learners’ pragmatic proficiency
in the area of syntactic and lexical/phrasal
downgraders in English request forms.

Figures1 and 2 illustrate two important
characteristics of the discourse comple-*
tion test and multiple-choice test results:
(1) there were no statistically significant
differences among the three groups on
the pre-test scores; (2) the two treatment

groups made gains from the pre-testto the “*see<*"

post-test.
Figure1: Interaction plot for the discourse
completion test

: INSTRUCTION
50:
] —+— Control
MEAN E/"| —=— ES
0 IS
pretest post-test

Note: ES= Explicit instruction with structured input
tasks; IS= Implicit instruction with structured input tasks
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get downgraders, and (b) structured input
tasks comprising pragmalinguistic-socio-
pragmatic connection activities and rein-
forcement activities of the target down-
graders.

Learners received handouts with a brief
summary of the target downgraders and
examples of the target structures in Eng-
lish. In the first part, teacher—fronted ex-
plicit instruction, the teacher read the sum-
mary and examples aloud in English and
explained the summary and the examples
in Persian. In the second part, learners
engaged in performing structured input
tasks consisting of pragmalinguistic-socio-
pragmatic connection activities and rein-
forcement activities. In the pragmalinguis-
tic-sociopragmatic connection activities,
learners read dialogues for given situations
and chose the more appropriate request
form among the two offered based on
their pragmalinguistic and sociopragmatic
knowledge. In the reinforcement activities,
learners read each dialogue aloud and rat-
ed the level of appropriateness of each un-

derlined request on a 5—point rating scale.

Implicit instruction with structured

input tasks

The treatment for the implicit instruction
with structured input tasks was the same
as that for explicit instruction with struc-
tured input tasks but without the teacher—
fronted explicit instruction.

Control Group

In this group, learners received no partic-
ular instruction and they were not exposed
to the target structures at all. Rather, they
were engaged in reading comprehension
exercises.
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Testing

dures

This study employed a pre-test and
post-test design. The pre-test was admin-
istered four days prior to the instructional
treatment and the post-test one week after
the treatment. Each test consisted of one
input-based test, a multiple-choice test
(MC) and one output-based test, a dis-
course completion test (DCT). Situations in
the two testing instruments comprised the
speech act of request.

During the pre-test and post-test, test
components were administered in the fol-
lowing order: discourse completion test,
multiple-choice test. The input-based test
was administered after the output-based
test to address the concern that it might
provide participants with models for the
production test. None of these tests were
timed.

instruments and proce-

Discourse completion test

The discourse completion test (DCT)
required the participants to read short
descriptions of eight situations in English
and to write what they would say in each
situation in English. The participants had
a Persian translation they could consult
if they wished. There was no time limit for
completing the DCT. Most participants,
however, spent 40-60 minutes completing
it. Two nonnative speakers of English who
were trained for about half an hour rated
the appropriateness of the request forms
using a 5-point scale (One of them had
lived in America for about 15 years and the
other rater had lived in England for about
20 years.). An answer that reflected mas-
tery of the targeted downgraders in the
participants’ requests received 5 points.,

Given that there were 8 items on the test, %

the maximum score was 40.
[ ]
[ ]
[ ]
[ ]
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Findings from the three groups’ perfor-
mance revealed that there were no signifi-
cant differences in the pragmatic ability of
learners from both the implicit and explicit
treatment groups.

However, interventional studies in teach-
ing pragmatics have demonstrated that
pragmatic features can be effectively
learned when taught explicitly or implic-
itly with some sort of input-based activi-
ties. Some studies (Takimoto, 2006, 2008,
2009) have explored the adaptability of
these input-based approaches to the
teaching of second language (L2) prag-
matics. In the study conducted by Taki-
moto (2009), for instance, the effect of
three types of input-based approaches for
teaching English polite request form was
examined. The subjects were assigned to
four groups: structured-input tasks with
explicit instruction, problem-solving tasks,
structured-input tasks without explicit in-
struction, and control group. The results
indicated that the three treatment groups
outperformed the control group.

The present study

The present study was an attempt to ex-
amine the following research question:

What are the effects of (a) explicit in-
struction with structured input tasks, and
(b) implicit instruction with structured input
tasks on the development of pragmatic
proficiency among Iranian EFL learners?

METHODOLOGY

Participants

Twenty four Persian learners of English
with the mean age of 19 were selected
to participate in this study. The institution
placement test indicated that all partici-
pants were intermediate learners of Eng-

lish. They were assigned to one of the three
groups consisting of the two treatment
groups, explicit instruction with structured

As said by Jeon and kya
(2006, cited in Takimoto, 2009),
instruction is as a continuum
between the absolutely explicit
and the absolutely implicit ex-
tremes. What identifies an in-
struction as explicit or implicit
is the extent to which the tar-
get of the instruction is made
overt to the learners.

input tasks (ES), and implicit instruction
with structured input tasks (IS), and the
control group (n=8 for all three groups).
This study focused on teaching two syn-
tactic downgraders, aspect and tense, and
two lexical/phrasal downgraders, downton-
ers and subjectivizers, in English request
forms. The three groups of participants,
the ES, IS, and control groups, took part in
three types of English language classes.
Each teaching session for the two treat-
ment groups and the control group lasted
30 minutes. The sessions occurred bi-
weekly for two weeks. The first treatment
session highlighted lexical/phrasal down-
graders in English requests, and the sec-
ond treatment session focused on syn-
tactic downgraders. The third and fourth
treatment sessions were reviews of the first

and second treatments.

Treatment Groups
Explicit instruction with structured

input tasks
This treatment consisted of two parts:
(a) teacher—fronted explanation of the tar-
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implicit instruction, are two ways of drawing
learners’ attention to target features while
they are doing tasks (Takimoto, 2006). As
said by Jeon and kya (2006, cited in Taki-
moto, 2009), instruction is as a continuum
between the absolutely explicit and the ab-
solutely implicit extremes. What identifies
an instance of instruction as explicit or im-
plicit is the extent to which the target of the
instruction is made overt to the learners.

Interventional studies of L2
pragmatics

The necessity of instructional interven-
tion for interlanguage has led to anincrease
in the number of the conducted studies on
instructed ILP in the last decade. The re-
sults of these studies indicate that a foreign
language learner’s development of various
aspects of pragmatic competence may be
facilitated by the instruction of pragmatic
routines and strategies in the foreign lan-
guage classroom (Kasper, 2001). How-
ever, House (1996) argues that when such
instruction is explicit, it appears to be more
beneficial.

House and Kasper's (1981) study is
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among the first studies that revealed the
superior effect of explicit instruction over
implicit instruction. This study was focused
on the use of discourse markers and gam-
bits by German university students of EFL.
The results of the study revealed that the
explicit group outperformed the implicit
group.

Alco’'n’s (2005) study provided further
support to the claim of the superior effect of
explicit over implicit instruction.The results
of the Alcon’s study indicated that learners’
awareness of requests benefit from both
explicit and implicit instruction. However,
the explicit group showed an advantage
over the implicit group.

In spite of the above mentioned studies,
showing the superiority of explicit instruc-
tion, the results are not conclusive since
there are other studies which do not lend
support to this conclusion (Fukuya & Clark,
2001; Martinez-Flor, 2004).

