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Abstract

Thefactthat second language (L2) speakers usually have some sort of communicative
deficiency in L2 production highlights one of the key issues of research in second
language acquisition, known as communication strategies (CSs). In this way, the
study of L2 communication strategies has a respectably long history in the field of L2
acquisition due to the fact that there has always been interest in how L2 speakers make
use of their linguistic repertoire in order to fill the conversation gaps. This paper reviews
trends in second language CSs research to date. In this way, a comprehensive review
of the relevant literature from the last three decades, with particular consideration of the
different ways of defining CSs and their corresponding influences on the organization
of strategy taxonomies, will be presented. At first, the various definitions of this notion in
the L2 literature are presented. Then, the major CSs taxonomies are discussed. In the
end, the researchers' orientations in L2 literature toward this notion at the present time
are dealt with.

Key Words: communication strategies, critical view, second language, definitions, taxonomies
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The Practice of

English
Language
Teaching

FOURTH EQITION

The highly acclaimed The Practice
of English Language Teaching is an
essential guide for teachers of English.
The fourth edition has been completely
revised to redlect new developments in
language teaching. It includes:

e a discussion of English as a world
language
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to add two more terms and discussion
of their meaning with reference to their
relation to teacher professionalism.
These terms and their concepts are as
follow: teacher literacy and teacher as
researcher.

Teacher literacy does not solely refer
to his/her ability to read and write, but
it includes the knowledge and abilities
he needs to choose a content and
present it in order to teach, for instance,
effective ways of exploiting the textbook,
devising the lesson plans, presenting
and practicing these plans, reading and
writing to professional journals, active
participation in decision making, ...all
the knowledge and skills he/she need to
manage effective learning/teaching.

Experience and repetition time after
time, though essential for any type of
learning and skilled performance, may
however breed and brew boredom and
seriously harm any effective thinking
and practice. That is why experienced
teachers are not always and by definition
affective teachers. Many teachers have
a nostalgic feeling about their early years
of teaching. One factor that may lengthen
the years of effective teaching
is associating it with research.
What kind of research is
teaching and teacher friendly
may be discussed in the

course of running this column.

Questions:
Following are questions compiled to
help you think over the content of these

two notes.

1. Do you ever use your foreign language
(English, for instance) for purposes
other than teaching? What, for
example?

2. What questions about your profession
occupy your mind most?

3. How do you use your textbook with
your classes?

4. What books or journals do you often
read?

5. What does ‘literacy’ mean to you? Are
you familiar with terms like ‘computer
literacy’, 'teacher literacy’, etc.?

6. How research may help a teacher
teach more effectively?

7. Do other school-subject teachers use
their textbook like the way language
teachers use them?

8. What are pros and cons of using a
prescribed textbook with language
classes?

9. Do you think ‘writing’ may be used for
learning as ‘reading’ more often is
used?

10. Have you ever tried to
write about your teaching?
Do you think it may help
you reconsider your what
and way of teaching?

3



Professionalism, Q0

-
Reapprai Teache
& Teachers
J.B.Sadeghian Ph.D in Applied Linguistics
Email: josadeghian@gmail.com
0)&‘

o 5l psede (nl iz lo iz 4 (120 L addS o )led ;0 () phae Son b g 08 giw 10 (5 48> ol £909e

445 gl ab o ol codled 5 05,5 o S pgo e asl il g o) Ban b aS SeoolST gl collad aslin s, 5l o iy o3
g (Byre gl 4y 0 ge Jalse ab g adlol 300 5 SlET alonil (o a5 0 )50 48 2 S5t Culis 3 5 Shos Sl
ond ke ;K else yls SIS ate Sl g 6l by sleysnl o sl o a5 0 o)Ll IS5 555 4y alad, el o
a5 o o)Ll iS5 cpl bk 5o (559 il y Dluyad S rizred 9 petiaee (6 pT3k 9 4,28 5| 58T () sliog O )le
A;Ssawj..\.}bs@@Pﬁadw‘)lj@@bo?ogw6‘@ijwld@yu5§)&m¢a}@&?
Sl Sl 098 o0 (6K (5l 48 > plan oo ol ojleds (o . l5an 395 A g il 4 L0 b il o ol 5,k

For my first note in this column, |
chose to write on ‘professionalism,
‘a professional teacher’. | briefed that
though there is some sense in the
statement: ‘some are born teachers’,
the fact cannot be denied that
‘teaching is an occupation that requires
specific education and training’, and
again, no denying that it requires
‘experience-forming, continuity and
follow-ups. | fail to follow that ‘the
ability to teach is purely intuitive’ or ‘if
you know something you can teach it
to the others’. But what this ‘specific
education and training’ means needs
to be discussed in this column in its
proper time and place. In the literature
of this topic, ‘experience-forming,

continuity, and follow-up’ is referred

to as ‘development’. Thus, teacher’s
professionalism has three aspects:
education, training, and development.
I may refer to these three aspects if the
need arises.

In that first note | have also quoted
six features of a professional teacher
and under the subtitle of ‘How help to
increase their number,’ | have referred
to some practices and beliefs that |
argue enable teachers develop as
professionals. Some of these features
are personal and some social. That is,
the shaping of some depends on the
makings of an individual teacher, some
depend on the society.

For this present note | have decided

O | soring 201 3|ROSHD FLT
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Crossword

TRAVEL
CROSSWORD

linguapress.com

CLUES ACROSS

1. The train stops here

5.The people who work on a ship, or on
aplane

7.To invalidate; stop a booking or a
planned journey

10.You can cross the Channel by ferry ...
through the tunnel

11. Stop

13. A booking, a guaranteed place

15. Luggage

16. Section of a journey

19. Person travelling on holiday

24. Opposite of “finish”

25.Your destination mustbe .............. on
your booking form

26. Entrance hall, or foyer

CLUES DOWN

2. He sells holidays.

3.You need them before you take the
plane.

4.1o be the proprietor of

5.This train is for Edinburgh,
....................... at York and Newcastle.

6. While you're on holiday, others are at

8. A flight that is not on a regular service,
but has maybe been hired by a tour
operator

9. Perhaps you do this differently on
holiday

12.We're going ............... the Costa
Brava

14. Visitors who are staying in your
house, maybe

17. A place where tourists often spend
the night

18. Use soap and water.

20.'m going to ................ with my
grandparents for a fortnight this
summer

21. A nice pale bronze colour on your
skin

23. Opposite of night

Sources

Wenger, E., McDermott, R., & Snyder,
W. M. (2002). Cultivating communities of
practice: A guide to managing knowledge.
Boston: Harvard Business School Press.