In the study conducted by Martinez—
Flor (2004), for instance, a combination
of implicit techniques, were employed to
analyze the effect of explicit and implicit
teachina on the speech act of suagestions.
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Introduction

Previous research in interlanguage prag-
matics (ILP) has demonstrated that speech
acts such as requests, refusals, and apolo-
gies reveal cross-cultural variation (Beebe,
Takahashi, & Uliss-Weltz, 1990, cited in
Takimoto, 2006). Furthermore, Bardovi-
Harlig (2001) has provided evidence on this
issue that native speakers and non-native
speakers of a given target language seem
to have different pragmatic comprehension
and production and that such differences
may cause serious communication prob-
lems. On the other hand, Rose and Kasper
(2001) suggested that pragmalinguistic
forms and socioporagmatic rules are not
salient enough to guarantee that learners
will notice them without any instruction in
pragmatics. Acquisition of pragmalinguis-
tic and sociopragmatic rules is particularly
difficult for those studying in an English as
a foreign language (EFL) context. As a re-
sult of the difficulties involved in develop-
ing pragmatic competence in the foreign
context, the role of instruction has received
special attention in research on pragmatic
development (Rose & Kasper, 2001).

Structured input tasks

According to Ellis (2003), structured in-
put approaches are a type of input-based
instruction that is based on the assumption
that acquisition occurs as a result of input
processing.

In line with this idea, Ellis (1997) proposed
two ways of structuring input: input flooding
and interpretation tasks. Of these two ap-
proaches, the latter is directly related to the
present study. According to Ellis (1995, cited
in Ellis 2003, p: 160), designing interpretation
tasks consists of some general principles.
These include the following:

1. An interpretation task consists of a
stimulus to which learners must make
some kind of response.

2. The stimulus can take the form of spo-
ken or written input.

3. The response can take various forms,
for example, indicate true—false, check a
box, select the correct picture, draw a dia-
gram, perform an action, but in each case
the response will be completely nonverbal
or minimally verbal.

Ellis (2003, p: 105) refers to
implicit knowledge as “that
knowledge of language that a
speaker manifests in perfor-
mance but has no awareness
of” and explicit knowledge as
“knowledge about language
that speakers are aware of
and, if asked, can verbalize”

4. The activities in the task can be se-
quenced to require first attention to mean-
ing, then noticing the form and function of
the grammatical structure, and finally error
identification.

5. Learners should have the opportunity
to make some kind of personal response,
i.e. relate the input to their own lives.

Explicit and implicit learning

Ellis (2003, p: 105) refers to implicit
knowledge as “that knowledge of language
that a speaker manifests in performance
but has no awareness of” and explicit
knowledge as “knowledge about language
that speakers are aware of and, if asked,
can verbalize”. Moreover, it is stated that
whereas implicit knowledge is highly pro-
ceduralized, allowing quick access, explicit
knowledge is available only through con-
trolled processing. In this line, explicit and
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Abstract

This paper is based on a study designed to investigate the efficacy of instruction at the
pragmatic level. Specifically, the main purpose of the study was to examine to what extent
two types of input-based approaches including explicit instruction with structured input
tasks and implicit instruction with structured input tasks affected learners’ competence
to use request strategies. In this study, 24 native speakers of Persian with intermediate
level of proficiency in English were assigned to 1 of 3 groups, which consisted of 2
treatment groups and 1 control group. The purpose was to teach the learners how to
use lexical/phrasal and syntactic downgraders in English request forms. The Treatment
group performance was compared with the control group performance on the pre-tests
and post-tests. The results of the study revealed that the two treatment groups performed
significantly better than the control group. This study highlighted the ways input-based
approaches could be implemented at the pragmatic level.

Key Words: input-based instruction, structured-input tasks, interlanguage pragmatics, explicit instruction, implicit

instruction
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2. The thirty-three thieves thought that
they thrilled the throne throughout
Thursday!

3. Seth at Sainsbury’s sells thick socks!

4. Clean clams crammed in clean cans!

5. Six sleek swans swam swiftly south-
wards!

6. Four furious friends fought for the
phone!

Funny Riddles

1. Why was the baby ant so confused?
2.What begins with P, ends with E, and has
1000 letters?

3. What kind of nut has a hole?

4. What do you call a fish without an eye?
5. What car is spelled the same forwards
and backwards?

6. If you drop a yellow hat in the Red Sea,
what does it become?

7.What month has 28 days?

(Check below for the answers.)

Crossword
People talk. snakes hiss. How do these
animals make sounds!? It’s so easy!

10. Lions

Down

1. Mice
4. Hogs
6. Birds
7. Cats
8. Dogs

Answers to the Funny Riddles:
Because all his uncles were aunts!
Post office!

Donut!

A “fsh!”
Racecar!
Wet!!

All of them!

References:

Crossword: http://www.iteslj.org

Jokes and Riddles: http://iteslj.org/c/jokes-riddles.html
Quotable Quotes: http://www.nea.org/grants/55158.htm

Teaching Tips: http:/www.edutopia.org/blog/teaching-
english-language-learners-ayanna-cooper

Tongue Twisters: http://www.uebersetzung.at/twister/
en.htm
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2.Bees
3. Horses
5. Ducks

9. Goats, sheep
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5.
A. Why was the math book sad?
B. Because it had so many problems!!

Teaching Tips: “Seven General
Tips for Novice Teachers”

Each year, we have new teachers enter-
ing the circle of English language teachers
of the country. Welcome! We are all happy
to have you with us! To be able to teach ef-
fectively, you need to consider a countless
variety of variables! Here are 7 general tips
to help you feel effective during the first

months of teaching:

1. Know your students

Increase your understanding of your stu-
dents, their backgrounds and educational
experiences. You may want to consult oth-
er colleagues of yours in the high school
about certain students’ problems and
backgrounds.

2. Be aware of their social and emo-
tional needs

Learning more about the students’ fami-
lies and their needs is important (But don’t
get too close: ALWAYS observe your dis-
tance!). When some of the students, for
instance, have siblings to care for after
school, possibly live with extended family
members or have jobs to help support their
families, completing homework assign-
ments will not take priority.

3. Increase your knowledge of first

and second language acquisition

Reading about and understanding the
theories of both first and second language
acquisition and the variables that con-
tribute to language learning can help you
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teach more effectively.

4. Students need to SWRL on each
session

All the four skills (Speaking, Writing,
Reading and Listening) need to be equally
exercised in each session (as far as the
teacher’s guide allows you, of course!). You
need to make sure students are working on
all these skills (and sub-skills); it is essen-
tial to their English language development.

5. Understand language assessment

Read and learn about novel and standard
methods of language assessment. Using
the results of formal and informal assess-
ment can provide a repertory of informa-
tion to aid you in planning your lessons.

6. Use authentic visuals and manipu-
latives

Using authentic resources like menus,
bus schedules, post-cards, photographs
and video clips can enhance students’
comprehension of complex content con-
cepts. Internet is your best Teacher Assis-
tant to find these resources!

7. Collaborate to celebrate

Seek support from other English teach-
ers. Other teachers, novice and veteran,
will have suggestions and resources that
can support you. Creating and sustaining
professional learning communities (say,
weblogs) are vital for student success!

Tongue Twisters

Add these new sentences to your bank
of tongue twisters and use them as a funny
activity in your classes. Students will love
them!

1. Sheena leads, Sheila needs!
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learners, doers, and teachers.”
- Richard Bach (born 1936), American
writer

“The whole art of teaching is only the art

No Comment!

of awakening the natural curiosity of young

minds for the purpose of satisfying it after-

wards.”

- Anatole France [7844-7924), French
novelist and Nobel laureate

“It's called 'reading'. It's how people
install new software into their brains"

Any ideas!? Share with us! (azimi.hz@gmail.com)

Jokes
1.

Teacher: «George Washington not only
chopped down his father’s cherry
tree, but also admitted
doing it. Now do you know why his
father didn’t punish him?»

Johnny: «Because George still had the
axe in his hand.»

2.

A guy walks into a bar in Cork, in Ireland,
and asks the barman: «What’s the quickest
way to get to Dublin?» «Are you walking or
driving?» asks the barman. «Driving,» says
a man. «That’s the quickest way,» says the

barman.

3.
Doctor: “What’s wrong with your broth-
er?”
Boy: “He thinks he’s a chicken.”

Doctor: “Really? How long has he thought
this?”

Boy: “Threeyears”

Doctor: “Three years!”

Boy: “We would have brought him in
sooner, but we needed the eggs.”

4,

Patient: “Something’s wrong! I'm shrink-

ing!”
Doctor: “Take it easy, sir. You'll just have to
be a little patient.”
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The Note

Hi everyone! How are you doing!? Sum-
mer is a great time for both students and
teachers. Students get refreshed and so
do teachers! It's an excellent opportunity
to look back and “reflect on” our teaching.
We may be proud of what we did during the
past months or, as for some, we may want
to reconsider our past endeavors as teach-
ers. At any rate, good job! And don’t forget:
life is not all about working and reading and
teaching; sightseeing, listening to refresh-
ing music, jogging playfully in the parks,
and reflecting on nature can be truely re-
warding! Happy summer!

Quotable Quotes
“Optimism is the faith that leads to
achievement, nothing can be done without
hope and confidence.”
- Helen Keller (7880-1968), American au-
thor and lecturer
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(]
Researchers

“When you have nothing to say, say noth-
ing.”
- Charles Colton (7780-1832), English
cleric, writer and collector

“It is the supreme art of the teacher to
awaken joy in creative expression and
knowledge.”

- Albert Einstein (1879-1955), German-
born American physicist and Nobel lau-
reate

“You have not lived until you have done
something for someone who can never re-

pay you.
- Anonymous

“Learning is finding out what we already
know. Doing is demonstrating that you
know it. Teaching is reminding others that
they know just as well as you. You are all




Occur Occurs

Paragraph 8 Paragraphs

Passive Passive

Period 1 Periods

Physical 3 Physically

Preceded,

Precede
Precedes

Previous

Processing,
Process 1 4 3
processes

Promote Promotion

Publish Published

React

Reject 5 Rejecting

Release

Rely Relies

Require Requires

Resource

Role

Series 4

Site

Specific 1

Stress 4 Stressed

Style

Sufficient

Survive

Task Tasks

Technology 3

Texts

Transfer 2 Transfers

Vehicle 8 Vehicles

Voluntary 7

\r

ﬂ"c%/w =

ENGLls
H




Appendix

The Academic word families present in textbooks

Access

Appropriate 2

Aspect 2 Aspects

Available

Brief Briefly

Channel Channels

Classic Classical

Comment Comments

Community

Computers,
Compute 2 39 33
Computing

Conclude Conclusion

Consist

Construct Construction

Context

Core

Cycle

Deduce Deduction

Definite Indefinite

Design 2  Designed, Designer

Devote

Domestic

Emphasis Emphasis

Enhance

Error

Estimate Estimated

Feature Features

Final Finally

Flexible

Function Functions

Furthermore

Goal

Grant Granting

. Identifying,
Identify 1 1 1 1
Identifiable

Imply 3 Implies

Indicate Indicates

Injure Injured

Intelligence

Issue

Job, Jobs

Layer 3 Layers

Link Linking

Mechanism

Migrate 6  Migrate, Migration

Negate 3 Negative

Norm 9 Norms
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can be a major source of difficulty in read-
ing academic texts. Laufer (1986) (cited in
Kyongho& Nation, 1989) has shown that in
order to achieve successful comprehen-
sion, learners need 95% lexical coverage
of a text. That is, they need to know suffi-
cient different words (types) to account for
95% of the running words (tokens) in a text.
The high school graduates are difinitely
short of that critrion.

Plans for teaching academic vocabulary
can include creating opportunities for mul-
tiple exposure to new words and in a va-
riety of contexts. In teaching vocabulary,
recreating the contexts in which words are
used in settings and situations which the
learner is more likely to encounter, is nec-
essary. Moreover the contexts in which stu-
dents encounter words and the frequency
of those encounters influence the quality of
students’ vocabulary knowledge and use.
This type of instruction leads to deep un-
derstanding of words and concepts. Fur-
thermore, considering the importance of
vocabulary in second language learning,
empowering teachers with effective strate-
gies of vocabulary instruction would have
have potentially positive effect on students’
achievement.

References

Bogaards, P, &Laufer, B. (2004).Vocabulary in a Second
Language: Selection, acquisition, and testing. John
Benjamins Publishing Company.

Birjandi, P.,Soheili, A., Noruzi, M. &Mahmudi, Gh. (2012a).
English Book 1, Iran’s Textbooks Printing & Publishing
Company, Tehran.

Birjandi, P. ,Soheili, A., Noruzi, M. &Mahmudi, Gh. (2012b).
English Book 2, Iran’s Textbooks Printing & Publishing
Company, Tehran.

Birjandi, P., Soheili, A., Noruzi, M. &Mahmudi, Gh. (2012c).
English Book 3, Iran’s Textbooks Printing & Publishing
Company, Tehran.

Birjandi, p., Ananisarab, M. R. &Samimi, D. (2012).Learning
to Read English forPre-University Students, Iran’s Text-
books Printing & Publishing Company, Tehran.

Coxhead, A. (2000). A new academic word list.

TESOL Quan‘erly 34(2) 213-238. http://dx.doi.
rg/10.2307

Coxhead A. & Byrd, P. (2007).Prepar|ng writing teachers to
teach the vocabulary and grammar of academic prose.
Journal of Second Language Writing, 16, 129-147.
http://dx.doi.org/10.1016/}.jslw.2007.07.002

Hamiloglu, K. &Karliova, H. (2009).A content analysis on
the vocabulary presentation in EFL course books.Ozean
Journal of Social Sciences, 2(1).Retrieved Janaury3,
2013, from h zel my.com v2ni_4.pdf

Heatley, A., Natlon I S P.&Coxhead, A., (2002). RANGE
and FREQUENCY programs. Avallable at http:/ww

Kyongho, H. & Nation, P. (1989). Reducing the vocabulary
load and encouraging vocabulary learning through read-
ing newspapers. Reading in a Foreign Language, 6(1),
323-335.

Laufer, B. (1997). The lexical plight in second language
reading: Words you don’t know, words you think you
know, and words you can’t guess. In J. Coady, &T.
Huckin (Eds.), Second language vocabulary acquisi-
tion: A rationale for pedagogy(pp. 20-34). Cambridge:
Cambridge University Press.

Laufer, B. (2003). Vocabulary acquisition in a second
language: Do learners really acquire most vocabulary by
reading? Some empirical evidence.Canadian Modern
Language Review, 59, 565-585.

Laufer B, &Nation, P. (1995). Vocabulary size and use:
Lexical richness in L2 written production. Applied

Linguistics, 16(3), 307-22. http://dx.doi.org/10.1093/ap-

plin/16.3.307

McEnery, T., &Wilson, A. (1996). Corpus linguistics. Edin-
burgh: Edinburgh University Press.

Nation, P. (2001). Learning vocabulary in another language.
Cambridge: Cambridge University Press.

Nation, P, &Coady, J. (1988).Vocabulary and reading.In R.
Carter & M. McCarthy (Eds.), Vocabulary and language
teaching, (pp. 97-110). London: Longman

Nation, P, &Heatley, A. (2007).Range.From http://www.vuw.

.nz/lal ff; |-nation/nation.aspx.