Poem

English verb conjugation can be very tricky for students. You may not notice this after
years of teaching English. Here is a poem by Guy Deutscher which tries to capture how
complex it might be for students to figure out the correct verb form.

Poem
The teacher claimed it was so plain,
| only had to use my brain.

She said the past of throw was threw,
The past of grow — of course — was grew,
So flew must be the past of fly,
And now, my boy, your turn to try.
But when | trew,
| had no clue,

If mow was mew
Like know and knew.

(Oris it knowed
Like snow and snowed?)

The teacher frowned at me and said
The past of feed was — plainly — fed.
Fed up, | knew then what | ned:
| took a break, and out | snoke,
She shook and quook (or quaked? or quoke?)
With raging anger out she broke:
Your ignorance you want to hide?
Tell me the past form of collide!
But how on earth should | decide
If it’s collid
(Like hide and hid),

Or else - from all that | surmose,
The past of rise was simply rose,
And that of ride was surely rode,
So of collide must be collode?

Oh damn these English verbs, | thought
The whole thing absolutely stought!
Of English | have had enough,
These verbs of yours are far too tough.
Bolt upright in my chair | sat,

And said to her ‘that’s that’ — | quat.

3127, RosHo FLT
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realization that communities of practice
are useful for not only advancing
organizational aims but also empowering
community members. They are effective
policy tools with both short- and long-
term values.

T

I
\y

- i

Communities of practice can take
different forms; they can range from
well-organized gathering of like-minded
professionals with prior arrangements
to informal lunch meeting of colleagues
on a weekend, or even small group
discussions over the break in the work
place. Community members can also
use Web-Based interface as their main
medium of communication. Though
face-to-face interaction is a feature
of communities of practice, it is not a
necessary component. In fact, the fast
growth of communication technologies
over the last decade has changed
the conventional understanding of
communities of practice. Now online
distributed communities are no longer
exception to the rule; instead there
are numerous online communities
which operate all over the world in the
form of virtual communities and online
discussion groups. In fact, the World
Wide Web has become a forum for many

-

scientists, academicians, teachers and
practitioners of various disciplines to
discuss their professional problems and
search for answers in their discourse
communities.

An example of a distributed community
of practice is TESL-L. TESL-L is an
electronic discussion forum established
in 1991. The stated purpose of this online
forum is to provide language educators
with a space to discuss issues related
to English Language Teaching (ELT).
Most members of TESL-L are English
language practitioners/professionals and
according to the website, it has 32293
members from 172 different countries.
All participants have equal access to the
forum and can raise questions, leave
comments or engage in discussion with
colleagues around various issues in
their profession. The forum’s message
traffic is subject to seasonal variation,
but an average of five messages
per day is exchanged amongst the
members. In terms of management
and finance, TESL-L is independent,
but maintains, according to the forum’s
website, close relationship with other
professional English Language Teaching
organizations such as TESOL (Teachers
of English to Speakers of Other
Languages) and IATEFL (International
Association of Teachers of English as a
Foreign Language).

You can do free online subscription. All
you need is an email address where you
can send/receive messages and interact
with fellow English teachers from across
the globe.

1. Send an email to: listserv@cunyvm.
cuny.edu

2. The text of the message should be:
subscribe TESL-L (your first name) (your
last name)




No Comment!?

If you have any comment on this cartoon, don’t hesitate and email us your
interpretations in a short paragraph. Your name along with your comment will be
published in the same section in the subsequent edition of the journal.

“Algebra class will be important to you later in life because
there’s going to be a test six weeks from now.”

Teaching Tips: TESL-L: An
Online Community of Practice

One concept which has recently
become the topic of interest in
professional development debates
is that of Community of Practice.
Communities of practice “are groups of
people who share a concern, a set of
problems, or a passion about a topic,
and who deepen their knowledge and
expertise in this area by interacting on an
ongoing basis” (Wenger et al. 2002, p.
4). Communities of practice, as mediums
of sharing and constructing personal/
professional knowledge, are not totally
new phenomena. Humans have for a
long time been sharing and negotiating
their experiences with each other through
groups and networks; this is how they
discussed mutually binding issues
and discovered solutions. Learning via
communities dates back to the earliest
forms of social life in hunting-gathering

societies. What we observe today is
simply a revival of interest in communities
of practice as a theoretical and practical
concept in the age of knowledge
economy.

Today communities of practice have
become one of the many mediums
for work-place and organizational
learning management. In fact, cultivating
communities of practice has turned into
a tool for knowledge creation/distribution
and become a “practical way to manage
knowledge as an asset” (Wenger et
al. 2002, p. 6). It is now an established
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The Note

Our warmest greetings to all our dear teacher colleagues,
I's time for another edition of ETFun, and already it's number 20! This section of the
Roshd Foreign Language Teaching Journal is now 5 years old. So we extend our
deepest appreciation to all our readers, those who have found a little time in their busy

daily schedules to follow ETFun.

We feel ever more committed to contribute to English language teaching in Iran
through this tiny little piece in Roshd Journal. We need your comments and feedback for
not losing direction, and knowing where we’re heading. You can get to us at a touch of a

button through our email addresses.

Best Regards

Quotable Quotes

Education is the most powerful weapon
which you can use to change the world.
Nelson Mandela

Education is an admirable thing, but it is
well to remember from time to time that
nothing that is worth knowing can be
taught.

Oscar Wilde

| have never let my schooling interfere
with my education.
Mark Twain

Live as if you were to die tomorrow. Learn
as if you were to live forever.
Mahatma Gandhi

Education is not preparation for life;
education is life itself.
John Dewey

Education is a better safeguard of liberty
than a standing army.
Edward Everett

Education doesn’t change life much. It just
lifts trouble to a higher plane of regard.
Robert Frost



the second one is the mirror reflection
of the first, or the semantic aspect of the
second one is the synonym or antonym
of the first one.

Secondly, these expressions are
amongst the most familiarized and
usual daily items that from the one hand
carry a heavy load of cultural or social
meaning and from the other hand are
used in informal, spoken language of
daily affairs. in spite of their significence
they are not considered in the course of
foreign language teaching or learning.
They always seem very odd and exotic
to the learners of English as a foreign
language, because they never appear in
the programized and formal language of
textbooks except when their presence is
highly required in written texts as carrying
functional load. For this reason, they are
not taken seriously and are disregarded
in the program of language teaching. As
these items have a great role in authentic
conversation in everyday English they
should be integrated in the courses of
conversation and reading.

Conclusion and Implications

First of all, lexical duplicates should
be categorized as a separate or special
group of lexical bundles or collocations
other than idioms, fixed expression, and

usual collocations in order to characterize
their particularity and their special
characteristics in contrast with the other
word combinations to be recognized and
understood well.