O’Loughlin, R. (2012). Tuning in to vocabulary frequency

in Coursebooks. RELC Journal, 43(2), 255-269.http://

dx.doi.org/10.1177/0033688212450640
Richards, J. C. (2001). The role of textbooks in a language
program.Available at hnp.l&aaaammbndge.mg.hr[
hors-articl rticl =337
Sheldon, L. E. (1988). Evaluating ELT textbooks and materi-
als.English Language Teaching Journal, 42(4), 237-246.

Staehr, L. S. (2009). Vocabulary Knowledge and Ad-
vanced Listening Comprehension in English as a
Foreign Language. Studies in Second Language
Acaquisition, 31, 577-607. http://dx.doi.org/10.1017/
SDMBLO&QQOD&Q

Zhang, L.J. (2008). The Role of Vocabulary in Read-
ing Comprehension: The Case of Secondary
School Students Learning English in Singa-
pore. RELC Journal, 39(1), 51-76. http://dx.doi.
0rg/10.1177/0033688208091140

Vol. 28, No. 4, Summer, 2014| ROSHD FLT |48



textbook. As in the case of percentage, ac-
ademic words account for somewhere be-
tween 0.72% to 4.26% of the total number
of words in the textbooks, offering cover-
age of approximately 26.71% of the Aca-

demic Word List.

e Discussion
Learners are exposed to a total of as few
as 152 word families when all coursebooks
are combined. A learner at the first year is
exposed to just 29 word
families, which is less than
half of the 55 families pre-
sent in English 3.120 word
families are introduced in
English 1&2. Most of these
words are not present in
the other three textbooks.
Most of the academic
word families from the

There is a specialized
vocabulary list for
second language
learners aiming to

do academic study
in English. This is the
Academic Word List,
consisting of 570 word
families that are not in

portance to learners may remain unfamil-
iar. This confirms the existence of a large
gap between the vocabulary level of high
school graduates and the academic texts
they will encounter in their future studies.
The results of the inquiry show that a learn-
er who follows these textbooks, during
four years, will be exposed to roughly152
(26.71%) word families of the Academic
Word List. This means that 418 (73.46%)
of academic word families
are left unfamiliar. Consid-
ering the importance of
these words and the value
they have for learners plan-
ning to do academic stud-
ies it will be of little surprise
if high school graduates
feel incompetent in reading
academic texts.

AWL occur only once in the most frequent 2,000

the textbooks. For exam-
ple words such as attach-
ing, adult and appropriate
occurred once and words
shch as relax, tasks, and whereas oc-
curred five times or more. Even though one
encounter with a new word can lead to par-
tial learning of that word, the amount of ex-
posure to many of the academic words in
the textbooks is rather too small for learn-
ing. Considering the poor presentation of
these words and the inadequacy of the ac-
companying exercises for teaching them
vocabulary learning within high schools
where English is a foreign language may
be ineffective. Despite four years of study,
a large percentage of the words of high im-
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words, but they occur clusi
regularly in a variety of Implications
academic texts

Conclusions and

Considering the results
of qualitative data analy-
sis, it can be suggested that the high
school textbook series lack the adequate
academic vocabulary that is assumed to
be essential for students and therefore
vocabulary learning opportunities need
to be increased. In their shift from casual
conversation to an analytical, academic
register students are assumed to encoun-
ter more and more difficulties at school as
the reading and writing demands increase.
Academic vocabulary is a serious compo-
nent in concept understanding and the lim-
ited vocabulary of high school graduates



the AWL that were taught and practiced in
the four books, ranging from words with
least possible occurrence such as alterna-
tive, imply, conclusion and definite to more
frequently occurring ones such as create,
final, jobs, research and so on. Among the
four books, English 1&2 for pre-university
and English 3 presented more academic
words, 120 and 55 respectively than both
English 1with 29 and English 2 with 25
word families from AWL.

The total number of words in the text doc-
ument containing all words appearing in
English 1 (excluding appendices) is 15954,
from which 1493 words are different and the
rest are repeated words. In this textbook, fre-
quency and percentage of words from aca-
demic word listis 115 (0.72%) which means
from 15954 words in the coursebook only
115 of them are included in the Academic
Word List (AWL). These 115 words make 29
word families and 32 different words. This
means that from 570 word families in the
AWL, only 29 of them is present in English
1 which makes as little as 5.10%. The result
is summarized in the following tables. The
sublists of the AWL are ordered in such a
way that the words in the first sublist are the
most frequent words and those in the last
sublist are the least frequent.

Table 1: Frequency of AWL in English 1

Families Types Tokens Percent

AWL
Words:

29 32 115 0.72%

In English 2 from a total of 15518 words,
1630 were different words. Percentage of
words from the Academic Word List in this
textbook was only 0.63% which makes 97

words. Encompassing 25 AWL families
and 35 types, which means from the AWL
only 4.39% of it is present in this textbook.
Table 2:Frequency of AWL in English 2

Families Types Tokens Percent

AWL

Words: = £ £

0.63%

As for English 3, there were 12552 words,
1675 of which were different. The percentage
of academic word list in this textbook was
2.00% which is 251 words. These 251 words
were from 55 families which means 9.67% of

the AWL was present in the textbook.

Table 3:Frequency of AWL in English 3

Families Types Tokens Percent

AWL

Words: 55 78 251

2.00%

Finally, English 1&2 which is for pre-
university students contains 15977 words,
2222 of which are different words. The
percentage of AWL in this textbook was
as twice as the previous year textbook. It
has 681 words from the AWL which makes
it 4.26% of the total words. There are 120
AWL families in this textbook encompass-
ing 186 different words which is 21.09% of
the AWL list.

Table 4:Frequency of AWL in English 1&2 Pre-university

Families Types Tokens Percent

AWL

Words: 120 186 681

4.26 %

Findings revealed that textbooks under
investigation contribute to learning as little
as 32-35 academic words in English 1 and
English 2, 78 academic words in English 3
and 186 academic words in pre-university
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of texts. According to McEnery and Wilson
(1996), “With regard to sample lengths, tak-
ing samples of sizes which are representa-
tive of that feature should mean that the
samples are also representative of those
features which show more variation in dis-
tribution” (p. 66). Thus, the corpus was con-
structed utilizing the complete texts of the
aforementioned books. Front matter (e.g.,
publication information, tables of contents,
forwards, and introductions) and appendi-
ces, indexes, and bibliographies were not
included in the text files.

e Procedures

Four text documents
were created which
contained all texts of
the coursebooks un-

Plans for teaching academ-
ic vocabulary can include
creating opportunities for
multiple exposure to new
words and in a variety of

analyzes the text word by word and con-
veys what words in the text are or are not in
the AWL, it then estimates the percentage
of the vocabulary items in the text that are
covered by the AWL, namely text coverage.
In particular, it can also be used to compare
the frequency of occurrence of the words
in total and in each text. The frequency of
words in the texts can also be compared
to ready-made base lists and counting the
overlap between the two. This program
generates the number of families, types,
tokens, and percentage that the AWL cov-
ers.Coxhead’s (2000)
570 Academic Word
List has also been in-
cluded in the Range
program and this ver-
sion of Range with

der inquiry. All text- contexts. In teaching vocabu- AWL list was adopted

books were scanned
into electronic form
and saved as sepa-
rate files. For the pur-
pose of the study, the
base list we used was
the AWL which is part
of a commonly used version of the Range
package which is sometimes referred to as
the Range “classic”. All the words appear-
ing in the four textbooks were analyzed us-
ing frequency count descriptive statistics.

e Data Analysis

All the words appearing in the four text-
books were analyzed by the use of com-
puter program Range. Range was created
by Heatly and Nation (2002) and is avail-
able as a freeware. This software program
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lary, recreating the contexts
in which words are used
in settings and situations
which the learner is more
likely to encounter, is
necessary

for the current study
to measure how fre-
quently the academic
words occur in a high
school ELT textbook
and to compare the
extent to which a high
school ELT textbook provides opportuni-
ties for a learner for reading professional
texts containing such vocabulary.

Results

This study focused on the frequency and
coverage of academic words in high school
ELT textbooks. Firstly, findings indicate
that the textbooks under inquiry tended
to cover a rather poor variety of academic
vocabulary. The table provided in the Ap-
pendix shows a total number of words from



years of high school?

2. If so, to what extent are they represent-
ative of the academic lexical items in the
domains which they are designed to rep-
resent?

Method
e Corpus

Sheldon (1988) refers to textbook as the
heart of any ELT program, which demon-
strates the importance of textbook. Further,
in Iran where English is being taught as a
foreign language, textbooks have an even
more fundamental role.

The purpose of this study was to exam-
ine and evaluate the selected English lan-
guage coursebooks from the viewpoint of
vocabulary selection. The four textbooks
chosen by the researchers are all educa-

tional books published by Iranian Ministry
of Education intended for high school stu-
dents, who have been studying English as
a foreign language for three years by the
time they reach high school. The textbooks
are produced in Iran and are being taught
nationally in high schools. The books are
as follows:

English Book 1 (Birjandi, Soheili, Noruzi, &
Mahmudi, 2012a),

English Book 2 (Birjandi et al.,2012b),
English Book 3 (Birjandi et al.,2012c),
English 1 and 2 for Pre-University Students
(Birjandi, Anani sarab, &Samimi, 2012).

A strong argument has been made for
sampling full rather than partial texts for
corpora used for lexical studies, as linguis-
tic features and lexical items have been
shown to vary between different sections




university.

The academic word list is divided into ten
sub-lists based on frequency and covers
approximately 10% of any academic text,
meaning 10 words in every 100 in an aca-
demic text may occur in the AWL. The sub-
lists are arranged in a way that words in the
first sublist are the most recurrent words and
those in the last are the least frequent.The
first 9 sublists with 60 word families and sub-
list 10 with 30 word families. Sublist 1 con-
tains the 60 most frequent, sublist 2 the next
60 and so on.

Coxhead (2000) recommends to learn-
ers who have already gained control over
the 2,000 high frequency words, to think
about the use of English they are consid-
ering and if they intend to advance their
studies at university, consider learning the

academic vocabulary which will be more
beneficial instead of learning higher fre-
quency words.

Purpose of the study

Considering the great impact of text-
books as they are the basis of most teach-
ing programs, this study investigates the
academic vocabulary learning opportuni-
ties in ELT course books and aims to eval-
uate English language coursebooks used
in Iranian high schools from the perspec-
tive of their vocabulary, and the Academic
Word List (Coxhead, 2000) was chosen as
the basis.Hence,this study seeks to an-
swer the following questions:

1. Do the high school coursebooks pro-
vide the learners with sufficient exposure
to the Academic Word List over the four




English. This is the Academic Word List,
consisting of 570 word families that are not
in the most frequent 2,000 words, but they
occur regularly in a variety of academic
texts. It means that the knowledge of the
words in this list will be beneficial for stu-
dents in various fields such as humanities,
science or commerce. Academic Word
List is not limited to a particular discipline.
Some have referred to it as sub-technical
vocabulary because it does not encom-
pass technical words but rather some for-
mal vocabulary.

Bogaards and Laufer (2004) propose
that for students who study English as a
second or foreign language in senior high
school, teaching material should be based
on the Academic Word List rather that Brit-
ish national corpus. As stated by them,

Coxhead’s Academic Word List is of spe-
cific prominence for university students
and knowledge of this word list along with
2,000 most frequent word families, will pro-
vide them control over 85% of the words
that they will face in reading an academic
text in English. They continue with say-
ing that, although AWL word families are
not frequently encountered in language
in general, they are proven to be frequent
in academic text genres, and knowledge
over them can be a solution to the problem
of acquiring the second language lexicon.
Bogaards and Laufer (2004) consider that,
knowledge of AWL, along with 1,000 and
2,000 high frequency words, provides the
learners with control over 90% of words in
academic texts.

e The Academic Word List (AWL)

According to Coxhead and
Byrd (2007) the Academic
Word List (Coxhead, 2000)
was made by considering
the frequency and range of
words across the university
subject areas of Humani-
ties, Science, Commerce
and Law.lt contains 570
word families that are not
technical words of a par-
ticular field but are frequent
and of wide range in a wide
variety of academic texts
across many disciplinary
areas and covers essen-
tial vocabulary for students
who are in high school and
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range of occurrence of words have on vo-
cabulary learning (Laufer, 2003). Here lies
the importance of textbooks and what they
offter the learners. As stated by Richards
(2001) in some situations,textbooks pro-
vide the source content of the lessons and
exercises which students practice in the
classroom making them the key factor pro-
viding exposure to the language along with
the input provided by the teacher.

Given that English is being taught as a
foreign language in
Iran and textbooks
can at times be the
only source of input
for some students, be-
sides considering the
importance of having
a sufficient knowledge
of academic words,
this study investigates

learning the words in
the academic word list
in a set of educational

high school students
in Iran.

Review of the Related Literature
The dominant role of vocabulary knowl-
edge in both first and second language
reading comprehension has been proven
prominent (Zhang, 2008). Besides, Nation
(2001) indicates that learning vocabulary
must occur in context and it doesn’t hap-
pen by planning but the vocabulary should
occur in texts and tasks and themes to be
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Coxhead (2000) recom-
mends to learners who have
already gained control over

the 2,000 high frequency
words, to think about the use

of English they are consid-

ering and if they intend to
advance their studies at uni-
the ~opportunity for yersity, consider learning the
academic vocabulary which

will be more beneficial in-
textbooks intended for Stead of learning higher fre-
quency words

learnt. According to Laufer (1997) without
adequate knowledge of the vocabulary of
the text, comprehension of the text will be
impossible in both native and foreign lan-
guage. She refers to reading as a psycho-
linguistic guessing game in which we must
guess the words right to accomplish it.
Academic vocabulary includes the words
that are critical to understanding concepts
taught in school. Academic vocabulary fo-
cuses on specialized words. Our academic
vocabularies consist
of words that are quite
different from those
words we learned from
our everyday interac-
tions, through media,
or just our daily lives.
Academic vocabulary
is concerned with the
words associated with
the content knowl-
edge. Within every
discipline there is a
specific set of words
representing concepts
and processes of that
content area, which
are conceptually more complex than eve-
ryday language making them pretty diffi-
cult to learn for second language learners.
Learners’ knowledge of academic vocabu-
lary, relates to their academic success. In
academic settings learners are expected
to cope with many unfamiliar words in the
course of their studies.There is a special-
ized vocabulary list for second language
learners aiming to do academic study in



Introduction

As students progress through school, ac-
ademic vocabulary becomes increasingly
important. According to Nation (2001) for
those students who want to do an academ-
ic study in English, learning academic vo-
cabulary must be a high priority objective.
Once learners acquire the academic vo-
cabulary in addition to the 2,000 high fre-
quency words, they will have control over
90% of the running words which academic
texts cover (Nation, 2001). Success in
school is dependent on academic achieve-
ment. As for students the
textbook remains an es-
sential tool for learning,
without their capacity to
read and understand the
required texts from vari-
ous disciplines, they will
experience failure. For in-

In teaching vocabulary,
recreating the contexts
in which words are
used in settings and
situations which the
learner is more likely t0 jnput reduces the impact

(1988, cited in O’loughlin, 2012) have re-
ported the major impact of students’ vo-
cabulary knowledge on their reading com-
prehension. In addition Laufer and Nation
(1995), have reported crucial associations
that exist between learners vocabulary size
and their writing quality. Staehr (2009) too
reports a significant correlation between vo-
cabulary knowledge and listening compre-
hension among advanced Danish learners
of English.