Secondly, the contrastive analysis
between the English and Persian lexical
duplicates revealed their similarities
and differences as enhancing and
impeding factors for their teaching and
learning. This contrastive analysis and
its pedagogical implications require a
separate case study which is out of the
scope of the present study. It is hoped
that this study could have managed to
raise the question of lexical duplicates
of English and Persian and could have
revealed their important role in the
teaching and learning of English in state
and private schools.
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e Third pattern of Persian lexical
duplicates: The combination of this
pattern is composed of two duplicate
words, the second of which is attached
to the first one by the intermediation of
a kind of preposition mostly /be/ «, and
rarely /dar/ ,» . The number of this type
of lexical duplicates added to fifteen
items as shown in the following table.

Table 9. Lexical duplicates whose second
constituents are objects of preposition

English Persian

Equivalents (TL) Combination(SL) e
first things first Y s el \
jetlag ol w ol \
side by side e a e v

e Fourth pattern: This pattern
comprises those lexical duplicates that
pair each other; however, a derivational
or rarely an inflectional suffix is added
to the final position of the second one
to signal the class or the part of speech
of the whole combination. There were
about seven of them in the data as
shown in the following table.

Table 10. Lexical duplicates with the final affixation

_English P_ersi_an NO.
Equivalents (TL) Combination(SL)
in top La¥L YL \
in rush S e A
he himself oS S5 Y

e Fifth pattern: In the combination of

the words of this category of lexical
duplicates, either a coordinating
conjunction plus a change in the
nucleus of the second pair or its initial
consonant happens or only a change
in the vowel or consonant would occurs
and the conjunction would be added.
The following table some tokens of this
type of duplicate pattern.

Table 11. Lexical duplicates with adding coordinate
conjunction, and changing of vowel or consonant

English Persian

Equivalents (TL) Combination(SL) e
torn to piece oy o0k \
routed st ¥
on and off e Y

The total number of the Persian lexical
duplicates collected in the data of this
research amounted to 133 items*, the
distribution of each pattern is shown in
the following table. The probability of
their occurrence is also presented which
are demonstrated by their relevant ratio
number.

Table 12. The results in percentage terms

Word Bundle Distribution Ratio Number
pattern 1 81 52.25%
pattern 2 16 10.32%
pattern 3 21 13.54%
pattern 4 7 4.51%
pattern 5 30 19.35 %

total 133 100%

Findings and Discussions

First of all, by concentrating on the
types, forms and semantic aspects of
the lexical duplicates, we can infer that
they are a class of elements of linguistic
compounds which can be categorized
as a portion of morphology component
and are integrated in the lexicon of the
language in the same way as other
lexical combinations such as idioms,
fixed expressions and collocations are;
however, they are a special kind of
word bundles which are neither idioms
nor fixed expressions but they can
characterize both features of them or
none of their features. What makes them
exclusive and distinctive from the other
lexical combinations is the formal relation
between their two constituents in which



antonyms or de-familiarized pairs.

The first group can be divided into

four subgroups showing a change

in dissimilarity of the different initial
consonant, dissimilarity of nucleus vowel
or both of them, and the combination of
two constituents with article, preposition
or conjunction. The second subgroup
amounts to 92 items, the constituents of
the first 9 subgroups are synonymous,
the other 21 pairs comprise the
antonymous constituents and the last

69 pairs are those which are made up

of the two familiar words which produce
de-familiarized lexical bundles and their
ratio number of each group is given in the
following table:

Table 6. The results in percentage terms

Word Bundle Distribution Ratio Number
pattern 1 7 4.92%
pattern 2 17 11.97%
pattern 3 16 11.26%
pattern 4 10 7.04%
pattern 5 92 64.78%

total 142 100%

Persian Special Lexical Bundles or
Lexical Duplicates
e Data Collection

The types of word combinations which
are constructed from two, more or less,
similar words or lexical counterparts
exist in the Persian vocabulary
component. The whole data that could
be collected for this study amounted to
133 duplicates. The data has already
been studied and analyzed and the
similar entitles have been generalized
into classes to make up special patterns.
These patterns are introduced and
described one by one in the following
section and the related example are
given in the relevant tables.

e First pattern: In the construction of
this pattern, the second constituent
of the lexical combination is the exact
duplicate or mirror reflection of the first
one, such as “ai.el ar.al”. The number
of this type of lexical duplicate amounts
to 77 items which have been extracted
from the whole data which have been
totally 133 items. They are presented
in the following table along with their
English translation counterparts.

Table 7. The list of Persian lexical duplicates of
similar constituents

English Persian

Equivalents (TL) Combinations (SL) e
slowly slowly f'ﬂ ?'j !
slowly slowly ol il A

SKl sl Ay

little by little

e Second pattern: The combinations
categorized in this group are those in
which the second element is connected
to the first one by the intermediation
of a coordinating conjunction mostly
“va”/ (), whose colloquial alternative
is /o/ and rarely “a@”/ (i); or with genitive
marker - (). The total number of them
is sixteen in the data. The following
table shows them along with their
English counterparts. There may be
an additional change in the initial
consonant or the nucleus vowel of the
second constituent, or both, like khosh
o besh, /kh/—= /b/, and /o/ = /e/

Table 8. The lexical duplicates with coordinating
conjunction in between

English Persian NO
Equivalents (TL) Combination(SL) :
here and there Ll g Ll |

this side or that b ol 5 G b oyl A
side
better or worse sblst Y

R120,27 % 3|RosHFLT



discerned in the whole data. They will
be presented in the following table
along with their Persian equivalents.

Table 2. Lexical duplicates with different initial
consonant of the second one

NO. English(SL) Persian Equivalents(TL)

1 boogi woogi a5l
2 boo hoo (05,5 4,5 55,0
3 fan tan (83t =99 06 OB

e Third pattern: In this combination,
the nucleus vowel of the second word
differs from that of the first constituent.
The typical changes are such as: i
- /o/, lu/, /&/, lou/ or /a/. The number
of this type of combinations or lexical

Gl Soing 2.0 5| ROSHD FLT

duplicates amounts to sixteen items as
are shown in the table below:

Table 3. The vowel of the nucleus of the second word
differs from that of the first word of the combination

NO. English(SL) Persian Equivalents(TL)

1 chit chat LM/ &
2 Criss cross Tyl e
3 di do ool ol ey J5 ars

e Fourth pattern: In this pattern, the
second constituent is connected to the
previous one with the intermediation
of the article “a”, preposition “to” or the
conjunction “and”. There may also be
a change in the second word like the
change in the initial consonants or the
change in its nucleus vowel. Ten items
of this type of lexical duplicates have
been distinguished and extracted from
the data. They are presented in the
following table.

Table 4. The lexical duplicates with intermediation
of “a”, “to” or “and” and a probable change in the
consonant or vowel of the second element

NO. English(SL) Persian Equivalents(TL)

1 bric-a-brac Sy Sy
2 clock-a-block 0wz ob 4 [glan
3 day-to-day aligy fo o3,

e Fifth pattern: These lexical
combinations are composed of the
couples which are semantically paired,
not formally. It is to say that the pairs
of words which regularly construct
these word bundles are semantically '
synonyms, antonyms or semantically
are not related but they become de-
familiarized when they become paired
and used in regular combination. It
means that two informal or irrelevant
words would produce a meaningful
and probable idiomatic construction
which can be strikingly meaningful
and remarkable. These couples are
presented in the following table, and
the sub-categorization of them are
shown in sequential groups and labeled
according to their relation types.

Table 5. Semantic coupled pairs of lexical bundles

NO. English (SL) Equisz::rlrat‘: (TL)
G1 Synonyms
1 babies and sucklings oS 5 0sS
2 bag and baggage Ak
3 comb and brush ooy g Al
G2 Antonyms
4 ancient and modern ol o
5 at home and abroad a9 yhw O
6 body and soul S92 ples b
G3 De-familiarized Couples
7 alpha and omega LG g LT
8 arm and leg [PREWA
9 art and sciences Slasl g pgle

Data Analysis

The total number of the lexical bundles
found in the data is 142 items*, 50 of
which are duplicates of the formally
similar pairs and the other 92 items
are semantically related as synonyms,



specific items as they are predicted by
Davies (2004, p.25).
(a) same form and same meaning (SF-
SM)
(b) different form and different meaning
(DF-DM)
(c) different form and same meaning
(DF-SM)
(d) same form and different meaning
(SF-DM)

The procedure of this study is, first of
all, to collect, categorize and describe
the lexical duplicates in English, then
in Persian and finally conduct a kind of
contrastive study on them to estimate
the degree of their similarities or
differences and finally, in the light of the
findings, suggest teaching procedures
or strategies of learning them by Iranian

learners of English as a foreign language.

Data Collection

The main sources from which these
types of lexical bundles or duplicates
could be located and extracted were
dictionaries, monolingual and bilingual,

and the Oxford Dictionary of collocations.

The sources for the data collection for
collecting the lexical duplicates of the
Persian types were Persian monolingual
and bilingual dictionaries namely Persian
to Persian and Persian to English
dictionaries. The researchers had to find
the target language equivalents for both
groups of lexical duplicates to establish
the form-semantic relations for the
learners and/or teachers to provide them
with the suitable medium for learning

or instruction. Some of the English and
Persian lexical duplicates are presented
here for familiarization, but we leave

the classification and analyses of their

patterns for the next section.

English Items Persian Items

bon bon «Lul slowlyel,T 6l

chop chopag; s snoring > >

door to door » 5 «l>

hush hush 4l =. L=  wandering Js Js

knick knack & ,, 3 =, stripped o, o,

Data Analysis
The data collected from the English

language can be generalized into several

groups or combination patterns as far

as their formal shapes and relations

between their two constituents are

concerned. In the following section, these
groupings or patterns are presented, and
described one by one.

e First pattern: The first pattern of the
English lexical duplicates is the one in
which the second constituent is exactly
the identical counterpart of the first one
and they have occurred side by side
without any difference. Seven entities
of this type of combination have been
found in the data. The following table
displays them alphabetically with their
Persian translation counterparts.

Table 1. Lexical duplicates of exact constituents

NO. English (SL) Persian Equivalents (TL)

1 bon bon ol
2 boo boo s sl
3 chop chop 393 99)

e Second pattern: In this pattern
the initial consonant of the second
constituent differs from the initial
consonant of the first element of the
combination. The other vowels or
consonants are the same. Seventeen
items of this special form have been

hand in hand ce.s ;s cus

Q12,27 2IRosHFLT
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are a set of words which can co-occur
with a word regularly such as the words
which have collocated with “dry”’ in
English, such as dry cow, dry voice, dry
country, dry humor (Baker, 1992, p.53).

Fixed expression: Fixed expressions
differ from collocations in that they do
not have the flexibility of patterning into
other forms or combinations of their
constituents. An example of collocation
in comparison with a fixed expression
may reveal this fact. The collocation
“deliver a letter’ can be changed into
other patterns such as “delivery of a
letter’, “a letter has been delivered’
“having delivered a letter’, Baker (1992).
they are all acceptable collocations
and the meaning of deliver and a letter
are transparent in all cases. But a fixed
expression is usually “a frozen pattern’” of
language and the order of the form and
of its constituents cannot be changed,
such as “ladies and gentlemen’, “Merry
Christmas’, “as a matter of fact’, “all the
best’, “sincerely yours’, “every other day’,
etc.

Idioms: They are a type of collocation
which are dissimilar from usual
collocations and fixed expressions in
two consistent ways. First of all, the form
and the order of their constituents are
not flexible and cannot change, then the
meaning of the words which make them
up are not transparent or predictable and
the number of the constituents of them
cannot be changed or reduced. (see
Baker,1992). Some examples are: a dead-
line (a0 cdge), @8 NOLIING () s (s puins (al5),
to pick someone’s brain (;,os Lg> 1, oS k),
to do the track (.o, 595 55ais 1), €C. (Sidel
& McMordie, 2003).

The Purpose

The main purpose of this study is
to investigate a group of special word
combinations or bundles of words which
can conventionally be labeled as ‘lexical
duplicates’. Generally speaking, each
combination is mainly made up of two
similar lexical counterparts which are
duplicate or a pair of identical words
namely the second one is the exact
mirror reflection of the first one, or it
undergoes a slight alternation, or may
be attached to the previous one with the
intermediation of a type of preposition
or a type of conjunction. These special
duplicates have not so far been dealt
with in any linguistic resources or
methodological references of foreign
language teaching. Consequently, the
familiarization and manipulation of lexical
duplicates of English and Persian are of
the main concern of this paper.