First language and second language
vocabulary growth are different. In first
language learning, most
words are learned inciden-
tally through repeated en-
counters in context. On the
other hand, when it comes
to second language learn-
ing, the limited amount of

stance, Nation and Coady encounter, is necessary that the frequency and
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bstract

Considering the important role of vocabulary in language proficiency, the influence of limited
academic vocabulary has been a major source of difficulty for most high school graduates in
Iran. Problems related to reading comprehension and learning from academic texts, and the
difficulties they face in transitioning from an informal register to an academic register are to a
certain extent related to the lack of sufficient academic words knowledge. Given that for most
of these students the school textbook is the primary source of learning material, the present
study aims to compare the vocabulary input of English language coursebooks used in Iranian
high schools against Academic Word List (Coxhead, 2000). The computer software used for
the study was Range program with AWL list (Nation & Heatley, 2007). The results of qualitative
data analysis revealed that textbooks under investigation contribute to learning as little as 32
and 35 academic words in English 1 and English 2, 78 academic words in English 3 and
finally 186 academic words in pre-university textbook. Considering percentage, academic
words account for somewhere between 0.72% to 4.26% of the total number of words in
the textbooks, offering coverage of approximately 26.71% of the Academic Word List. This
suggests that the textbooks under investigation, lack the sufficient academic vocabulary that
is believed to be necessary for high school and university students.

(A

Key Words: The Academic Word List (AWL); AWL coverage, ELT coursebooks, high school ELT
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du verbe d’état mais d’un attribut .Nous
nous sommes contentés ici, la brieveté
de l'article oblige ,des regles générales
de surface, logiques ou formelles, faciles,
qui fonctionnent dans la plupart des cas.
Laccord du participe passé en genre et en
nombre est une regle de la grammaire et
de l'orthographe francaises. Aujourd’hui,
a l'oral, 'accord du participe passé, dans
les formes ou il pouvait s’entendre, tend a
disparaitre. Le marquage du féminin, en
particulier, s’efface de la langue parlée. A
I'écrit cependant, des regles strictes sont
encore appliquées, méme si une certaine
tolérance a été autorisée .Nous nous
étions fixé pour tache, a travers cet arti-
cle, de proposer des solutions aux ques-
tions suivantes: les cas obligatoire et fac-
ultatif du participe passé, les exceptions, la
question de 'accord et la place des auxil-
iaires; 'accord et les verbes impersonnels;
en espérant fournir ainsi des solutions aux
difficultés en la matiére. Rappelons-en ici
qu’un certain nombre des formulations ont
été principalement empruntées a André

Gosse.

Abstract
Past participle agreements

When we say that the past participle
“agrees”, we mean that, just like a normal
adjective, it changes its form depending
on whether it is masculine or feminine,
singular or plural. The past participle usu-

ally agrees when the verb takes étre ;The
past participle rarely agrees when the verb

takes avoir

* When the verb takes étre, the past par-
ticiple agrees with the subject.

* When the verb takes avoir, the past
participle generally doesn’t agree with any-
thing.

* In writing (and so sometimes formal

speech), the past participle agrees with the
direct object when that direct object comes
before the past participle. When the verb is
a reflexive verb, the past participle agree-
ment is the same as for verbs taking avoir.
But as we’ll see, for most reflexive verbs,
you can actually think of the past participle
as agreeing with the subject. These are the
simplest case. With normal (i.e. non-reflex-
ive) verbs that take étre, the past participle

always agrees with the subject.

Agreement with avoir
Generally, the past participle doesn’t

agree with anything when avoir is used.

However, when the direct object comes
before the past participle, the past partici-
ple actually agrees with that direct object.

The past participle agrees with the subject
of reflexive verbs. In other words, the past
participle agreement of reflexive verbs ac-
tually works as though the verb was con-
jugated with avoir! The past participle

agrees with the direct object, provided that
it comes before the verb.
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recue (COD placé avant). (Idem)

8- Participe passé des temps surcom-
posés: Les temps surcomposés sont les
temps ou le verbe est conjugué avec un
double auxiliaire. Ces temps marquent des
faits antérieurs et déja accomplis par rap-
port a des faits, qui eux-mémes antérieurs,
s’exprimeraient par les temps composeés:

- Quand je les ai eu cuites, jai mangé
mes pommes de terre. - Lorsqu’il aurait eu
dit. - Avant gu’elle ait eu protesté, je suis
parti.

Dans les temps surcomposés, il est con-
seillé de n’accorder que le dernier participe
:-Ces mots, lorsqu'’il les aurait eu dits. -dés
que je les aurais eu retrouvés, je t'enverrai
ces documents.

9- Accord du participe passé avec
l'antécédent du relatif: Lorsque le par-
ticipe passé est en rapport avec un pro-
nom relatif, soit que celui-ci représente le
sujet (la femme qui est tombée), soit qu'il
représente le C.O.D. (la femme que jai
vue), le participe passé s’accorde, selon
la régle générale de I'accord du participe
passé, avec I'antécédent du pronom relatif.
-la femme qu’il a épousée mais: la femme
gu’il a voulu épouser. -n‘est-ce pas la
femme que j’ai vue monter dans la voiture
? (Riegel, 351) -voici les bouteilles que
vous m’avez envoyé chercher (Idem).

Il peut y avoir un probléme si le pronom
relatif renvoie a plusieurs antécédents
(Thomme et la femme que jai vus) -les
filles que ses propos ont fait rougir (Colin,
399)-les maisons qu’ils ont fait constru-

ire (idem) --ramasse les feuilles que tu as
laissé tomber (idem).

10. Les participes passés des verbes
semi-auxiliaires, comme devoir, pou-
voir, vouloir, etc., ainsi que ceux des
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verbes utilisés pour exprimer une opin-
ion (dire, affirmer, croire, penser, sup-
poser, etc.) sont invariables lorsqu’ils sont
suivis d’un infinitif sous-entendu: - La bou-
langére a des miches plus dures qu’on ne
l'aurait cru (130-Fournier). - J'ai pris toutes
les précautions que jai pu. -jai effectué
toutes les corrections que j'ai dd, pu, pensé
(effectuer) (Colin, 399). -il a obtenu toutes
les garanties qu’il avait souhaitées(es)

(idem).-Ces candidats qu’oha supposé étre
les meilleurs ; on les avait dit étre infaillibles.

-les verbes d’énonciation (affirmer, dire,
prétendre, etc.) et d’opinion (croire, es-
timer, penser, supposer, etc.) peuvent
étre précédés du relatif que et suivis d’'un
infinitif dont le pronom relatif est sujet ou
Cod, le participe passé de leur forme com-
posé reste invariable, car le relatif n’est pas

leur Cod: -des sublimités qu’on a reconnu
étre des fautes de copistes (Riegel, 352 )

-je ne connais de personnes qu’il a dit con-
naitre (idem). -une lettre que j'aurais préfe-
ré mieux écrite.