Statement of the Problem

Lexical duplicates are surprisingly found
both in English and Persian. But the
assumption of this research is that the
types of their combinations and the
kinds of constituents which produce
lexical duplicates in one language
may not be of the same types of
combinations and constituents of the
other language or if there are some
similar combinations, they may be
culturally of the same meaning or
accidently of the similar form. It is
hoped that the findings of this research
will reveal the amount of similarities
or differences of the lexical duplicates
of the two languages. The ultimate
assumption of this research is that the
following relations may be established
between these two sets of culture-




word, such as “closed”, “books” and they
may be called (iii) superfixes if they are
in the form of suprasegmental elements
like 'stress' as it can be observed in the
nominal form of “'record” in contrast with
its verbal form “re'cord”. (iv) the other type
of affix is termed infix because it occurs
inside the base or root morpheme.
Morphemes have also been
categorized by traditional linguists to
free and bound morphemes. A free
morpheme can be used as a word or
independent lexical item in the language,
and it can be assumed that free
morpheme is a single morpheme, a word,
like book, encyclopedia, symptom, or the
base part of the words to which one or
more bound morphemes are attached
like exchangeability, unsuccessfulness,
reproductivity, representational.
Semanticists look at words based
on the different types of relationships
which are held in the different types
of semantic networks which exist in
the lexicon of a language (Parker, F. &
Riley, K. 2005). Most of these relations
can be traced in different languages
and it seems that they constitute
some universal categories. They are
distinguished as synonyms, antonyms,
hyponyms, superordinates, subordinates,
cohyponyms, etc. The examples are in
the pairs of words as “wide ~ broad, day
~ night” or in the following diagram:

living things (superordinate)
A
animal vegetable (hyponyms)

sheep cow goat (cohyponyms)

Another type of study of words is the

description of the type of combinations
the words may undergo. This is related
to the use and function of words in
everyday use of language by the speaker
of a language. The applied linguists
who are interested in looking at how the
language is used in its social context,
and the anthropologists, who are
interested in how the culture is reflected
in the word combinations or collocations
in languages, concentrate on lexical
combinations (Schmitt, N. 2002). The
applied linguists may have inclination
towards cross-cultural linguistics for
contrastive analysis or translation
activities across languages.

Applied linguists have detected and
categorized word combinations into
three major groups (Baker, 1992): “fixed
expressions”, “collocations”, and idioms.
They usually are referred to as “culture-
specific items” (CSls). The teaching or
learning of word combinations in foreign
language classrooms is not fashionable
or explicit which means learners may get
confused when being exposed to them
in their task of learning. The question as
to how they should be dealt with in the
formal education has not yet been even
raised in the literature of foreign language
teaching. These three combinations are
described below with the aim of showing
their characteristics and distinctions.

Collocation: Baker (1992, p.47) states
“collocation would be to think of it in
terms of the tendency of certain words to
co-occur regularly in a given language.”
For example in English we usually “make
a mistake”, “do a research’ and “pay a
visit’ but not “*do a mistake, *perform a
research, or *do a visit, etc.” Collocates

812,27 2IRosHFLT
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Abstract

The aim of the present study is to explore a group of special word combinations or
bundles of words which come together and conventionally labeled as lexical duplicates.
It is also known that the types of combinations could be found both in English and
Persian languages despite the different rules that might follow in both of them. To sum
up, lexical duplicates should be classified as a separate and special group of them.
Moreover, considering the high frequency use of these bundles, it is recommended to
put into practice the application of them in daily life so as be able to authenticate flow of

speech.

Key Words: collocations, fixed expressions, idioms, lexical duplicates

Introduction namely phonology, morphology, and

The issues of word have been syntax. They maintain that words are
discussed from different viewpoints. made up of one or more meaningful units
Linguists have formally approached word named morphemes. A word may contain
based on a morphological viewpoint one basic morpheme and a number
(Akmajian, A. et al. 2001, 1997; Fasold, of other morphemes which are called
W.V. & Conner-Linton 2006; Katamba, affixes. The affixes are classified into (i)
F. 1993; Yule, G. 1985). In their opinions, prefixes if they occur before the base
words are one of the three main morpheme as “enslave” or (ii) suffixes

components of language structure, if they appear after the base part of the



classe, les questions posées doivent
amener les éléves a trouver une
meilleure maniére de traiter le probléeme
poseé.

@ Lenseignant doit faire en sorte que
la parole ne soit accaparée par un ou
quelques éléves au risque d’exclure les
autres.

@ Un enseignant peut amener I'éléve
a juger lui-méme de son propre
comportement.

® Les enseignants doivent construire
engagement des éléves vis-a-vis de
leurs activités de cours.

@ Pour une meilleure compréhension,
'enseignant peut laisser les apprenants
définir le sujet de la discussion avec
leurs propres mots.

® |l convient d’utiliser des activités
d’apprentissage coopératif pour
favoriser la socialisation, la relation,
I'affinité, et le contact entre éléves.

® Donner aux éléves des responsabilités
par lesquelles ils peuvent aussi
commencer a comprendre
'organisation sociale y compris la
collaboration, le travail d’équipe et
linterdépendance.

Conclusion:

Pour conclure, il importe avant tout
de rappeler que les enseignants ont
un réle déterminant dans I'acquisition
de savoir et de savoir-faire par les
éléeves. Le réle de I'enseignant de
langue est comparable a celui d’un
metteur en scéne; le lieu scénique
étant alors la classe, et la piéce, la

formation. Lenseignant a donc un role
d’accompagnateur dans I'acquisition
de 'enseignement/apprentissage des
éleves. Il doit étre en mesure d’évaluer
leurs difficultés et de s’y adapter, ce pour
éveiller les compétences langagiéres
des éléves et provoquer une bonne
interaction dans la classe

En effet, le rOle de 'enseignant de
langue en tant que médiateur est la mise
en place d’une activité. Pour stimuler les
apprenants, il est celui qui désigne le
“locuteur- intervenant”, décrit la tache a
accomplir, et détermine I'item sur lequel
on travaille.

Les apprenants jouent aussi un role
aussi important dans cette piece et
ce rble évolue constamment grace
aux interactions lors des activités
langagiéres. Interactions et Activités
qui leur permettent d’étre et se voir en
mesure de “progresser”.
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provoquer.

Lapprenant aurait intérét a étre, lui
aussi, attentif a sa propre progression. Un
travail réflexif, avec des outils adaptés, lui
permettra de franchir plus aisément les
étapes de ce développement et parfaire
son savoir et sa compétence.

Ce sont ces critéres qui permettent de
considérer la réflexivité comme le pivot et
la base principale de I'enseignement et
de 'apprentissage.

De Ia réflexivité

Il en a été fait a quelques occasions
dans des sections antérieures, mention
de ce concept de réflexivité. Précisons
que pour qu’il y ait réflexivité dans une
classe, il faut des activités de discussion
et encourager les éléves tout en
soulignant qu’il y a chez les apprenants
différentes attitudes pour apprendre,
telles celles contrastées que nous avons
remarquées lors de nos enquétes dans
des instituts iraniens :

- Certains éléves aiment travailler de
maniére indépendante tandis que
d’autres préférent davantage le travail
en groupe.

- Certains se sentent mal a I'aise dans
les situations incertaines (comme lors
des les jeux pédagogiques...), alors
que pour d’autres cela ne pose pas de
difficulté.

- Certains prennent des risques dans
leurs productions, d’autres veulent étre
sirs de I'exactitude de ce gu’ils disent
ou écrivent.

- Certains ne se concentrent que sur une
seule tache, d’autres semblent pouvoir
faire plusieurs activités en méme
temps.

Tous ces cas peuvent renvoyer a des

domaines de fonctionnement différents:
la sociabilité, le degré d’assurance
personnelle, la capacité de prendre des
risques, etc. Néanmoins, la plupart des
éléves prennent plaisir a participer aux
activités de la classe et ont en méme
temps I'impression que le temps s’écoule
vite. S’ils ont le sentiment d’avoir fait des
progres a partir des activités variees

au sein d’une classe, la séance se
déroulera plaisamment. lIs ont tendance
a participer au cours, le cours doit donc
se dérouler a la fois dans une ambiance
de détente et de travail. De plus, ce
cours doit traiter de sujets l'intéressant,
c’est-a-dire, dans la plupart des cas,
des sujets qui sont en rapport avec les
préoccupations personnelles des éléves.
Dans le cas contraire, ils ne participent
pas aux activités, ou bien ne prennent
part qu’'a quelques une d’entre elles.

Ouitre les faits et particularités signalés,
nous voudrions aussi ajouter les vécus et
expériences des enseignants que nous
avons interrogés et qui nous ont parfois
permis d’assister a certaines séances.
Certaines de ces observations mettant
bien évidemment 'accent sur des points
ou difficultés qu’ils rencontrent dans leur
établissement :

® Lenseignant devrait disposer de
suffisamment de temps pour bien
connaitre autant les éléves que leurs
besoins scolaires.

® pour encourager la réflexion dans une



sont basés sur les méthodes anciennes
dans lesquelles on ne trouve que

des exercices de grammaire, et
'apprentissage se faisant a partir d’'une
simple répétition des mots afin de
parvenir a les mémoriser pour faire une
conversation pleine de clichés.

Dans cette perspective, la variété
des activités est primordiale, car d’'une
part elle évite les situations trop rigides
et trop répétitives qui générent vite
'ennui, et d’autre part, la variation des
activités langagiéres (compréhension
orale, expression orale, en interaction,
compréhension écrite et expression
écrite) permet de solliciter diverses
compeétences et ainsi de prendre en
compte les différents profils cognitifs des
éléeves.

Lenseignant doit faire communiquer
les apprenants dans une situation
active, tout en gardant le contréle sur
les différentes productions. Trés souvent
la parole circule par 'enseignant de
facon explicite ('enseignant pose
une question ou donne une consigne
et interroge ou désigne un éléeve) ou
implicite ('enseignant met en place une
situation de communication entre deux
apprenants ou plus et assiste a la phase
de production).

Dans son livre, “Théories
d’apprentissage et acquisition d’une
langue étrangére”, Gaonac’h (1987)
affirme:

“Ce que nous pensons pouvoir
apporter, en présentant les “théories
d’apprentissage” sous l'angle de
l'acquisition des langues étrangéres,
ce sont des instruments qui permettent
a l'enseignant de mieux connaitre les

présupposeés, explicites ou implicites, des
principes pédagogiques auxquels il se
référe”(p. 8)

Il s’agit encore une fois, d’'une prise de
conscience de la part des enseignants
sur le fait que, dans la pratique
quotidienne, tout choix pédagogique
répond a une conception plus ou moins
explicite de 'apprentissage. Lenseignant
est alors I'organisateur, le référent
linguistique, et le médiateur qui sollicite
'entraide et I'inter- correction.

Du réle de I'apprenant

Comme nous 'avons signalé, il
est évident que pour qu’il y ait des
interactions dans la classe, 'enseignant
n’est pas le seul acteur. Les apprenants
ont également comme le rappelle
Tardif (1992), leurs propres taches:

“Lenseignement et l'apprentissage
sont deux phénomenes étroitement liés
et, dans I'évaluation de l'efficacité des
apprentissages, il est tres important de
les concevoir en union continuelle.”

Outre cette “union”, on admet
geénéralement qu’un “bon” éléve est
celui qui est attentif et réceptif aux
phénomeénes linguistiques de la langue
qu’il va apprendre. De ce point de vue,
I'éléve dit réflexif et motivé est celui qui
participe frequemment aux activités en
classe. Celui qui parvient a s’approprier
une langue étrangére.

Lappropriation dépend de
la compétence langagiére. La
caractéristique de la compétence est
gu’elle évolue avec l'aide de I'enseignant.
Lenseignant est par définition attentif
a ce développement qu’il est censé
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b. C’est un enseignant qui participe
avec I'éléve a la co-construction de
I'apprentissage. Chacun des partenaires
joue son rOle dans I'entreprise
d’apprentissage. Lenseignant réflexif
dialogue et encourage le dialogue avec
les éléves. Il veille a ce que ses éléves,
soient non seulement motivés mais
également acteurs.

Dans toutes ces situations
d’enseignement/apprentissage,
'enseignant choisit, parmi les conduites
d’enseignement dont il dispose, celles
qui lui semblent les mieux adaptées
dans un contexte donné. Lensemble de
ces conduites permet a I'enseignant de
“maximaliser” le meilleur apprentissage
des savoirs et des savoir-faire dans la
langue cible des apprenants.

En effet, lorsqu’il s’agit de mettre
en avant ou d’apprécier l'influence de
'enseignant sur la réussite des éléves,
il faut pouvoir prendre en considération
et contrdler tout un ensemble de
caractéristiques qui interagissent les
unes sur les autres pour tenter une
quelconque comparaison :

- Les caractéristiques de I'enseignant
(age, sexe, niveau de formation,
expériences professionnelles).

- Les caractéristiques d’interaction
classe-enseignant (attentes des éleves
vis-a-vis de I'enseignant, ...).

Ces caractéristiques ont bien une
influence sur l'acquisition de savoir et
de savoir-faire par les éleves de par leur
pratique, méme si cette influence peut
étre trés faible.

Etre un enseignant réflexif, cela
consiste précisément a se demander

comment, en général, on apprend une
langue, comment les éléves apprennent
dans la classe, comment on peut

leur enseigner a apprendre et étre
autocritique par rapports a ses pratiques
enseignantes.

Enseigner a apprendre, c’est travailler
avec les éléves sur leur conscience
d’apprenant, leurs expériences
d’apprenant, leurs représentations de
I'apprentissage et donc leur culture
d’apprenant.

Comme nous
I'avons précisé
précédemment,
I'objectif principal
de I'enseignant des
langues en cours de
langue est d’inciter a
la communication.