Conclusion

Laccord du participe passé constitue
'une des plus grandes difficultés du fran-
cais car il faut bien souvent réfléchir a
la fonction de chacun des mots dans la
phrase. A loral, surtout avec l'auxiliaire
avoir, les accords ne sont pas toujours
faits correctement mais a I'écrit, cela ne se
pardonne pas. Nous avons fourni un tab-
leau bien que non-exhaustif reprenant les
principales régles d’accords .La principale
difficulté de l'accord du participe passé
consiste a bien repérer les COD antépo-
sés, surtout les pronoms personnels et
relatifs et le pronom « en » .Ou que dans
le cas des verbes d’état, il ne s’agit pas



6. Le pp «conjugué» avec avoir sui-
vi d’un infinitif (a) s’accorde avec le
C.O.D. qui précede le verbe si ce C.O.D.
fait I'action exprimée par I'infinitif mais (b)
reste invariable s’il la subit: -Je les ai vus
manger. - Ces soldats, je les ai entendus
fredonner des chansons

Si l'objet direct se rapporte a linfinitif
le participe passé reste invariable: -Les
éleves que jai envoyé chercher. -Les
portes que j’ai vu repeindre

Comparer: Les hommes que jai vus
déménager et Les meubles que jai vu
déménager.

- Le participe passé est placé devant un
infinitif: En principe lorsqu’un participe pas-
sé est placé devant un infinitif, pour qu’il y
ait accord, il faut: 1 Que le COD soit placé
avant le verbe au participe passé, 2 et que
le COD soit le sujet de I'action de linfinitif:
Mais: Les fruits que j’ai voulu cueillir. Ici, la
condition 1 est remplie, mais pas la 2, pu-
isque les fruits n’est pas le sujet véritable
de l'action cueillir.

-J’ai vu ces oiseaux voler. -La condition
1 n’est pas remplie. Il n’y a pas d’accord.-
Ces oiseaux, je les ai vus voler -Ces oi-
seaux que jai vus voler --Elle s’est senti
piquer par un moustique. —-la musique que
jai entendu jouer - les musiciens que
jai entendus jouer - la piéce que jai vu
représenter.

7.Le pp précédé de en s’accorde ou ne
s’accorde pas, mais ne s’accorde jamais
s’il est suivi de C.0.D. N’étant affecté ni
par le genre ni par le nombre, ce pronom
laisse en principe le participe invariable, or
lorsque le C.O.D est le pronom personnel
“en”, le participe passé peut étre accorde

avez-vous mangé? - des poeésies, il en a
écrit plusieurs (Riegel, 351).

Mais : des plaquettes de poésie, j'en ai
lues a foison, et toi combien en as-tu lues?

(accord en genre et en nombre) -Voyez
ces fruits, en avez-vous mangés? - De la

farine, il en a vendu(e) -Dans le premier
exemple, “en” n’est pas senti comme un
pluriel. Il représente plutét une substance
“matiere”, presque indivisible, abstraite.
Dans le second exemple, “en” représente
les fruits et plus spécialement “tant de
fruits mangeés”.

-J’en ai recu des réponses: Le COD des ré-

ponses est situé aprés le participe, on ne fait
donc pas l'accord. En a ici une valeur parti-
tive. Mais : - Il a décidé de vendre son ame,

mais personne n’en a voulu (129-fourni-
er). J'ai écrit a Londres ; voici les réponses
que j'en ai recues.

Car “que”, représentant les réponses,
est ici complément direct et précéde le

participe. Le pronom en remplace «de Lon-
dres» et a donc valeur de complément
de lieu: Des réponses, j'en ai regu. - Des

réponses, j'en ai regues: Dans ces deux
cas, en est bien le seul COD de la phrase,
puisque Des réponses est mis en apposi-
tion. Les deux formes sont alors admises,
selon qu’on considére que en représente
les réponses dans leur ensemble (j’ai recu
un ensemble de réponses), auquel cas on
ne fait pas I'accord; ou bien des réponses
dans leur pluralité (J’ai recu plusieurs ré-
ponses), auquel cas on fait 'accord.

-le participe passé reste invariable méme
si le pronom en est associé a un adverbe
de quantité : combien, beaucoup, tant,
trop, plus (Boudou ,32) : - Des cerises,

L,,j’en ai tant mangé ! --Mais : -ll s’est servi



pliquer.-Je n'aime pas les familiarités qu’ils
se sont permises.

-Comment faire lorsque le COD n’est pas
évident: |l faut se demander si le pronom
précédant le verbe pronominal est COD

ou non:- lIs se sont lavés: On lave quelque
chose. Se est COD, on fait 'accord. - lIs se

sont plu: On dit plaire & quelgu’un. Se est
donc COI. On ne fait pas I'accord.

- Le participe passé des verbes se rire
de, se plaire, se déplaire, se complaire
et se succéder reste toujours invariable. -
Elles se sont plu -les hommes qui se sont
succédé se sont souvent hais: On suc-
cede a quelqu’un mais on hait quelgqu’un.
—lIs ne s’étaient rendu compte de rien : (le

PP de se rendre compte est toujours invari-
able)

Elles se sont lavé les mains pas
d’accord! Pourquoi? Elles se sont lavé les
mains peut se traduire par Elles ont lavé
les mains a elles. Elles se sont lavées -lIs
se sont coupé la main (Bescherelle ,305)
Réfléchi -cette permission, il se 'est ac-
cordée. - Les doigts qu’elle s’est coupés
-Elle s’est coupé le doigt (Colin, 399)

Les impersonnels: - Les vents qu’il y a
eu.-Les soins qu'il a fallu. - les efforts qu’il a
fallu déployer pour y parvenir (Colin ,399)

Toujours pronominal: -Elles se sont en-
fuies (le verbe enfuir n’existe pas tout
seul). Elle s’est apercue de... (le verbe
apercevoir existe seul, dans le sens de voir,
découvrir, repérer, discerner, distinguer...
; mais le verbe pronominal s’apercevoir
signifie: prendre conscience de, se ren-
dre compte que, réaliser que...). -Elle s’est
servie d’un balai pour chasser une souris.
(Se servir = utiliser)— - Insatisfaite du
service pitoyable dans ce restaurant, elle
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s’est servie elle-méme. (Qu'il s’agisse de la
salade ou de n’importe quoi) (Pronominal,
absolu - étre) — Affamée, elle s’est servi
de la salade, de I'Orangina et du homard
pendant que son pére parlait au téléphone
dans une salle a part. (Elle a servi toutes
ces choses a elle) — Elle s’est servie d’'une
belle salade nigoise pour montrer a ses
convives japonais un plat typiquement
francais. (Se servir = utiliser) Elles se sont
échappées. - lIs se sont repentis.

5. Le pp d’un verbe essentiellement pronominal
ou d’un verbe pronominal passif s’accorde avec
le sujet du verbe (ou avec “son” sujet): -quoique
les verbes pronominaux se conjuguent
avec lauxiliaire étre, ils peuvent avoir
un complément d’objet direct, et la tradi-
tion grammaticale veut que le participe
s’accorde avec ce complément si celui-ci
précéde .Devant les pronominaux réflé-
chis et réciproques il convient de chercher
et de situer le COD, Celui-ci peut étre : - le
pronom réfléchi : Elle s’est blessée -ils se
sont baignés -- pierre et Paul se sont bat-
tus, puis se sont réconciliés. lls se sont
entraidés (1343, André Gosse)

- un élément autre que le pronom ré-
fléchi: celui-ci peut étre placé apres et |l
n’intervient pas dans l'accord: - Elle s’est
blessé la main MAIS: -Elle s’est blessé
a la main. -La main qu’elle s’est blessée.
-La maison qu’il s’est appropriée. Les
dépouilles qu’ils se sont partagées (1343,
Gosse). -lls se sont disputé la premiére
place. -Elle s’est accordé un peu de repos
(idem).