Une situation de
communication
mobilise la capacité
de comprendre
un message oral
(savoir-faire de
réception) et la
capacité de mobiliser
les contenus
phonologiques, lexicaux, grammaticaux
et culturels nécessaires a I'élaboration
d’une réponse (savoir-faire de
production).

Ce facteur fait aussi intervenir la
capacité de prendre la parole dans le
groupe, a prendre des risques et a gérer
I'erreur (savoir-étre).

La classe peut étre un espace
ennuyeux et statique ou les échanges
restent limités dans certains cas: on
“‘communique” avec I'enseignant, et,
au mieux, avec son ou ses camarades.
Particulierement lorsque les manuels




Etant donné aussi que la réflexivité
résulte d’'une co-activité de I'enseignant
et les éléves dans la classe, il faut
considérer que pour encourager la
bonne volonté et la capacité des éléves
a accepter une part de responsabilité
dans cette co-activité de la classe,
'enseignant doit tenir comptes des
besoins, des compétences, des
conditions psychologiques (I'age, le
sexe et I'aptitude des éléves). Il faut
aussi les aider a prendre conscience
de leurs capacités a devenir acteur
de leur propre processus de réflexion
et d’apprentissage. De cette facon,
s’installera une «bonne» interaction dans
la classe, et des participants auront des
échanges communicatifs, comme le dit
Kerbrat-Orechioni (1990) :

“Tout au long du déroulement d’un
échange communicatif quelconque, les
différents participants, que I'on dira donc
des “interactants”, exercent les uns
sur les autres un réseau d’influence
mutuelle — parler, c’est échanger et
c’est changer en échangeant.” (p. 17)

On voit |a, ce sur quoi nous
voudrions mettre 'accent dans ce
travail : le réle de I'enseignant d’une
part et celui des éleves d’autre
part, qui tous deux illustrent des
interactions et des degrés différents
de réflexivité. Cette réflexivité
s’appuie sur les moyens permettant
aux éléves de s’approprier
facilement le frangais qui, dans bien
de ses aspects, est fort différent de
leur langue maternelle, le persan.

Du rdle de I'’enseignant
Lenseignant réflexif se définit
comme un enseignant qui

manifeste une certaine perception de lui-
méme. Autrement dit, il doit exercer son
talent en mobilisant ses savoirs. Ce qui
signifie que:

a. C’est un enseignant qui donne a
ses éléves les moyens de s’approprier
les nouveaux savoirs qu’il leur propose.
Il leur apprend a apprendre en leur
proposant des activités, leur permettant
de mettre en place des savoirs et
des savoir-faire pour développer un
apprentissage efficace. Compte tenu des
contraintes institutionnelles, ces activités
en petits groupes sont souples, limitées,
interrompues si nécessaire, modulées
selon le degré de contréle possible dans
la classe, et récupérées dans un travalil
collectif. Ce qui revient a dire qu’un
tel enseignant aide progressivement
ses éleves a se construire comme
apprenants.
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peuvent étre en immersion, et si I'on fait
un passage permanent d’'une langue a
l'autre, certes la progression peut paraitre
plus rapide sur le moment, mais en
réalité elle est plus lente, car 'apprenant
ne cherche pas une “solution” pour pallier
cette difficulté de compréhension.
Notons par ailleurs que dans les
méthodologies récentes, le recours a
'image plutét qu’a la traduction dans la
L1 peut-étre bénéfique pour comprendre
des mots de vocabulaire en L2. Par
ailleurs, les situations d’interaction
en classe peuvent étre source
d’apprentissage de nouveaux mots de
vocabulaire, particulierement en groupe.

“La participation des condisciples
— en tandem et/ou en groupe - a
I'enseignement des langues conduit
finalement a 'autonomie et a la
responsabilisation de chacun des
apprenants qui représente un
intermédiaire par rapport au professeur,
lequel ne peut assumer tous les réles.”

(p.22)

Il est donc du réle de 'enseignant
de définir les relations de travail et
les interactions, et de provoquer les
échanges entre les éléves par sa propre
démarche et ses propres stratégies.
Pour stimuler la motivation des
apprenants et construire une situation
propice a I'apprentissage, 'enseignant
peut/doit s’appuyer sur une méthode et
sur stratégie d’enseignement qui lui soit
propres.

Une ou des méthode(s)
Immédiatement plusieurs interrogations

surgissent : Y a-t-il une seule méthode

pour enseigner? Lenseignant doit-il

se satisfaire des legons et activités

d’'un manuel? La réponse est délicate
puisque la méthode est un instrument
que I'enseignant “posséde”/ “a choisi’, il
lui appartient donc de trouver le meilleur
moyen d’accompagner 'apprenant dans
son apprentissage, et par consequent
de l'inciter a pouvoir communiquer dans
cette langue.

En outre, lors de 'apprentissage d’'une
langue étrangére, la motivation joue
également un réle essentiel. Il importe,
comme I'indique Schiffler (1991), de
savoir pour quelles raisons on apprend
cette langue :

“Il est tres utile a I'enseignant de
dire aux éléves qu’ils peuvent, s’ils le
désirent, donner entre parentheses les
raisons de leur choix, qu’il soit passif ou
négatif. [...] 'enseignant apprend par la
les motivations qui peuvent 'amener a un
commerce pédagogique satisfaisant.” (p.
108)

Pour pouvoir provoquer un
enseignement réflexif/interactif dans
la classe, un “bon” enseignant doit
connaitre son groupe d’apprenants. Il y
a toujours différents types d’apprenant
dans la classe qui ne mémorisent pas
de la méme fagon, on y trouve toujours
quelques-uns plus “communicatifs” que
les autres.

Il est donc nécessaire de mettre en
place une pédagogie différenciée.

Lapprentissage d’'une langue étrangere
chez les apprenants nécessite la prise en
compte d’'un certain nombre de variables
('age de I'éleve, son niveau linguistique
et sa capacité d’apprendre). Par
exemple, on admet gqu’un enfant apprend
plus rapidement et plus aisément qu’un
adolescent.



“avoir conscience” qu’il est en train
d’apprendre. Différentes recherches
ont montré que lorsque I'on enseigne,
méme la grammaire, “implicitement” et
par le jeu, le progrées est bien meilleur
que lorsque I'on enseigne d’'une maniéere
traditionnelle. Pour Kramsch (1991) :

“En tant que membre d’un groupe,
enseignant et apprenants ont en
outre a perfectionner leur faculté de
communiquer I'un avec l'autre dans la
langue étrangére. lls font cela en prenant
part a certaines activités de groupe, par
exemple : lire un texte et en discuter, faire
un exercice structural, jouer des réles,
prendre part a un jeu de simulation, etc.”

(p. 81)

Cependant, ces diverses activités
dépendent du niveau et méme de I'age
des apprenants.

A ces activités s’ajoute le recours a la
langue maternelle.

Lutilisation de la langue maternelle
en classe de langue a également été
considérée comme I'un des obstacles
a 'acquisition d’'une langue étrangeére.
Dans les classes de formation destinées
aux enseignants de langue en Iran,
on insiste encore aujourd’hui sur la
nécessité d’empécher les apprenants
(plus particulierement chez les adultes et
de niveau avancé) de parler leur langue
maternelle.

En réalité, le recours a la langue
maternelle a aussi bien des avantages
que des inconvénients et tout dépend
de l'utilisation que 'on en fait. En effet,
des paramétres tels que le niveau des
apprenants (débutants, intermédiaire,
avance), le lieu d’apprentissage (pays
de la langue cible ou pays de la langue
maternelle), I’ "origine” de 'enseignant
(natif ou non), et des apprenants (tous

de méme nationalité ou des nationalités
différentes) influencent le degré de
recours a la langue maternelle.

Il semble que pour faire comprendre
certains mots de vocabulaires, le fait
de prononcer quelques phrases en
langue maternelle n’est pas vraiment
un obstacle. Par exemple, dans le cas
d’une expression inconnue ou un mot
difficile en francgais, le fait d’utiliser
I'équivalent en langue maternelle peut
favoriser une plus grande rapidité dans
la réception et permettre de poursuivre
'apprentissage. Dans le cas contraire, ou
si 'enseignant montre une détermination
a ne pas parler la langue maternelle tout
au long de son cours, les apprenants,
au moindre doute et face aux problémes
d’'incompréhension, se mettent a parler
entre eux et préferent demander la
définition des termes a leurs camarades
plutdt que de s’adresser directement a
'enseignant.

Ainsi donc, si a un moment donné
'enseignant juge que, au lieu de
gloses ou paraphrases, souvent
incompréhensibles pour les éléves,
traduire certains mots en langue
maternelle permet d’accélérer
'apprentissage et éviter le blocage de
compréhension, pourquoi ne pas recourir
a la traduction en L1? D’autant plus que
le niveau des apprenants joue aussi un
r6le non négligeable dans la fréquence
de I'emploi de la L1. Cet emploi est,
comme on 'a dit, généralement plus
important en début d’apprentissage.
D’une part, il est tout naturel que
deux apprenants de la méme langue
communiquent dans leur langue, surtout
quand ils n’ont pas encore les moyens de
communiquer réellement dans la langue
cible. D’autre part, le cours de langue
est le seul moment ou les apprenants

B2, JIRoSHDFLT
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langagiéres. Mais, il nous faut, en
premier lieu, présenter aussi la situation
d’apprentissage en Iran.

Les interactions en cours

Lorsqu’on s’intéresse a I'enseignement
du frangais comme langue étrangére
dans ces instituts privés, on constate
d’emblée que dans la plupart des cas,
les situations de communication en
classe sont bien loin de la réalité: la
parole circule de fagon assez contrblee,
organisée et finalement peu authentique.
La prise de parole est souvent régie par
'enseignant, chacun parle a son tour,
les productions peuvent étre répétées
ou encore reformulées. Méme si les
situations de classe gardent toujours un
caractere artificiel, I'objectif est de mettre
en place les activités auxquelles la classe
va adhérer et ou les éléves vont “jouer le
jeu” des simulations.

Pour certains, I'efficacité d’'un
processus d’apprentissage réside
sans aucun doute dans la qualité des
contenus transmis au cours des activités
de classe et dans la qualité des procédés
mis en ceuvres pour faire comprendre,
assimiler et rendre accessibles ces
contenus. Cela dépend aussi de la
perception des apprenants et de leur
situation d’apprentissage. C’est-a-dire
gu’ils sont d’autant plus motivés qu’ils
ressentent davantage les progres qu'ils
font. En classe de langue, la sensation
d’avoir fait des progres se fait sentir
avant tout au moment des conversations,
lorsque les apprenants sentent qu’ils sont
capables de s’exprimer, de mettre en
ceuvres les savoirs et savoir-faire qu’on
leur a appris, et de se faire comprendre
par leurs camarades.

Par exemple, 'expression quasi

spontanée au cours d’un jeu, d’'un
exercice de créativité ou méme d’un

jeu de role permet a I'apprenant de
montrer qu’il est capable de mobiliser le
vocabulaire et la structure de la méthode
enseignée en classe d’'une fagon
différente et nouvelle.

On peut souligner que I'un des
problémes des enseignants dans
la classe de langue est le manque
de dynamisme et 'engagement de
certains apprenants. Les activités
communicatives, comme les jeux
pédagogiques, sont considérées
comme des facteurs qui stimulent
la motivation chez les apprenants.
Ce qui nous intéresse le plus dans
cette communication, c’est le type
d’interaction qui se réalise lors des
activités langagiéres en cours. On estime
que tous les échanges qui s’établissent
réciproquement entre 'enseignant et
les apprenants (voire entre apprenants
eux-mémes) relévent de linteraction,
et la situation d’apprentissage se
présentant comme le lieu d’interactions
entre les éléves et leur enseignant.
Lenseignant devant d’abord motiver la
classe, éveiller I'intérét des éléves quant
a I'apprentissage a mener, et proposer
des activités. Il organisera alors ses
activités de telle sorte que tous les éléves
en deviennent les acteurs et participent
aux échanges. Ces échanges se font
donc dans les deux “sens” : vertical et
horizontal. (professeur-éléves et éléves-
éléves).

Ainsi, I'éleve apprend sans
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Résumé

Cette communication cherche a rendre compte des démarches a partir lesquelles
'apprenant atteint son objectif : pouvoir communiquer dans la langue cible.

Nous tenterons, en nous fondant sur les activités observées dans les cours de langues,
de nous intéresser aux concepts “'enseignement-réflexif” , “interaction” et “degrés de
réflexivité” , de nous interroger sur les tdches de chacun des acteurs de la classe que
sont 'enseignant et/ ou les apprenants.

Mots cle’: enseignement reflexif, enseignement interactif, enseignement du fransdis

Introduction

La classe de langue est un milieu de
communication et d’apprentissages
ou prennent place plusieurs types
d’interactions.

Dans cet article, a 'appui des enquétes
et observations que nous avons
menées dans des instituts privés de

langues a Téhéran (surtout au niveau
intermédiaire), nous chercherons a
mettre 'accent sur le réle de I'enseignant
et des apprenants en nous interrogeant
sur les conditions qui permettent

la motivation et sur la maniére dont

les apprenants sont stimulés pour
prendre part aux échanges et activités
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