S’il n’y a pas d’objet direct, le participe
est invariable: lls se sont succéde, par ex-
emple, répond a la question “a qui?” c’est
un objet indirect). -Elle s’est offert de belles
vacances.




ire) s’accorde en genre et en nombre avec
le mot auquel il se rapporte: -Ma jeunesse
partie -les locataires expulsés -Des fleurs
séchées. -Des maisons ouvertes. -Cruelle
méprise a I'abattoir municipal, une femme
vétue d’un manteau de poulain a été ab-
attue et debitée (81,fournier) -Ce sont
les pompiers qui ont di aller récupérer le
polytechnicien perché en haut d’'un pom-
mier (127,fournier). - «llluminée sous le
soleil couchant, la mer paraissait éclairée
par les flammes des cierges portés par la
foule réunie devant les portes fermées
d’'un palais endeuillé.» :Epithéte: «des
cierges portés», «la foule réunie»,«les
portes fermées», «un palais endeuillé».
2. Le pp employé avec étre (sembler,
devenir, paraitre, demeurer, rester...)
s’accorde avec le sujet du verbe (ou avec
« son » sujet):-- Mes amies sont parties.
- Des rivieres sont asséchées - elles

sont expulsées - Elles sont demeurées
longtemps sans secours -Elle est devenue
sa femme -la voiture est restée en panne -
elle m’a semblé fatiguée -Elles m’ont paru
vieillies

3.Le pp employé avec avoir (a) s’accorde
avec le (son) C.0.D. placé avant et (b) reste
invariable s’il n’y a pas de C.O.D. ou (c) si
ce C.0.D. est placé apres:

-Ces fleurs, je les ai coupées. -Cette let-

tre, il 'a écrite. —quels romans avez-vous
écrits? - Jai acheté des pommes. Je les
ai achetées. -Les voyages que j'ai faits
-les bétises qu’il a faites -Les lettres
que jai recues. - Merci pour tes let-
tres ; je les ai bien recues.

Mais si le COD suit le PP: -pour
se baigner, le tigre a mis un slip en
peau de panthere. -I'incendie crimi-

nel de la charcuterie a donné au

A\

village une délicieuse odeur de barbecue
(idem ,23).

4. Le pp d'un verbe accidentellement
pronominal, réfléchi ou réciproque
s’accorde avec le pronom C.O.D. réfléchi
ou réciproque placé avant: -Cas des verbes
essentiellement pronominaux: Un verbe
essentiellement pronominal est un verbe
qui n’existe qu’a la forme pronominale.Le
participe passé de ces verbes s’accorde
avec le sujet: lIs se sont enfuis -elles se
sont abstenues de parler -lls se sont aper-
cus de cette faute. - Pronominaux -Exem-
ple: «<Les deux amies ne s’étaient pas vues
depuis plusieurs années. -Elles s’étaient
souvent envoyé des cartes, souvent parlé
au téléphone, enfin, elles se sont fixé un
rendez-vous.»

Exceptions: Lorsqu’un verbe pronominal
est suivi d’'un COD dans une phrase don-
née, 'accord ne se fait pas avec le sujet
mais avec le complément d’objet direct si
celui-ci est placé avant le verbe. Exemple
du verbe s’arroger, essentiellement pro-
nominal: -La direction s’est arrogé des
droits étendus. Les droits que la direction
s’est arrogés lui permettent de changer a
tout moment les horaires.

Le verbe s’entre-nuire, également essen-
tiellement pronominal, possede un partic-
ipe passé invariable. Il est facile de com-
prendre pourquoi: on nuit a quelqu’un, le
pronom dit «réfléchi» a donc la nature d’un
COl, auquel cas le participe passé reste in-
variable: -lls se sont entrenui.

Dans le cas des autres verbes pronom-
inaux, qui existent sous les deux formes,
le participe passé s’accorde avec le COD
si celui-ci est placé avant lui: -Elles se sont

envoyé des cadeaux. - Les cadeaux, elles
se les sont envoyés. - Les cadeaux qu’elles

se sont envoyés. -Elle s’est permis de ré-
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Introduction

Lune des plus grandes difficultés du fran-
cais écrit, sinon la plus importante, pour la
majorité des francographes, c’est 'accord
du «participe passé». On peut soutenir
d’ailleurs que I'enseignement de I'accord
du participe passé constitue le principal
probléme dans I'apprentissage du francais.
Comment se ferait-il donc que l'accord
d’une seule et méme partie du discours soit
régi par autant de régles distinctes? Dans
des formulations plus ou moins heureuses,
chacun propose cing, dix ou quinze régles
générales et jusqu’a une trentaine de cas
particuliers ou d’exceptions. La multiplicité
inexplicable, aussi bien dans le cas qui
nous occupe que dans d’autres, releve
presque toujours du fait que la régle géné-
rale commune, le plus petit dénominateur
commun, n'a pas été appréhendée. Ce
qui compte dans cet article, par dela d’une
reformulation des régles en vigueur, c’est

de les rendre accessibles et plus com-
préhensibles pour les apprenants .Malgré
sa concision et son caractére laconique
s cette recherche vise a répondre aux
questions ci-apres: -Est-ce, comme c’est
souvent le cas, la question de I'accord de
participe passé reléve-il d’'un choix arbi-
traire? Laccord se fait avec I'auxiliaire ou
le verbe? Quels sont les éléments a tenir
en compte lors de I'apprentissage du par-
ticipe passé? Le choix de l'auxiliaire et la
question de I'accord? Quel serait le cas
pour les verbes impersonnels? La ques-
tion du pronom «en» et I'accord? En quoi
cela changera lorsque le COD est antépo-
sé ou postposé?

(Le PP ci-dessous désigne le par-
ticipe passé)
1.Le pp employé «seul» (sans auxilia-
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P
/Résumé

En face des multiples régles d’accord du participe passé, le commun des usagers doit
forcément se dire: ou bien la langue n’est pas vraiment ma propriété mais celle de quelques
geénies qui seuls la comprennent; ou bien les regles elles-mémes, inventées par ces privilégiés,
ne sont pas justifiées. Les temps composés de la conjugaison sont formés a I'aide d’un auxiliaire
et d'un participe passé; 'auxiliaire «étre» ou «avoir» s’accorde en personne et en nombre avec
le sujet du verbe. Le participe passé, qui n’est alors qu’un élément du verbe, peut prendre un
accord en gendre et en nombre, selon l'auxiliaire et la voix employée. Laccord se fait avec le nom
(ou pronom) avec lequel on peut, par le sens, rapprocher le participe, si ce nom (ou pronom)
est placé avant le participe. (Larousse ,25). La grammaire traditionnelle indique que le participe
passé employé avec l'auxiliaire «avoir» s’accorde en genre et en nombre avec le complément
d’objet direct (COD) lorsque celui-ci est placé avant le verbe. Mais cette formulation, qui oblige
a rechercher le COD, crée souvent une certaine géne et pose un probleme au locuteur. Il n’est
nullement question de traiter, dans le cadre de cet article, d’'une maniere exhaustive lirritante
question de I'accord du participe passé ,mais on tentera de condenser le mieux possible des
regles en rigueur en tenant compte des contraintes et des restrictions de la présente revue ,sans
vouloir, pour autant de prétendre, faire une étude exhaustive et compléte en la matiere .Nous
nous sommes fixés comme objectif, a travers ce qui suit, de répondre a quelques questions :
Quand I'accord est obligatoire? Quand il est laissé au choix de I'auteur? Les permissivités en la
matiére? Les exceptions a tenir en compte ?

Mots clés: verbe, temps, accord du participe passé, auxiliaires: étre, avoir
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